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Welcome to the Diversity Issue

It’s made up of curiosity and wonder, creating and releasing pressure. It’s a comprchc
sive responsibility, somewhere a law, somewhere a choice. It’s the second ol six Core Values
in Lane’s Strategic Plan, not an independent activity. It’s a small taste of what could happen,

can only he exam-

n-

tirst poem together, nuestra primer poema juntas, a flower petal that
ined for eight minutes before it disintegrates.

It’s all framing and plaster, walls ripped apart exposing stuff you didn’t know was there,
It’s looking contradictions in the eye, a ri<le on the bus, painting classes, emotional, physical

1 cognitive challenges. It’s learning to tie your shoes, an improbably gentle hand laid upon
vour forehead. It’s professional growth and personal transformation, an awareness of un
comfortable reactions. It’s a lot oi work.

It’s more than sixteen types of accented English spoken by white Americans alone. It’s
the terms and rhythms of incremental change. It’s seldom a matter of money, always
ol' will. It’s ja/./, rain, and students I'rom China down the hall. Mennonites, horse hair, the
distant call of a small bird. It seeks to transform monolithic centers of power into demo
cratic constellations. It’s the Confederacy Museum, Clowns of Enchantment, Scary Larry

our

an(

a matter

and the Ananda MargaYoga Society.
It’s handmade Valentines, strawberries and tomatoes, a lot ol messes, a lot of homes, the

bubble man with the diamond ring. It’s wading and fishing inTwelve Pole Creek, a problem
which has fascinated mathematician.s for over 300 years.

Diversity is what happens when you put all this together. Questions invited but not
required.

Tracy Henninger & Steve McQuiddy
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Diversity (noun)

The fact or quality of being diverse;
difference.

1.

A point or respect in which things
differ.

2 .

Variety or multiformity:

Darwin saw in the diversity of species

the principles of evolution that oper

ated to generate the species: varia

tion, competition and selection"
{Scientific American) .

3 . Charles

—The American Heritage' Dictionary of

the English Language
Fourth Edition



Alise l.amoreaux

hcijiin her career at Lane

Communilj College in
197b as an instructional

aid making S3.10 per

hour. She subsequently
mofcd into her current

faculty position when the

“nighi"teacher quit to

more to Texas and get

married, effective

immediately. She literally

Ixcamc faculty overnight.
She became

educationally prepared

her teaching ptosition

through degrees pursued
at Lane and the

University of Oregon.

She enjoys teaching at
Lane in the ABSE (Adult

Ba.tic and .Secondary

Education) program

because of the enthusiasm

of the .students who come

to the program.

New Beginnings
yj/i5e Lamoreaux

The classroom door swings open
What will be inside?

The act of passing through
Creates pressure
There have been few rules

Up until now
Four legs good, two legs bad

Long neck, tight wrinkles, eyes moving
Curiosity and wonder
Defenses active

To sense the energy

The student calls out

Looking for a friend to answer
A cohort for security
What will the school bring?

Wide-eyed the student meets the teacher
A gentle, firm individual
Skilled in the art of the moment

Communicating in a language
Yet to be learned

Creating and releasing pressure
Modeling behavior
Matching energy
Guiding direction
Solving problems
Asking and giving respect.
For all involved

There will be no failures at this school

Unplanned learning
Perhaps?
New beginnings.
Definitely.

6



The Shaping of the American Community
College Mission

Jerrj A. Somerville

George B. Vaughn (2000) summari/ecl the mission of the community college as a series of
commitments which included providing open access to all segments of society with equal and
fair treatment to all students, offering a comprehensive education, serving the local commu
nity, teaching, and providing opportunities for lifelong learning. Bailey and Merest (2003)
further explain that the missions of today’s community colleges go well beyond the
function.s of transfer and vocational-technical degr

Activities now include developmental education, adult basic education, English as a second
language, education and training for welfare recipients an<l others facing barriers to employ
ment, customized training for specific companies, preparation of students per industry certifi
cation exams, noncredit instruction in the bewildering plethora of areas including purely
avocational interests, small business development and

get to this point of having such a comprehensi

core

ees.

even economic forecasting, (p. I)
nsive responsibility, with so many

missions and functions? The purpo.se of this paper is to look back over the past 180 y
and trace the path the community college took to arrive where it is now.To do this, significant
events,

How did we

ears or so,

prominent people and changing demographics will be identified as contributing factors
the develoj)ment of the current mission of the American community college.

in

The Incubation Years: Prior to 1900

As far back as the early 1800s there was the notion that education should be more func

tional. In 1826, FrancisWayland, president of Brown University, proposed the idea of a certifi
cate plan for students who did not need a bachelors degree and that would be focused
meeting the needs of merchants, farmers and manufactures (Herhold, 2000).

Beginning in the 1850s and for the remainder of the nineteenth century, there were propos
als and discussions around the concept of the universities shedding their collegiate instruction
(the Freshman and Sophomore years) and concentrating on the instruction of the “higher
level.” In 1851, Henry .PTappan, president of the Univer.sily of Michigan, suggested that the
lower level instruction of the university be taken
forced in 1859 by William Mitchell, a University of Georgia trustee (Cohen and Brawer, 2003)
and later in 1869, by William Walls Folwell, president of the University of Minnesota (Tunnell
1987).

more on

by the high school. This idea was rein-on

Tfie PiVe.rsittj Issue-



In the 1880s Mcnry S. Frieze of the University of Michigan favored a university system
which recognized the Freshman and Sophomore years as secondary in character to the Junior

1 Senior levels, and thus he formally divided the lower and upper division work at the
university. James B. Angell, who succeeded Frieze, pushed for high schools to offer post
graduate instruction, and, as a result, the Bay City and Saginaw high schools in the Ann Arbor

texts as were used in the Freshman courses at the

atK

area offered collegiate work, using the same
University of Michigan (Tunncll, 1987).

During the 1890s and on
Flarper, president of the University of Chicago, provided leadership that eventually resulted in
establishinjj Joliet College in 1901. In 1891 he proposed an afifliation plan where under

●ersitv supervision the secondary schools would add post high school courses equal to the
paratetl the University of Chicago

into the first lew years of the twentieth century, William Rainey

uni\

lower level courses at the university. In 1892, Harper se

academic college from the universitv college, and in 1896 he renamed the academic college to
the junior collegc.Then, in 1901, to distingui.sh between the work of the junior college and the
university (senior) college. Harper initiated the awarding oi Associate of Arts degree for stu
dents completing the junior college curriculum (Tunncll, 1987).

restructuring the University of Chicago, out West Alexis F. l.ange, aWhile Harper was
University of California professor and member of the State Board of Education, also a graduate
of the University of Michigan, was reorganizing the University of California. In 1892, he

! “established a junior certificate for admissions to the upper division” (Tunncll, 1987, j). 3).
The Morrill Acts of 1862 and 1890 provided the catalyst to establish publicly sujiported

universities and colleges in every state. Until this time many universities were private and
linked to religion.The 1862 Act, often referred to as the Land Grant Act, emphasized instr
tion for agriculture, mechanical arts and teacher preparation. It “expanded
higher education, teaching both courses and students previously excluded from higher cduca
tion” (Cohen and Brawer, 2003, p. 2).The second Morrill Act of 1890, “withheld funds from
any state that relused admission to the land grant colleges based on race unless die states
provided separate institutions for minorities” (American Association of Community Colleges,
2003b).

uc-

lo publicaccess

The Developmental Years: 1900 to 1970
J. Stanlcv Brown, superintendent o( schools at Joliet, Illinois, associated with William

Rainey Harper at various Baptist church conventions and education conferences. In 1901
through a cooperative effort of these two men, “the Joliet .system added grades thirteen and
fourteen, and the graduates from these grades were admitted to the University of Chicago with
advanced standing” (Tunnell, 1987, p. 4). There were other “junior colleges” established pri::-lor

C'plle.c^e. Hointnt8



to this; one in Goshen, Indiana; and another, Laseii Junior Colleije, in Massachusetts, but “Joliet

is the oldest extant junior college” (p. 4).
About this time two Californians began to figure prominently in the junior college concept.

David Starr Jordan, president of Stanford University, believed that American education ought
to help man adjust to his environment and that “Preparation for an occupation is essential for
individual effectiveness ” (as cited inlunnell, 1987, pp. 4-5). In that same year Jordan proposed
dropping the thirteenth and fourteenth grades at Stanford. Alexis P, Lange, a professor at the
University of California, was not only interested in combating spec:ial privileges, but also was
eager to protect and extend the traditional American principle of“E(jualitv of Opportunity.” To
Lange, the curriculum nee<led to be expanded “to accommodate the diversity in the interests,
abilities, and needs of the students” (Tunnell, 1987, pp.4-5) within the local area.This included
general education as well as vocational training.

In 1907, the Caliibrnia stale legislature passed the Caminetti Act, permitting the board of
trustees of any city district, union, joint union or county high school to prescribe post-graduate
courses ol study for its graduates. Later in 1917, die legislature approved the Ballard Act,
which provided for state and countv support for independent junior college districts (Ameri
can Association of Community Colleges, 2003b;Tunnell, 1987). In California the junior col
lege was now a separate institution, and in 1910 Fresno Junior College, the first such school in
California opened it doors with twenty students and three instructors (Fresno City College,
2002), and plans for instruction in agriculture and pedagogy. In 1917, Arkansas, Kansas and
Michigan passed legislation jiermitting the local organization of junior colleges (Cohen &
Brawer, 2003; Pederson, 2001).

In addition to stale legislation, the federal government pas.sed the Smith-Hughes Act of
1917. This was the first vocational education act for secondary education and required each
state to establish a state board for vocational education.This act promoted a separate curricu
lum from academic courses, for agriculture, homemaking, and trade and industrial education
(Roberts, 2001). Socioeconomic changes also fostered the expansion of the junior college
curriculum. During the early years of the twentieth century American technology was chang
ing rapidly. “Jobs requiring little or no preparation in the past were now being replaced by
positions requiring extensive preparation” (Tunnell, 1987, p. 5).

In 1920, P. P. Claxton,LI.S. Commissionerof Education,called a meeting, to discuss the idea
o( a nationaljunior college organization. In 1921, the American Association of Junior Colleges
(AAJC) adopted its name and constitution, and in 1922, the AAJC defined a junior college as
“an institution offering two years of instruction of a strictly collegiate grade” (as cited in Cohen
and Brawer, 2003, p. 3). But in 1925, AAJC modified the definition:

The junior college may and is likely to, develop a different type of curriculum
suited to the larger and ever changing civic, social, religious, and vocational needs

Tfie PiVersittj Issue
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of the entire community in which the college is located. It is understood that in this
case, also, the work offered shall be on a level appropriate for high-school gradu
ates. (as cited in Cohen & Drawer, 2003, p. 4)

During the 1920s and 1930s, most California junior colleges had organized as appendages
of the local secondary schools, some as junior-college departments of state colleges, and a few
were organized as separate junior college districts. As in California, Arizona’s colleges were
organized as additions to local school districts. In Mississippi, they were an outgrowtli of
county agricultural high .schools. In otlier states .such as Pennsylvania, Wisconsin and South
Carolina, colleges were organized by public universities wanting to expand their feeder institu
tions. And a few colleges were established as a result of the Federal Emergency Relief Admin
istration in 1934, which made federal funds available to states to establish Freshman or

“community” colleges (Cohen & Drawer,
The western states, particularlv California, seemed more receptive to the public-supported

communitv college concej)t. Some reasons mav have been that there was less of a religious
connection to education in the West than tliere was in other states, and that “many of the ideas
of democracy first took form in the Western states, where women’s suffrage and other major
reforms in the electoral process were first seen” (Cohen & Drawer, 2003, p. 18).

Dy 1910 there were twenty-five junior colleges and twelve years later, in 1922, they had
increased to 207 institutions. By 1930 “there were 440 junior colleges, found in all but five
slates. Total enrollment was around 70,000, an average of about 160 students per institution.
California had one-fifth of the public institutions and one-third of the students” (Cohen &
Drawer, 2003, p. 14).

Several factors may have contributed to the rapid growth of junior colleges in the first few
deca<les of this century. These include an increase of students attending and graduating from
high school, a demand for a skilled workforce, support by business of the work force being
educated at public expense, and a source of community prestige (Cohen and Drawer, 2003).

Other contributing factors during the 1930s and 1940s included widespread unemploy
ment during the Depression years that brought a call for training beyond high school, coopera
tive relationships developing between education and industry, a desire by many to move from
one social class to another, and increased mobility of the population (Tunnell, 1987).

In 1944, as World War II drew to a close, Congress passed the Servicemen’s Readjustment
Act. Known as the G1 Dill, it provided financial assistance for veterans of World War II who
wished to pursue higher education. It reduced economic and social barriers to allow millions
of Americans to attend college, including women and minority groups (American Association
of Community Colleges, 2003b).

In 1947 came the publication of Higher Education for American Democracy by the President’s
Commission on Higher Education. Popularly know as The Truman Commission Report, it

2003).

10



called ior the development of a network of public- supported community-based colleges
“that would charge little or no tuition, serve as cultural centers, be comprehensive in their
program olferings with emphasis on civic responsibilities, and wouhl serve the area in which

they were locatecl”(Americ:an Association of Community Colleges, 2003b, p. 2). In addition to
the transfer and occupational education functions, this report added five additional functions
for the junior (community) colleges; general education, adult and continuing education, de
velopmental and remedial education, student j>e
(Tunnell, 1987).

rsonnel services, and community services

rhe number of colleges grew at a steady and rapid rate; by 1939 there were 575 colleges,
(1 by 1961 there were 678. In the twelve years between 1961 and 1973 the number of

colleges nearly doubled to 1141, to accommodate the baby hoome
college age in the mid 1960s (Cohen & Brawer, 2003).

During this time colleges began adopting the name “community college” in place of junior
liege because it better described their broader mission, and in 1972 the American Associa

tion ol junior Colleges changed its name to the “American Association of Community and

junior Colleges to reflect the broadening terminology used by institutions”(Vaughan, 2000, p.
35). In 1992 the association dropped the term “junior” from the title and became the American

Association of Community Colleges (American Association of Community Colleges, 2003a).
There was a breakdown ol basic academic education in secondary schools that became

an

who began reaching●rs

co

apparent in the 1960s, and as the total number of students increased at the community colleges
from the mid 1960s and through the 1970s, so did the number ol students needing remedial
●ork. “This brought develoj^mental education to the fore” (Cohen & Brawer, 2003, p. 23).
The c;onccpts of universal access to higher education were demonstrated during the 1960s

in the form of public policy and federal financial aid legislation. Under the leadership of Clark
Kerr, the first comprehensive state master plan for higher education in the nation was created.
The plan identified the California junior colleges

w

as lull partners along with the University of
California and California State University. It also established the principle of universal access to
public higher education, recjuiring junior colleges in California to remain tuition-free (Center
for Community College Policy, 2003). The enactment of the Higher Education Act of 1965
made federal financial aid available to needy students. This came in the form of grants, loans,
and work-study.

The Mature Years: 1970 to the Present

Cohen and Brawer (2003) state that more than any single factor access to higher education
depends on proximity. In a 1972 study, Cohen (Cohen & Brawer, 200 3) determined that wh

90 to 95 percent of a state’s population lived within apj)roximately twenty-five miles of a
college or university, that state had a mature system. Cohen concluded that by “the earlv 1970s

en

Tke. piVe-rsitt^ Tsswe 11



seven states had mature systems: California, Florida, Illinois, NewYork, Ohio, Michigan, and
Washington’Xp. 17).

Overall enrollments in public two-year colleges tlouhlecl during the 1970s as a result of
baby boomers reaching college age. The number of eighteen-year-olds in the American popu
lation peake<l in 1979, declined steadily throughout the 1980s, and was 23 percent lower in
1992, when it began increasing again. During the 1980s community colleges saw a 15 percent
increase in numbers even with a decline in the total number of cightcen-ycar-olds. This
increase is attributed to colleges being challenged to attract older students.This was reflected
bv an increase in the number of students attending part-time, those combining work and study,
and in tlie number of women attending college (Cohen & Brawer, 2003).

During the 1980s and 1990s higher education was
relevant to the work place and that it needed to resolve the low college
African-Americans, Hispanics and those with disabilities. (Lcrman & Schmidt, 1999, p. 5).l he
Wingspread Group on
between what a society needs of higher education and what it is receiving” (as cited in Copa &
Ammentorp, 1998, p. 26).Thc Secretary’s Commission on AchieGngNecessary Skills (SCANS)

to make school cur-

criticized for not making education more
success rates of

Higher Education is quoted as saying a “dangerous mismatch exists

report of 1992 challenged American schools “to reinvent themselves
ricula and teaching methods more relevant to the modern workplace” (Thomson Learning
2000, p. 1).

From the 1960s to the present
access to higher education or
These included Carl D. Perkins Vocational Education Acts, Workforce Investment Act, Higher

Education Acts, Temporary Assistance for Needy Families, Vocational Rehabilitation Act and
Adult Education and the Family Literacy Act. The vehicle for the delivery of the services
identified in these pieces of legislation was most often the community college.

Even \^’ith the funds provided through various legislation, community colleges still feel the
financial squeeze. “Budgetary pressures at the federal, slate, and local levels often made it
difficult for community colleges to keep up witli rapidly changing and expensive technology”
(Kasper, 2003, p, 8) and “public appropriations for higher education are on an accelerating
decline” (Copa & Ammentorp, 1998, Chp. 10).

Bailev and Moresl (2003) postulate that, because of the limited resources available to
searching for new sources of revenue,

new enrollments and revenue over which the

various federal legislations were enacted to cither provide
to provide workforce development for a wide range of groups.

community colleges, administrators are constantly
Activities oulsi<le the core functions generate

college has considerable discrcti(>n, and these activities address the interests of influential
constituencies. Discontinuing programs risks alienating constituencies and reducing the
all resources available to the institution. Thus, community colleges continue to take on new
activities and arc reluctant to give up their historical functions.

over-

12



Summary and Conclusions
The purpose of this article was to answer the question: How did the American community

college get to the point of having such a comprehensive responsibility, witli so many missions
and functions? To answer this question, significant events, prominent people and changing
demographics were identified as contributing factors in the development of the current mis
sion of the American community college.

In earlier centuries the family, the workplace, and various social institutions accultured and
trained the young. But the publicly supported schools became an article of American faith, first
in the nineteenth century, and by the twentieth, schools were expected to solve society’s ills
(Cohen & Brawer, 2003). Many educational leaders and policy makers viewed the community
college as being in the best position to deliver programs and services that would address these
ills.

Jerry Somerville

is the Articulation Officer and

the Student Learninff

Outcomes Specialist at Napa

Valley Collepe in Napa,

California. He has been at

Napa Valley Collcpc for 34

years, two as a student and 32
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as a teacher, intercollegiate

tennis coach, Satellite Campus
Administrator, Financial Aid

Dircaor, counselor and

Counseling Division Chair.

He bolds IH'O nwstfrv degrees;

one in Psycholog)' from

Calijornia State University,

Chico and one in Physical

Education Jrom San Francisco

State University. He is

currently a doctoral student in

the Community College

Leadership Program at Oregon

Stale University.

It seems that community colleges have become a collector of missions over the years and
have been either unable or unwilling to relinquish some of their functions. Our lirsl mission

was conceived by influential university leaders of the nineteenth century, who suggested that
the university shed its collegiate instruction (Freshman and Sophomore years). From that
point we have became a repository for missions that address society’s needs. Vocational-tech
nical education became a core function as a result of first the Morrill Acts, then the Smith

Hughes Act, and finally societal demands for a skilled workforce, fueled bv the industrial
revolution. As early as the 1920s the American Association of Junior Colleges defined the role
of the community college as broader than just these two core functions, and by 1947, with the
Truman Commission Report, added the functions of general education, adult and continuing
education, developmental and remedial education, student personnel services, and commu
nity services to the community college mission. Beginning with the GI Bill of 1944, later the
Higher Education Act of 1965, and finally the California Master Plan for Higher Education, the
financial barriers to higher education were re<luced. Various legislation that followed from the
1970s until the present has increased access to higher education for a variety of nee<ly popula
tions. The community college has most often been the vehicle for the delivery of the services
identified in these pieces of legislation.

In recent years community colleges have experienced a gradual decrease in financial re
sources and an increase in criticism as to the relevance of the education thev provide. Arc
community colleges trying to do too much with too little? Is it time for American community
colleges to re-think their core functions and redesign their mission?

Notes on Page 150

Tke- piVe-nittj hsue.
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First Poem

Claudia Chaves and Sandy Jensen

I will learn your language;
will you learn mine?

Border guards roam the pockmarked
face

of the disputed land,
hut let them not trespass
in the pristine cartographies of the

heart.

A united heart without boundaries

calls us beyond ourselves let this be
our first poem together.

This is my first poem in your language
because it is not enough to love you from afar.
What is it that draws one self

out of the mountainous dark of the north

to reach out to the rod arrow of the south?

What moves my heart to extend and embrace
the complex, vehement sweetness of South
America?

I don’t know.

But I know with a slow an<l singular llame 1
love its jungles,

its I'\impas, Andes, those legendary cities,
and people of gold.
I’ulsing with the exactitude
of nature’s casual perfections,
steeped in music and wine,
ripped by clearcuts of land and soul,
washed in blood of trees and people,
blood both green and red, yet
do you set the feather to my heart.

As I walk the rough streets of Los Angeles,
gazes of the southerly lands meet mine as if
we had always known each other.
1 rush to speak to vou,
but wc have no common tongue.
“But I am your sister!” is my soulcry;
grieved, 1 see your eyes turned away from mine,
having no faith in the primary fire
of first recognition.
I believe in that fire

like 1 believe in the sounds of dreams

or a sudden bell.

ClauJia Chmes and Sandv

Jaiscnioasijncnd-ihip
Ik'I H c’cn people and

nations.

Claudia Chaves is

onpina/lv Jrom Buenos

.irffencina. She

lived for fourteen years

in Israel before she and

Sandy met at Clen Ivy.
an intentional

community, in the
19S0s. She bolds an

.1/..S'. in Marriage and

Ihmily Counseling,

practices psychotherapy

and is a freelance
translator.

Oplltije- 'JAQW^n.t
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Primer Poema

Sandj Jensen j' Claudia Chaves

Estc es mi primer poema en tu lengua,
porquc no es suficicnte amartc clesclc lejos.
^Que es lo que nos impclc, dcsclc la

penumbra montanosa
del nortc, a extender la mano

hacia la (Iccha roja del sur?
^Que insta a mi corazon a cstirarsc y abrazar

la compieja y vehemente dulzura
de America del Sur?

No lo se.

Pero se que. con una llama Icnta y singular
amo sus junglas,
sus pampas, sus Andes,
aquellas cuidadcs legendarias
y pueblos de un oro inderrctible.
Pulsando con la rclajada cxactitud
de perfeccioncs naturales,
empapada de musica y de vino,
banada por sangre verde y roja: de arboles y gentes,
hendida por el talado dc sus bosques
y violaciones a su cspiritu autentico...
con todo,
me enciendes el alma.

Yo creo en esc lucgo como creo
en cl sonido dc los suenos o dc una campana
repentina.
Aprendcrc lu idioma;
^aprcntlcras tu cl mi'o ?
Guardias Ironterizos deambulan por la faz

llagada dc lierras en disputa...
invadan

Claudia C Hava and Sand^-
Jensen cIouti around in an

.●UblatTd, Orcfion second-hand
store, Halluween. 2(X)4.

jCjue no

las pn'stinas cartografias del corazon!
Una voz unida nos llama mas alia dc

Sandy Jensen

comes from a jivc-

gcncrational Noribwcsi

Jamily. She studied

Spanish and traveled

extensively south oftbe

border before meeting and

becoming fast friends ivitb
Claudia Chaves at (Hen

Ivy. She is a freelance

writer and college teacher

in Eugene, Oregon.

nosolros:

c|ue sea este nucslro primer poema
juntas.

Caminando por las callcs inclemcntes de Los Angeles
miradas dc tierras sureiias se cruzan con la mia,
como si nos conocieramos

desde sicmjjre.
Apresuro el paso para hablartc
pero no hablamos e mismo idioma.
“jSoy lu hcrmana!”grita mi alma;
y me entristezco

al ver que tu mirada me rehuye ,
por no tencr fe cn la esencia candente
del primer rcconocimiento.
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Zark the Shark

Rich Ross

There once was a fish whose demeanor was dark,
A had awful ickthv named Zark the Shark.

J

Zark was a “great white” and white you’d exjjcct,
But his teeth were green from tecth-brushing neglect.
And he was mean, as mean as the muck

That covered his teeth in yuckulcnl yuck.
Whv was he so awful and what did it mean

To the fishes of Rawder who once were serene?

They say a “bad apple” turns up now and then,
But Zark’s “apples” equaled nine hundred and ten,
The Region of Rawder was Zark’s ocean home
Where he would lurk, maraud and roam.
He had no charm. He was not sweet.

To j)ut it blunt, he was a cheat,
Prowling and scowling and stealing to eat.
The Ruthless Rulers of Rawder soon found

That Zark was more ruthless than any around.
So Zark was appointed their Chief Exec
After they did a secret kid check

To see if he stole candy from kids

[You bet he did, and soda from squids].

As the Exec, he was nasty and mean,
But this was the meanest that Rawder had seen:

Under the rulers, hygiene had flourished.
Under the Shark, check-ups discouraged.
Brushing was banned, floss was uncool.
If found with toothpaste, you went to school
Where you would learn not to be clean.

Unlearn all that dental hygiene.
So teeth got green, and greener, and greenest.
Never had Rawder seen such so-much-meanness.

And that’s how it was with dentists off-limit,

I guess they learned how to just bear and grin-it.

Meanwhile...

16



Zark’s authority became so commancliniJ,

klc argued his power needed expanding.
They mulled it about to dispel any doubt,
I hen the Rulers declared him Exccu-Full-Out.

And what he did next was dispose of them all,
It just goes to show, Rulers can fall.
And that’s how it was living under the Shark,
The fish had no say, Zark’s power was stark.

1 hey begged to be free, then they fought and they lost.
And the Shark was boss and their teeth still weren’t flossed.

And the fish had to sing this song every day:

'We no longer resist, we no longer stray.
Wc don’t brush our teeth, we’re no longer that way.
Cause it’s dangerous being a fish with the dream
Of brushing his teeth after eating ice cream.”

One day a stranger appeared on the scene
With no history, no past, no sign where he’d been.
Larabec the Luminarian luminesced like a dream

And floated on down from the Gull Stream.

His body was frapped like clear saran wrap,
Saran wrap and jelly, a quivery chap,
With no real form, but boy what a zap.
And that was his secret, this zap and his trap.
He lit up like neon in fluorescent flashes
And here and there were sparkles and sjjiashes.
Up from behind the frowning fish came
Singing their frightened frowning refrain.

“You have just entered Zark’s dark domain
And these are the reasons you can’t remain.
We can’t clean our teeth, he’s mean,” the fish screeched.

“Do not be seen. Leave now,” they besceched.

“You look cjuite preened, clean and content.
No, that’s not what we mean, that’s not what wc meant.

You’re happy and snappy and even carefree,
Something not usually seen in this sea.
You’d better watch out,” they sang out of key.

Tfie piVe.rsitij Xssue
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“A smile’s a frown just turned upside down,
And down here there’s lots of frowns to be found.

Wc do it to hitie our teeth yellow green.
We do it so they cannot be seen.
Flee or you’ll see that Zark has the means,
He has the power to devour your dreams.”

Well, this was new
To Larabec who

Had alwavs been free

To wander the sea.

So Larabee thought, “I’ve not had lunch.
This Rawder’s a mess and I’ve a bad hunch

The Shark’s hungry too and I look like brunch.”

Before Larabcc could do much more than think.

Something haliloshious from the deep ocean ink
Zoomed into view with a bad awful stink.

Bearing down on his body, a body so frail.
Was a whitewater trail and Zark’s giant tail.

Larabee thought, I don’t want to be flailed.
And he thought this quite Technicolor detailed.
But he kept his cool, he did not do any screaming.
As terrible teeth in need of steam cleaning
Flashed in his face, up close, and careening.
Zark’s teeth were rusted. And yellow. And green.
His breathe was so bad, it could curdle cream.

Otkl were his thoughts, “the Shark, it docs seem,
Does not use lloss nor brush in between.

Perhaps it’s the green that makes him so mean.”

Said Larabee, whose teeth were glossy like snow,
“You’re bossy, you know, and what a frosty hello.
You can’t go raining on everyone’s parade,
So I’ll give you a Larabcc scarabee tirade.”

“Brushing's like —Hey!, it’s done thrice a day.
If not, you know what, the germs get their way.
And flossing’s like music, like a bow on a cello.



It hclj5s to get rid of the green and the yellow.
If not, you know what, decay has its dav
And then it’s the dentures, thcv’re here to stay.
Known as false teeth, thev’Il never have plaque.
They’ll always be white with a pearly shellac.
And at night, while you sleep, they’ll smile right back,
Laral)ce scolded the Shark who was

Shocked to have his Zark attack blocked.
shocked.

“Now listen, your teeth arc a terrible fright.
Some teeth are missing and it looks like it might
Be spoiling your smile and affecting your bite.
So it must be the pain you’re feeling so terribly
I'rom gums bruised and strained that it makes you unbearably
Terribly awful,” continued Larabec.
“But your heart must be hard
Cause you attack me off-guard,
So I’ll zap you with voltage, you’ll do no more harming.
My ten zillion zoltagc can be quite alarming,
You’ll quiver like jelly, like spam in a can.
In my very own belly you’ll be sacked in saran
And put out like trash for some garbage man.”

Recovered from shock and unafraid of a zap.
And unimpressed with Larabee’s scarabec rap,
Zark zoomed in for jellyfish juicy.
“ This will be easy,” he said, “just like sushi.”
But l.arabec lit up like the Fourth of julide.
And yes, he did do just what he described.
He wrapped Zark up like some fish in a stew
And delivered a jolt that .shook the Shark through.

Zark’s smile turned from sharkish to sheepish
And he came to conclude in a logic of leapish
That perhaps his rude act had been crudeish and creepish.
Larabce loved light and hated the dark.
So to help Zark’s heart soften and spark.
He tossed the Shark fish-flavored floss

And tuna toothpaste in fishtail sauce.
Larabcc said to the shark who was frantic.
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“Your breathe is so bad, it could raise the Gigantic,
A boat once afloat on the icy Atlantic.
But unlike that old boat, all is not lost.

Your teeth can be cleaned with the tools you’ve been tossed.’

It was time to move on, his job was iinito.

He preferred parts unknown, preferred incognito.
[Which means to imply that Larabee was shy,
And would vanish like that, without a goodbye.)

Larabee’s feat defied belief,

loo good to be true, but what a relief.
So a party was thrown, a Rawder fish lest.
With Larabee the honored Rawder fest guest.
But Larabee the Luminarian had disappeared like a ghost.
“Who was that mystcrian,” asked the victory host,
“Who’s not stuck around for the victory toast?”

To the fishes of Rawder it never was known

just who could be Larabee and where he called home.
But the good that he’s sown
Allowed fish small and full-grown
To be cavity-free with teeth shiny, like snow.
And healthy and happy, their smiles seemed to glow.
A smile’s a rainbow just turned upside down
And down here there’s now lots to go ‘round.

As for Zark...

I-Ic rose like a Fee-Nix from his trash can defeat

And changed his name to Uncle Ashton McNcat.
i le started in brushing the green and the yellow,
But it was too late, his gums were
And without healthy gums to hold his teeth in.
His teeth all fell out and so did his grin.

; But it’s a wonder what’s done with dentures and paste,
I Cause that’s how his smile’s glued back in his face.

So Zark’s gums had softened, but so did his heart,
i And that's what gave Zark his spanking-new start.

He no longer lurked nor did any harming.
In fact, he’d become cheerfully charming.

like jello.
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As for his teeth...

They set up a place for young fish to see ‘cm,
In the Zark the Shark Bad Teeth Museum.

It was horril)!e, it was scary!
Tltey were moldy, they ^vere hair^●.
And at the end of the line Zark served boysenberry
To the fish who had come to see this display,
And that is how Zark now earned his pay.
Now his dentures have found a pretty good place
In the shape of a smile that’s placed in his face.
He’d take them out and spin them about
To the delight of small fryc who’d gather and shout,
“Uncle Ashton, please tell us about Zark the Shark.
Was he really so mean, was he really so dark?’

Zark would think back with a soft, gentle smil
He really had changed, both his heart	

Rich Rosa

Ligbtj-Liu saiJ to Tree-Tree os

they set on to the Jisioni void,

“Life is a moment in time in
which there is no time. Don't

forget to set your clock ahead to

Star l.ight time."

“I hear of a child adrift in the

Vapors if Black Planetary Pitch.
IVe've got to save this child of

fortune. Recogni.yc his name. It is
Rich!"

And that i.t how I ivcJ.? retrieved

from the edge of the Moment.

.And this is a partial account of
what I saw.

e.

and lifestyle.
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Insolitus Pigmentum; A Tale
Rosanna I Vest I Valker

In memory ofGeorgic May West and her son, Earl West, d. October 6, 19SS at Medicine Bow Peak
in an air crash along with over seventy other people.

what the Hower is to me but I'll paint it big
Georgia O’Keefe

So I said to myself' I’ll paint what I see-
ancl they will be surprised into taking lime to look at it.'

Two airplanes circled above the summit searching for pieces of wreckage in the gray
<lifllcult to tell the torn chunks of the DC 4 from shadows in the rock. Thegranite. It was

eather, typical of thcWvoming mountains in early fall, was mild and sunny in the afternoon
with a few snowflakes l^lowing here and there by evening.
On the third day of the search, one of the pilots saw a huge figure eight carved in the

ground.The valley, surrounded by cliffs, seemed to have human-made terraces, and from
the air it was possible to sec lines and shadows similar to ancient crop markings. Something
glittered an
they decided to try and find a place to land.

“Only a chopper could laml there,” the :
strange scene and to make their case for a helicopter, they took
air. News of the discovery ex|)loded. Out of the one hundred and fifty residents of nearby
Centennial, all who could talk were jamming the party lines. At first they had been too busy
feeding the rescue teams returned from searching for signs of life from the crash to pay
attention to newlv-landed pilots. Everyone from Laramie to Centennial had heard the

of the lost vallev of Millefleur; it was a legend they grew up with. No one could
remember why it was called Millefleur, and until now, no one believed there really could be
such a place.

“But they have j)ictures,” Bonnie Bundy said to Cindy Lawrence.
“It'll be a cold day in hell before you'll get me to climl) a twelve-thousand foot mountain

two weeks IxTbre winter sets in. Besides, it’s probably just more Indian ruins,” Cindy rc-

w

d glinte<l with the rhythm of the sun playing through the scattered clouds, and

' co-pilot pointed out. In order to document the
some photographs from the

rumor

torted.

When the last of the sixtv-six body bags had been carrietl down and the somber faces of
the workers began to fade from memory, the curious organized an expedition. The curious
among them, that is. About thirty were going, including the two pilots who had prepared
maps. Bonnie Bundv, whose yard bordered the Lawrences’ tried to talk her friend into
going.
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I’m not going to hike all day just lo see o )<1 bones and stuff,” Cindy said, with a clothcspi
in her mouth. She peered over the lino ol while sheets. “I’ll drive you lo where the

I can Ht a few more besides you in the car.”
The next day, anxious to show off her husband’

several of her friends as I’ar

pass
starts

s new red 1955 Studebakcr, Cindy drove
as the road went.There they met the rest ol the expedition party,

.() station at Rock Springs, some scientists from the University
ol Wyoming, and a lew people coming uj) the side road Iroin the small communitv at Mirror
Lake.

as well as a team from the radi

Word travels fast,” some“one muttered. But they joined together and continued down
the dirt path, past tumbleweeds and boulders, fall poles were stuck in the sides of the road
to guide next spring’s snowplows.

From the outskirts of Centennial, the road winds higher and higher over the only pass
through the towering Snowy Mountain Range. There is alwavs snow on the tips of the
highest peaks, even in the middle ol summer. In early October the days are crystal clear with
only a few cloud feathers floating randomly over the mountains. Winter arrives quickly and
by the end ol the month the pass is unapproachabl

Centennial is alrea<ly up in the mountains; the pilots knew it would onlv take about four
hours to get to the valley. By the lime thev reacheil the second hill, several of the group
breathing heavily. They paused at the top of a ridge to look down on a small meadow.
Lookout L.ake was off to the right, sparkling in the bright morning sunlight.

“You can taste the heavy snow coming,” Dan Potter said to Vern Blake. “Yessircc it won’t be
long—next month the lake’ll be frozen over.”

They stopped to rest now every twenty to thirty feel. “.Should be soon,” said one of the
pilots.

The jutting ends of the granite rocks stuck out on both sides of th

saddle-shaped pass.They paused, looking up at the spires of the tall peaks, at the sheer
cliffs and the shadows of the cliffs which seemed to go on and on.Their voices echoed.

Finally, at the base ol a cliff, they rounded a small point of rock and the lost vallcv
appeared, sandwiched between the sheer south face of Medicine Bow Peak and the rugged
boulder walls to the north.

c.

^vcrc

limbers as they hikede c

into a

Silently, the pcojde filed into the valley. What they found has
described though it has been recorded for posterity in the clearest way possible considering
the limitations of human language.

It was a garden

adequately beennever

. I he items the pilots ha<l observed glimmering from the air were flowers;
a sjjecies completely unknown, To walk through the garden was like looking in hundreds of
mirrors because each (lowei ● reflected bits of light, casting thousands of prisms everywhere.
But there was more. The flowers were a color never before seen. Though impossible to
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describe, the people never gave up trying, as if their lives depended on naming the color (the
flower was later called Insolitus pigmentum by botanists).

‘It had the deep vibrancy of blood red, but of course it wasn'
Harney,” said Bonnie Bundy.

“It was a large flower, light and airy—violet but not violet—kind ol like an iris, Dan
Potter said.

Rather than trying to decipher the confusing comments made about the Howers, sociolo
gists developed an entire science (socio-pigmentology) based on the way the color caused
people to react.

To begin with, those who entered were at Hrst tongue-tied. As they wandered, they
became tearful, then they openly wept. “Everyone who enters the garden weeps,
firmed Dr. Krow, the foremost East African socio-pigmcnlologist.

There is evidence that while in the presence of the [lowers at Millelleur humans actually
spoke another language. All who had been there agreed that they knew the name ol the
color while in the garden; that there was a feeling among all of being one organism rather
than separate individuals; that there was a curious sense of finding peace in confusion, of
(this is inexplicable) beautv in sadness to the j)oint where (one woman said) sadness could
even be enjoved; in short it seemed to all who entered that they had spoken a tongue with
unsuspected melodies and rhythms and a new set of symbols which allowed them to
communicate experience normally too intimate to be shared. Some people attempting to
write about it later produced, in the words of Dr. Krow, nonsensical gibberish, as evi-

I dcnced by this stanza of a poem by Bonnie Bundy:

t red but strange and rather

con-

Time blatantly scribbles this enormous tendril;
Sky ordinates this ultimate fragment,

Communes purposely a mysterious helix.
The multivcrsc bleeds a filmy (lower.

*1

to discount the once prevalentA close analysis of the esters in the fragrance allow
theory that the individuals were simply, in the words ol a famous journalist, higher than a

ore the hypnotic quality, however,
fallen petal could only be examined for eight

● us

kite.”We cannot completely ign
Scientists had to sleep there because

minutes before it completely disintegrated. A news reporter asked the well-known bota
nist, Dr. O’Keefe, what she saw through her microscope.The normally articulate doctor
replied, “Because of the unique way the Bower’s cells rcHccted light, special diffusing equip
ment was necessary. It is my considered opinion that the structure reveals a sort ol-

micro-claritv of childhood love- - um—no, I mean—let’s see, the pigmentsintense—uh
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in llic circulating chloroplast-like bodies were, urn, kalcidoscojiic. 1 mean llierc was a new
band on the rainbow—it trembled.” She trailed off, smiling like a simpleton. Needless to .say,
not one lab report could be deciphered.

Nor can wc explain awav the permanent effect being in the garden had on those who
were able to visit there. It is a well-known fact that Joanne Ock went home and wrote the

now famous contrapuntal achievement, Missa Gloria Terra, after one morning in the garden;
prior to that day, “Amazing Grace” was the only song she could play.

The flowers bloomed for two weeks. Highway ! 30 was jammed with cars heading west
from Laramie to Medicine Bo«’, the holiest spot in the known universe, according to every
person who journeyed there. Thev came until the wind howled, hurling snow like powder
in every direction and the pass iced over.

Every summer for years after the flowers died, people could be found on their knees in
the tangled weeds of what had been the garden, poking the dirt in vague awe.There was one
important thing the scientists did find out about the flowers. Unlike any other species on
earth they are millennial, that is, they bloom once every thousand years, just enough time
for the legend to take root, grow, and almost die.^

So, once again in the year 2955, a strange new fragrance will drift over the hills of the
Snowy Mountains, and in the perfect almost Alpine air the flowers will burst, beam, and die
one by one for two weeks in October. Then, when the last lap of summer wind has licked
clean the face oi'Medicine Bow Peak, the ancient cathedral-shadowed valley will lay buried
and lorgotlen as the snow drifts and heaps and the deafening silence denies humanity was
ever there.

Rosanna Wirsf iValker

teaeba at Lane Community-

College and the University of

Oregon. This story is a tribute

to Ro.sanna's grandmother,
who died in the air crash in

/955. She can he reached

at:

Rosanna West U'alker

Department English

University ojOregon

Eugene OR 97403

Notes

'The publication of Mrs. Bundy’s poetry {Poems From Paradise), IntermountainPress, 1956)
continued until the last living person to sec the garden passed away. No one else could
understand it.

"There was a church formulated on Dr. Krow’s famous thesis which states: “While in the garden
people manifested deep awareness of their unit}'; it may prove to be that our present individu-
alisdc view of ourselves may be entirely illusory—that is to say—we are one organism—the
planet earth, which in the words of the late Dr. Watts, “ ‘peoples’ (a verb) like an apple tree

apples.” Sec T/je Compartnientalis(atmi of the Self E. Krow, Citadel, 1962.
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Diversity at Lane Community

College (noun phrase)

1. Create a diverse and inclusive learning college:
develop institutional capacity to respond effec
tively and respectfully to students, staff, and

community members of all cultures, languages,
classes, races, genders, ethnic backgrounds,
religions, sexual orientations, and abilities.

—Lane Community College, Strategic Direction 4

2. Lane is the only community college in the state

with the positions of Diversity Coordinator and
Coordinator of Ethnic Studies and is one of the

few colleges in Oregon with a Diversity Team to
oversee institutional diversity efforts.

—Lane Community College Website
(http://www.lanecc.edu/afirmact/diversity.htm)



The Ten-Week Certainty Test
Bob I Velch

ten-week ethnicEditors’ Note: Eugene Register-Guard columnist Bob Welch enrolled in
studies class during Fall 2004 at Lane Community College. Flis columns reprinted here appeared
in the Register-Guard from October to December 2004.

Week 1: Ethnic Studies Begins
Sometime between buying my S65.00 textbook- used, no less!

finding time to write a paper by Monday, I thought to myself: Why, again, did I decide to do
this?

and worrying about

“This” is ES 101: Introduction to Ethnic Studies 1 at Lane Community College, a ten-

week course that 1 began Monday.
1 feel like a 28th-ycar freshman, having last slid into one of those still-awkward desks in

the spring of 1976, back when my professors’ lectures were often drowned out by the
cracking and groaning of the nearby Ice Age.

It started last summer over spicy chicken at the PhoYi Shen Vietnamese restaurant. 1 was
having lunch with Michael Samano, head of Lane's Ethnic Studies program, after he’d e-
mailcd me about a column I'd written on ex-Eugene police officer Roger Magana. We talked
about race relations. About his teaching. About my aging pickup. About his becoming a father
soon.

Then I thought: Why not take a class from this guy? In the Eugene-Springfield area, racc-
rclatcd issues seem to crash ashore with the consistency of wave-pool breakers. MLK.

.They go. But do any of us ever learn anything from them?
I don't think education is the only answer to people understanding one another better;

head knowledge is useless without the hearts to manifest it into our lives. But it’s an impor
tant start.

So, why Samano’s class? Because the guy seems to have one foot firmly planted in academia
and the other in the real world. Because I want to relate what I’m learning to Lane County

and he knows this area, having graduated from Willamette High School in
Mcxican-American and has two master’s degrees and is working on a Ph.D.
My three dozen classmates are - with few exceptions—young, young and young. They
fairly reflective of Lane County, winch is 87 percent white. Me? At 50, I feel like old

growth among seedlings
tucks in his shirt.

Alleged race profiling.They come

1982. He is 40

arc

well-pierced seedlings. Plus I think I am the only male who

C'olte-f^e ’Hoyree-nt
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We meet twice a week two hours a session—in your basic clesks-in-row classroom. It
is a well-orcheslralecl class, j)artly because Samano is organized and partly because we’re
just down the hall from the music department, from which songs lloat regularly.

Day One brings back those pit-in-the-stomach-back-to-school feelings that 1 haven’t
missed.There will he reading. Tests. And in-class discussions that, unlike, say, algebra, will
gently force us to filter v\ hat we learn through our personal experiences, presuppositions
and biases.

That can be scary. Other than black history and black literature at the University of
Oregon in the ‘70s, 1 have never taken a course with an ethnic bent. But on the first day I’m
already inlrigue<l at being challenged to look at the world differently.

A handout asks us true-false c^uestions: “I grew up in such a nondiverse area that I think
Eugene is very diverse.”“1 grew up with the belief that I should treat others just as I wanted
to be treated.”“1 have thought about ... how my privilege benefits me in society.”

On Day Two, we talk about the discipline of ethnic studies. Samano tells us about four
stages of umlerstanding, the last being students actually changing their behavior because of
what they’ve learned. “For example, before you might have laughed at something you hear,
but afterward you don’t.”

This is what most interests me: beyond the broader concepts of race and ethnicity, the
idea that learning leads to personal change.That I’ll be different come December—even if
my shirt is still tucked in and I remain blessedly unpierced.

Week 3: Reflections on Racism

In the wake of the Rev. Martin Luther King Jr.’s assassination in 1968, the third-grade
teacher in all-white Riceville, Iowa, decided to leach her students a lesson. She wanted the

chiklron to understand racism, the very thing King worked so hard against,
jane Elliott divided the class into two groups: the Brown Eyes and the Blue Eyes. She told

them that brown-eyed people, who were smart and energetic, were superior to blue-eyed
people, who were stupid and lazy.

To the Blue Eyes, she passed out strips of cloth that fastened around their necks so they
would stand out. Brown Eyes, she announced, would get extra recess; Blue Eyes couldn't
drink from the water fountain or have “seconds” at lunch. You get the idea.

What Elliott did that day—captured in a BBS documentary that we saw in class Wednes
day— was proof that you can create racism.

It’s amazing to sec on film. In one day, the members of each group become what they arc
told they arc: one group privileged, the other downtrodden. The Brown Eyes grow arro
gant, ugly, domineering. The Blue Eyes become frightened, defensive, wounded. The next
day, when roles arc reversed, a fight breaks out between two boys when one calls the other
a “Brown-Eye.”

Tfie- PiVe-rsitt^ Issue
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A few people in our class of thirty-eight students laughed at some of the reactions. I
found them flat-out frightening, a microcosm too true to the larger world. I kept wondering
what the young man to my left was thinking. He’s black.

In three weeks of class, I’ve learned how easily I see things only from my limited perspec
tive. We were asked to lill out twenty-question forms to see where we landed on the
“awareness spectrum” when it comes to diversity. For example, do 1 (rarely, sometimes,
usually, often) “refuse to tell jokes that are derogatory to any group, culture or gender?”
When my points were totaled, I landed in the midtllc of the scale---not “naive” or a

“perpetuator,”but not a “diversity change agent” or “fighter.” I was smack in the middle of the
“avoider” section.

Thus far, the class has consisted mainly of lectures and videos, the only real discussion
coming when Michael Samano had us fill out a sheet about what we thought to be true about
him: age, ethnic background, religious affiliation, father’s education, partner’s sexual orien
tation, etc.

It was uncomfortable.The idea was to get us thinking about positive and negative stereo
types. But the secondary lesson was how easily we can miscast people.

Samano is Mcxican-American, but more than half thought he was “Native American/
Pacific islander.”That made me realize how 1 never think twice about people understanding

my physical identity: I’m a white man. And how frustrating it must be for people whose race
isn’t as clear-cut.

Thinking about such stuff is good, Samano tells us, because we get in trouble when we
pretend we’re all the same. “You’ve seen those ‘Love Sees No Color’ bumper stickers,” he
says. “That’s crap.”

Six classes into the twenty-class term, I’m intrigued, sometimes confused and often
overwhelmed. The other night, I wanted to watch the replay (again) of the Ducks’ football
game but couldn’t. Too much homework.

I feel like the “before” part of a home improvement project. I’m all framing and plaster,
my walls ripped apart and exposing all sorts of stulf 1 hadn’t known was there—and,
frankly, wished I hadn’t. At the moment, I’m too tired to even envision what the remodel

will look like. But I’m hoping it’ll be better.
As the third-grade teacher, Elliott, .said about the flip side to creating racism in a day. “As

with anything, if you can create it, you can destroy it.”

Week S: No One Has All the Answers

Halfway through my ten-week ethnic studies class—with midterms due Monday I’m,
like, totally stressed—I line! mysell’intrigued by two things:

First, Merton’s four typologies of prejudice and discrimination and, second, the possibil
ity of my trying out for Lane’s baseball team.
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Think I’ll stick with Merton, who suggests that understanding
more complex than I ever imagined, though easier than fielding hot-hit grounders.

Sociologi.st Robert Merton theorizes that, despite the fact that many people think they
are totally unbiased and everyone else is a raving liigot, people fall into four categories: “all-
weather liberals,” “reluctant liberals,”“timid bigots” and “all-weather bigots.”

is the inference that conservatives must be funneled into the

’s diversity even in our response to cliver-

and ethnicity is farrace

1 question his labels
“bigot” category?—but 1 like how he shows there's
sity:

* The “all-weather liberal” believes in ecjuality an<l practices it. However, Merton
suggests, that could be because she is far removed from any real competition with
subordinate groups. What's more, such peojile can be
nature that they' do little to change whatever biases they might have.

● The “reluctant liberal” may be unprejudiced but isn’t committed to equality among
groups. Example: As a supervisor, he fears that were he to promote a minority to a
supervisory role, he might lose employees,

● The ‘timid bigot” doesn’t believe in equal treatment lor racial and ethnic groujxs,
but won’t discriminate if doing so costs money or reduces profits
pressured not to by peers or the government.

● The “all-weather bigot” is flat-out prejudiced and acts on

sure of their unbiased' so

or if he is

that prejudice.

Lane County is well represented in all categories, I believe. But we’re heaw with people
so certain of their own “color-biindne ss ’ that they only add to the problem.
When I kicked off this series and aske<l more than 100 Register-Guard readers what color

they imagined people to be in two incidents 1 described, I

out of their way to point out “I sec no color. I just see human beings. We are all
Cece Jackson, a black woman who used to live in Eugene, says she can deal with Hat-out

bigotry. “What concerns me is people so
could possibly be prejudiced because, well, ‘some of my best friends are black.’”

Earlier this month at a City Club luncheon, it was encouraging to hear the “lel’s-facc-
ourselves” response from the audience when Michael McCormick, who teaches people to
combat racism

prised at how many wentwas sur

one.

sell-righteous that they think there’s no way they

through study groups, asked how race is typically discussed in Eugene.
“What do you mean, discussed?

around the problem.” “Abstractly,
“(ormally acknowledging the problem, then doing nothing about it.”

ans to use study groups to get the community talking about race rela
tions. Good for it. Becau.se what I’m learning is that understanding one another isn't as
simple as I’d imagined.

came a rhetorical question. Other responses: “Tip-toeing
In an accusatory manner.” “Following a crisis.” And

The City Club pi
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You can, for example, chide the young man in my class who, during a discussion of Native
Americans, asked, “What’s a powwow?” Or you can applaud him for at least admitting his
ignorance - and showing a v\ illingness to learn.

At first, I mentally shook my head. Not now. Asking questions. I’m realizing, is far better
than assuming you have all the answers.

Week 7: Look Contradictions in the Eye
Imagine you are a third-generation American. As it is now, your country is at war. The

phone rings.
You must leave, you’re told. Now. Not because of some threat aimed at you. No.
You are the threat.

You are to be incarcerated in a camp far from your home. You can take only what you can
carry.

But mj'Jhmilj heirlooms. Now.
But the family business will die. Now.
Bui I'd willingly give my life to defend this country. Now.
And so it was in 1942 when, with the United States at war with Japan, that 120,000

Japanese-Ainericans were forced onto trains and taken to relocation camps—including
people ordered to be processed at a “civic control station” at what is now theEugene area

I lult Center.

Taking an ethnic studies class means sometimes hating parts of a country that you love.
I’ve read books about the internment camps, written columns about them, talked to

people whose families endured them. But studying them and other flagrant examples of
discrimination -intensifies realities you’d like to ignore.

It’s like sitting in a courtroom while a loved one, charged with some heinous crime,
! sweats on the witness stand. But the evidence is mounting that your loved one is guilty.

Thus far, I’ve written a lot about individual discrimination. Lately, in class, we’ve been
; talking about an America that I’ve always known about but didn’t want to know about, and

would conveniently shove the accusations to some read-only file in my brain, lest I feel
guiltv and compelled to actually do something about them.

American historv is a study in contradictions. During the Calilornia Gold Rush, white
settlers — through murder and arson—drove out Chinese immigrants. We passed the Chi
nese Exclusion Act of 1882.

so

thcr group of laborers to do menial work
encouraged to come. And were treated much the same way.

But when the agricultural industry needed ano
at low wages, the Japanese were

The contradictions continued; Shortly before World War II, U.S. medical schools had a
the number of Jewish students they would accept. It’s ironic that the majority of

s were Jewish.
quota on

doctors saving American lives in somcWorldWar II fiekl hospital
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No more ironic, of coui'sc, than black soldiers being relegated to noncombat jobs. In a
letter to Yank magazine, a black soldier described how aTexas railroad <lepot had made black
Gls go around back to the kitchen but happily served two dozen German POWs out front.

A country fighting the bigotry of Adolf Hitler was endorsing l>igolry of its own.
Wc react to such history one of three ways:
Some, 1 believe, deny any wrongdoing so they can continue believing the myth of Ameri

can perlcction; what mother, with her son on the witness stand, wants to believe him guilty?
Others, I believe, bec(jine so incensed at the wrongdoings that they lose ail faith in their

country; better to abandon that pathetic soul on the witness stand than have him linked to
my high ideals.

Finally, we can accept our moral obligation to love this country dc.spitc its flaws, forever
believing in that son, but vowing to help him overcome the errors of his ways.

It is too late to right the wrongs; in 1990, the first of some 82,000 checks for S20,000
were sent to surviving internees of the Japanese-American relocation camps. Too little, too
late.

But it’s not too late to face the reality that we are a flawed country and Hawed people. Only
then can we avoid this historical repetition of racism.

UncomfortablePYou bet. But hardly the equal of, say, being forced to leave your home,
belongings and family—simj)ly because of your race.

Week 9: The Friction Between Us

The bulk of my Ethnic Studies 101 class recently has been about ethnic and racial friction

around the world. Wanting to keep my column focus more local, I’m offering, instead, some
response Fve gotten from readers:

From a woman regarding a piece on the internment ojJapanese Ameri
cans during World War II: “Your entire column- and probably your professor
at LCC as well—missed a most important point about all the inequities which
have been perpetrated on various ethnic groups throughout the history of the
U.S.: Wehavc changed our ways and the flaws you point out are not official policy
of government in the U.S. today.”
Comment: 1 agree our government has made strides in racial ecjuality. But the
moment we believe we have somehow “arrived,” as governments or individuals,
is the moment we’re doomed. The idea tliat wc can somehow ship history off to
a historic disposal site—and be rid of it forever—is appealing, but unrealistic.
And, in the end, unwise.
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From a man regarding the same issue: “In Anthropology 101 you learn
pretty quickly that judging someone’s actions bv your own culture may give
some perceptions of a problem (clhnocenlrism). In this instance judging us
older folks and our scared reactions to the Japanese ... against the modem think
ing that now prevails ... mav require a i’ootnote to bo inserted in these stories
about the mistreatment of Japanese American people. All this is not to say that we
were correct. We were scared to death and reacted that way—wrongly (as it
appears now) or not.”
Co/n/nent: You’re right. It’s far easier, from the safety of decades removed, to wag
Ungers at the actions of others. And yet history repeats: the sudden backlash
against Middle Easterners in America following 9/11 echoed the backlash against
Japanese Americans following the bombing of Pearl Harbor. That we didn’t send
all Middle Easterners to internment camps suggests maybe we’re learning some
thing.

From a Springfield man: “ rhe majority here simply don’t care about race
issues, since they see no significant infringement on their way of life from the
low percentage of the area’s minority population. (They) would become more
resistant to the topic of race and to the clivcrsitv issues (if) the minority popula
tion swells and especially if they foresee some infringement upon their comfort
zone.”

Comment: Agreed. Much of this area’s subtle .scif-righteousness when it comes
to race is based on that exact reality: that there’s little opportunity for people’s
prejudices to bo tested. But that is changing and will change more: the Hispanic
population in Oregon has grown 144 percent in the past ten years. In 2000, the
white, non-Hispanic population comprised 70 percent of the nation; in 2050,
that demographic is expected to be only 53 percent. What then?

From a Eugene woman who, last month, found anti-black and anti-Flis-
panic leaflets wrapped in plastic hags, weighted down with rocks and lef t
in her driveway: “Inside, the vilest, most hate-filled racist ‘jokes’ imaginable. I
remain calm, until the police dispatcher asks me to read the flyer to her, and then
I break down and my husband takes over. You sec, my children are beautiful and
brown and we’ve walked this neighborhood since they were toddlers, and we’ve
always felt safe. Until now.”
Comment: Never underestimate the cow artlliness of hate. Sometimes it’s in-

your-face bigotry, in this case offered by The Tualatin Valley Skins, whose swas
tika-studded Web site is listed on the fliers (www.nukeisrael.co m). Sometimes
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il’s sul)llc, disguised as something political or economic or religious. But
coming it begins with the realization that it’s there. And it will only get worse if
we pretend it’s not.

over-

Final Week: Lessons for All
You know you re living lilc in two generational worlds when, at Lane Communitv Col

lege, you turn in your final exam, thrust your arms in the air and then think: Now all I have
to do is survive next week’s colonoscopv.

It's over. At age 50, I’ve finished my ten-week Ethnic Studies 101 class at Lane. And am as
glad that 1 did it as I am that it’s over.

Having last been to college in 1976, I’d forgotten the pit in your stomach when the
professor says the word “test.”The ominous cloud that hangs over a weekend when you wait
until Sunday night to do your duc-Monday paper. The sense of dread when you look at a
question on a llnal exam and think: We studied this?

But taking Mike Samano’s class was a
more class discussions—hard to do with nearly forty students
build a low bridges, especially in small groups.

The most interesting interaction I had with another student came after Samano

deeply valuable experience. 1 would have liked
but it was still possible to

gave us
our take-home midterm exams, with the clear admonition to do our own work. “Hey,” a

trade phone numbers? We can help each other out.”
I was, at the same time, aghast that he had so quickly dismissed Samano's dear-cut

■ enough to help him.
In the end, the most valuable lesson I learned in class is how little I kn

of diilerent races and ethnicities.

young man said, wanna

'arning and llattered that he had thought I might know e
\\

about peopleow

And, in the absence of knowledge, how easy it is
malice-

<‘ven with a complete absence of
to assume stereotypes. The roots of prejudice are rooted in such.

In many ways, we arc what we know. Our textbook. Racial and Ethnic Groups by Richard
Schaefer, pointed out that more Latinos won Medals of Honor in World War II than anv other

ethnic group. I ’ve long held in high regard those who fought for my freedom as an American.
But when imagining those WWII soldiers. I’ve never once imagined a Latino giving his life
for me.

Until now. And in some small wav, knowing that changes me. So does understanding life
through the eyes of someone whose skin color is different from mine.

The most troubling response to mv six columns hasn’t been from those who disagree
ith a point I've made; I can deal with that. It’s from those who simply refuse to believe that

they, or a community at large, could possibly be prejudiced—and are angcrc<l that I suggest
otherwise.

w
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True, prejudice goes beyond simply learning. 0.stcnsibly, the chair ol a college sociology
department would be above racist remarks but, on a recent trip, Samano and three other
Latino professors were talking to a receptionist when in walked the department head.

“Uh, oh,” he said, “looks like trouble.” That came only shortly after a restaurant waiter
had called Samano “chid.”

Read a book such as Ah First White Friend by Patricia Rayborn to un<lerstand growing up
black. Watch a movie such as “What's Cookin’” about four diverse i'amilies celebrating

Thanksgiving. Take a class, join one of the City Club’s study circles on racism. Interact with
someone of a different race or ethnicity, But dare to put your certainly to the test; what you
learn may humble you, as it did me.

Above all, as our community w

Bob U'elch is a general

coluninisi at Tlic Register-

Guard in Iltigcnc. His
book. American

Nightingale: Tlie Story ol
Frances Slangcr,

Forgotten Heroine ol'
Normamiv (Atr\a Books,

.'rcstlcs with such issues as racial profiling, let’s keep the

dialogue going. This is an open-book, ongoing test, which reminds me: Wanna trade phone
numbers? We can help each other out.

2004). ohoiit a Polish Jayisb
iybo became theimwigrani

first nurse to die c^tet the

ini' II landings at

Sormandy, has bccn jcaiured
ABC's"Good Morning

America” and in I .os

on

Angeles Times Maga/inc.
Il'fic/i is the only columnist
in America to have been

honored four consccutiyeyears

by the Motional Society of
Meiyspaper Columnists. His

articles hove appeared in

Los Angeles Times

Magazine, Reader’s
Digest, Runner's World
and Sports Illustrated.
More info: u H M-.hohwelch. net.

C'fffnpyvuniti^ C'Qlle.fje-36



Everywhere I Go, I’m White: Facing the Responsibility of Privilege

Ruth Wren

Being white means never having to have to think alx>ut it.'

Privilege is the Hip side of radsm.Yct, tlie concept of privilege is elusive because it’s so dillicull to step

back from a subjective viewpoint to sec the larger context of life. Likewise, understanding racism can lx-
perplexing for while people because v\c^ usually don’t experience it jjcrsonally, unless we see it thnjugh
the eyes of someone we care about.This essay is an actx)unt of my per.sonal, ongoing struggle to cx)me
to terms witli my identity as a white American.

Several years ago, I had a hiend who was willing to talk w'itli me alx)ut what life was like for him, a
black man, living in Eugene and taking classes at Lane Community College.Therc was often frustration
in his voice as he tried to explain how living here was clifierent lor him than for me. Although I tried to

stay open, sometimes I was defensive. Although he made an effort to stay calm, his anger was clcej?,
honest and legitimate. As 1 learned more about my friend, racism became Ic.ss abstract. I heard about Uie
many ways that he has to deal with it every day ofhis life. I saw how cxliausting and discouraging it is for
liim.

Still, something wasn’t getting through to me. It was as though we were seeing each otlier from
opposite sides of a wide canyc^n, and try as we might, could not really understand each other. Now 1
know tliat I can’t fully grasp what life is like for people of color Ix'caasc mv wiiitencss shields me from
their experience. Ncvcrthele.ss, I am greallv indcbtc“d to mv friend for Ivis candor, patience and generos-
ity.The connection we had was the catalyst that motiv ated me to pitsh past mv comfort zone and broaden
the scope of my questioning.

By doing our homework we can transform a pretend conversation that seeks to
simplijy the impact of race in America, into afoil scale dialogue that reveals the
utter complexity, variability and adaptability ofracism.'

My friend recommended that I read Beyond thcWbkencss t^\hiteness, by Jane LaZaiTC. As 1 read tliis
memoir by a white w oman married to a black man and raising tlicir .sons, tlieir situation Ix'came clearer
to me. When the boys were small, she and her huslwicl could protect Utem from tlie harshne.ss of
racism. But as they grew into men, their parents could no longer shelter them. Society ascrilx'd
significance to the various sliades of tlicir skin, and forced each one to examine the difference in the wavs

they' were treated. As they struggled togctJicr, tlie family found wavs to come to terms with their
individual identities within the larger context of a radalized societv, but it is a story filled w itli pain as well
as joy and lov e. Her honesty heljxxl me face my ignorance.
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The wbilenessof whiteness is... being oblivious, out ofignorance or callousness or
bigotry or fear, to the legacy of American slavery; to the generations of racial
oppression continuing; to the repeated indignities experienced by Black Americans
every single day; to the African cultural heritage which influences every single
American; to the highly racialixed society that this country remains. ..by being too
timid toface the role whites and whiteness have played and continue to play in the
vvorW/

In her ijroundl^a'aking essay, “While Pri\’ilcge: Llnjjacldnij the Invisible Knapsack,”* Pegg)’ McIntosh
jjroN'ides enerydav examples of j5ri\ilcge tliat most white people take for granted. For instance: “If I
should need to nioNc, I can lx* prettT sure of renting or purchasing housing in an area \\hicli I can alford;
and I can lx‘jiretty sure dial my nei^lx>rs in sucli a location will be neutral or pleasant to me.” Also, “I
can go shopping alone most of die time, pretlv wcW assured that 1 will not be followed or hara.ssed; and
whether 1 use checks, credit cards, or cash, I can count on my skin color not to \iork against the
apjxarancx; of linancial reliability.” McIntosh as.scrts that diesc arc benefits of \\ hite pri\ilege, and
reminds us dial the.se jirivilcges are not ai ailable to all people.

Privilege exists when one group has something of value that is denied to others
simply because of the groups they belong to, rather than because of anything
they've done orfailed to do.''

As I i-ead more and talked w idi more jieoplc, 1 realized diat I liad stumbled into a highly chargcnl,
conlradiclory, elusive territory. 1 longed for claiit)', for reliable sources of information. I asked Mike
Samano, head oi' Lane’s Edinic Studies program, for guidance. He gave me a copy of Allan Johnson’s
book, Power. Privilege and Difference. Tliis book is written in a comersational tone, with a firm but
compassionate approach to diese issues. I read it slovciy and jiurposefiilly. One evening, about halfw^ay
dirough the book, somediing inside of me broke open. It w'as like a comersion experience, but a strange
and painful one.This lime die v\‘ords got jiast my intellectual shield, and I began to reallyfeel what my

whiteness and jirivilege ha\ e done lor me and to me. It was an intense shift in perspective diat drastically
changed how I experience die world and my place in it.

Bate troublefor whites .shows up in all the things while people do and think to get
around theJdcl that the enormous steering caused by racism has .something to do
with the .social status of being white, no matter how whites see themselves as
individuals.

I finally giuspcd how deejily I’m embedded in white .America’s hypocrisy. We declare our love of
democracy, cc|uality and justice while at die same time our hierarchy ot jiriiilcge systematically
maldi.stribules power and wealth.Tliis means diat education, financial security, health care, housing,
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access to goods and ser\accs, and safety arc una^■ailable to millioas of people of color. Democracy
means including everj'one in the decision-making processes tliat aflect our lives. Yet, most people of
color still do not have access to full participation in political processes including \'oting, holding |3ublic
office and fair treatment in the criininal justice system. If scjme groups dominate the process while
others are left out, we do not have the dernocracy tliat we c:laiin to have.

When it hit me that I am enmeshed in this system of dominance'— n<3t in some abstract way, but in
a very personal way—waves of grief shook me. R>r several months, I wTestled witli tliis acute grief
TTiere were many awkward moments at work, in tlie grocery store, at home, or anywhere, when I
found myself weeping and unable to put it into words. I’m coneinced it was this grieving process diat
tjpened the sjjace in me to lace the conO'adictions within me and tliroughout white American culture.
Of course, tliesc contradictions, which stioick me as such a revelation, are painfully obvious to people
of color since they live with them constantlv.

I did not see myself as a racist because I was taught to recognize racism only in
individual acts of meanness by members of my group; never in invisible systems
conferring racial dominance on my groupfrom birth/

It is an enormous, horrifying reality to face. As ifmy skin glowed like neon, as if I was naked, 1 became
acutely aware of myself as aWHITE person. FcDr a while, I ct)uidn’t e\’cn look into the eyes of a person
of color without feeling ashamed. I felt immobilized by the magnitude of the problem and my own
connection to it.

7 be trouble we’re in ... creates ayawning divide in levels ofincome, wealth, dignity,
safety, health, and quality of life. It promotesfear, suspicion, discrimination,
harassment, and violence... It weaves the insidious and corroding effects of
oppression into the daily lives of tens of millions... It shows up everywhere and
touches every life... There is no escape, however thick the denial.'^

Because these arc intensely emotional is.sues, working with racism and privilege cctntains many of the
elements of working with abuse, addiction, gi-ief and trauma. Tlierc are jihases of denial, minimizing,
shock, immobilization, acknowledgement, anger, breakthroughs, healing and ho])c. It is an immense,
lifelong task, and I can’t do it alone. Fortunately, I’ve found that many others are also struggling with
these issues, anti many are working toward healing and social justice.

Sometimes 1 get together with other white people to have frank, private discoissions. Tills is not
meant to be exclusionany but rather to create an environment whem we can speak freely without
feeling self-conscious. It may also be easier to admit to our lingering prejudices, fear, anger, and
confusion. Perhaps this is why people of color al.so need support groups just for mcmlx.Ts of their own
group. Talking about it breaks the aw'fiil silence, inteiTupts the fear and i.solation, and opeas the ]X)ssibility
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of dismantling racism and lx;coming allies. Examining oui'sclvcs in relation to systems of power can be
a daunting task, but it is easier when we do it together.

I also learn a great deal by talking witli |>eople of color, cs[x;cially in di\ er.se groups where each
j>erson is committed to sharing tlieir truth and \\orking tt)gether to build community IxLsc-d on social
ju.sticv. Wliile it s important to express m^- \ie\\ s, it s e\ en more important lor me to lx: c]uiet and really
listen to otliers, especiallv when tlie information is difTicult to hear.

Rarely do vve sk back and listen to people color ivitbout interrupting,
without being defensive, without trying to regain attention to ourselves, without
criticising or judging.'^'

I realize now tliat when a persoti of color looks at me, tlie\’ cannot heljj but see me as“w hite”l)efore
tliev see an\-tliingcLsc. It’s not tlu’ir fault. It’s not my fault. It’s just die way tlie world is right now. I can’t
expect diem to wclcxime me as an individual unless 1 first acknowledge the institutionalized racism diat
allccts us all. Whentwer we interact, the coasequences of our dilfeivnces are part of die exjieriencc.
Eicryvihcre I go, I'm whicc. It meaas diat I carry advantages widi me everyday, all die time, just Ixxause 1 am
a white person living in a white-dominated, white-centered, white-identified culture." Conversely,
j)c:ople ol’color cai'ry their color e\'erp\here. Tliey always face die disadvantages dial white society
imposes upon diem becaasc of it.

We don’t have to be special or evenfeel special in order to have access to privilege,
because privilege doesn’t derivefrom who we are or what vveVe done...The para¬
doxical experience q/'being privileged without feeling privileged is a con.veqiience
of thefact that privilege is more about social categories than who people are.''

1 came from a working class familv and until recent years, 1 liai'c always struggled just to get by. 1
identified as a“ha\e-not”rathcr than a“ha\e.”My life as a single mom didn’t feel easy, but ne\erthcless,
mv whiteness offset the ncgatisc impact of my ecxinomic status.

Wlicn I mo\ed to Eugene, itlings fell into place for me o\er itme. I found hoasing,got a job, attended
sch(H)l, and made new friends. I wonder, though, would it have Ix'cn as easy if I had Ix-en a black \s oman?
How would nw tecnaged son ha\e fared? After listening to die experiences of man)' people of color in
our communin', 1 am certain that we, too, w ould have encountered racism in man\' forms, from subde

slights, to |X)lice profiling, to outright bigotry.
I sU'ugglc widi the contradiction that diis city diat is so warm and welcoming to me Ls not diat way for

e\ ervone. How can 1 embrace my o\s n good experiences here, and simultaneoasly grasp the reality that
many jx'ople of color feel die opposite? My good fortune and dieir bad fortune are two sides of the

same coin. When confronting diis reality 1 feel too many emotions: sad,angi-y, embarras,sed, anxious,
confused, tired, a.slianied and over\%helmed. I want to do somcdiing about it, but I often feel tentatii'c,
unc|ualifie<l and uncerlain.Yet, now there is no turning back. Ready or not, I have to speak out about it.

so
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What's needed is some reason to feel committed to change that’s poiverjul enough
to win out against all the reasons dominant groups have to turn awaj and leave it
to someone else: the anger, fear, resentment, detachment, inattention, ignorance
and the luxutyc^obliviousness. The personal stake in issues ofprivilege runs deeper
than that, to the reali.^ation that everjone is connected to a great deal cfsuffering
in the world, and any one who allows awareness (f that to enter their consciousness
is bound tofeel something about it.'^

As I studied further, I learned tliat most olOur common assumptions about race are wrong. First of
all, race doesn’t exist! Dill'ercncus Ixit^wecn jX'ople and Ixtween jjopulations exist, yes, but the concept of
racu is a social construction.That is, categories of physical appearance ha^●e no significance outside of the
systems of privilege and oppression tliat created diem.

Race has no genetic basis. Not one characteristic, trait, or even gene distinguishes
all the members <f one so-called race from all the members of another so-called
race.''

People do not fail into disliiut biological groups. Although there are a variety of theories, it is
generally agreetl tiiat m<xlern humans emerged in Africa approxiinatelv 150,000 to 200,000 years ago,
and began migrating out of Africa about 70,(XX) years ago. Since then, \ve ha\e continuously migrated
and intermingled with each other all over the planet for some l)y choice and for others by force.
Consequently, the human species is texi young and intermixed to ha\c c\ol\cd into separate races or
subspecies.'**

Most of our traits are inlluenc:ed by se[)arate genes and are inherited independently from each odier.
Iliat means that hating one trait doesn’t indicate hating anv other trait.TTie genes for skin color have
nothing to do widi genes for hair ty]x, musical talent, athletic ability or intelligence.This fact challenges
many of our lingering stereotypes such as “Asians ai'c gocxl at math.” Furthermore, humans are one of
the mostgcnc'tically similar of all spccie.s—85 percent of all genetic variations can be found within any
local jxjpulation, no matter hotv manv so-called races live diere.'^

Likewise, diere is no genetic basis for die concept of whiteness. It is also a socially constructed
category' widi a constantly shifting boundary, an invention that has evolved oi’cr itme. Many immigrants
to the LIniled Slates w'ere not considered white when Uiey first arrived, but gradually became redefined
as white. In die last cx-ntury, Irish, Italians, Kussians, Jews, Finns, Syrians, Mexicans, Greeks, Portuguese,
and Chinese have sometimes been considered while, and sometimes not, depending on their circum
stances and the cxiurts and castoms of dieir time.'^

White culture is also very hard to cleline. Tliose of us w'lio diink of ourselves as white often ha\'e

tixiuble articulating exactly what dial means, exccjit in cximparison to those who arc cxinsidcrcd “not
w'hite ” Try writing a list of characteristics of whiteness and you’ll probably notice how strangely

Tfve. PiVtnittj
41



clifficult it is.You may find yourself'reverting to stereotypical characteristics orspccdtic Eurojican cultures
found in Germany, Sweden and Great Britain. Or perhaps you tliink of superficial images of“ American
culture” such as baseliall, hot dogs and apple pie. But tlicse attempts arc incomplete and far from
accurate.

So, race is not a biological reality, and yet racc-is/n is N'city real and has powerful consequences for
millions of ])coj?lc. How can this be? Where did racism come from, and why? To answer these
cjuestions, we first need a working definition of iaci.sm.

Racism is prejudice plus power. ..To be prejudiced means to have opinions without
knowing} the facts and to hold onto those opinions, even after contraryfacts are
known. Racism goes beyond prejudice.. .It is the power to enforce one’s prejudices.'"^

Tlic conccjjt of race and racism is only a few hundred years old, and is entangled with tlie
development of the United States.^The founders fought for indejX'ndence from England in order to
create a new and better sexial s)stem. Howc\er, their cx)nception of equality’ as written in the U.S.
Constitution included only white, male property owners, hlistorian Robin D.G. Kelley explains tliat
the founding fathers sought to reconcile their stated \’alues of lilxrtv, frecxlom and democraev on the
one hand, with a sy.stem of imperial cxinqucst, sla\’cr>’ and exj^loitation on the otlier.

Tojust '^y... imperiahsm and oppression, whites developed the idea of iv/iitenes.s to
difine a privileged social category elevated above ex etyone who w’asn’t included in
it.. .If whiteness drained what it meant to be human, then it was seen as less of an
effense against the Con.vti£utio/i (not to mention God) to dominate and oppress
those who happened tofall outside that defnition as the United States marched
omvard toward what was popularly perceived as its Manifest Destiny.’’

In this wav, racxi was ascxl to justify social inequalities as the natural ordei' of things, for some, it
explained away the genocide and displacement of indigenous people, the enslavement of Africans, the
theft of land and resources hum this and other continents, and the exploitation of immigrant workers.

The hislor\' that 1 was taught in grade school, high .sch(X)l and most cullege courses largely excluded
the view|X)ints ol pc’ople of culorTiie hi.sloriaiis who wrote the textb(X)ks were lliemselves trained in
a white-biased sexiety, and were probabK' unaware of ho\\’ tlieir subjective \iew|X)ints shaded Uieir
interpretation of history'.

Through the luxury q/ ignorance, Whites havefor centuries maintained a view cf
reality that “makes sense” to us...Whites have had the power and the privilege to
write our own versions cf hi.story. We have been able to determine the structure and
content of schooling and in this way have institutionalised our ignorance in the
name of education.

22
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It is I)cyond tlic scope ol Uiis essay to undertake a detailed discussion ol H.S. history. Fvr an interpre-
tati(jn <jl history from the point of \ic\\' of Indians and sla\cs, Mexicans, unmigranLs, women and
■orkers, I recommend Howard Zinn’s A People’s Historj the United States, (NewYork; HarperColIins,

1999), and two books by Ronald Takald, which challenge Uic master nairati^c of American history.
They arc:/I Larger Memory:A History Om Diversity with Voices^ (Bo.ston: Little Brown & Co, 1998) andd
Different Mirror.A History (fMalticuIturalAmerica (Boston: Little, Brown & Co, 1993). Reading tlic stories
of those >\ hose ex|X“rience is \ crv different from our own

sides of history and help us gain a broader persjx?cti\‘e.
Many people argue that the injustices of the past arc over lx:cau.se the Ci\il Rights movement of the

1960s “ended racism.” It is true that ci\il irghts laws ended some forms of segregation and pa^●ed the wa^'

for more jx^ople of color to attend college, become profe.ssionaLs, hold public oflice and earn higher
salaries. However, tliey are still a long way from lull equality. White people continue to enjoy special
Ijenellts dirough die raciali/ed nature ofAmerica’s institutions, laws and jxilicics. For example, a Federal
Reserve study done in 1991 of 6.4 million home mortgage applications analyzed by race and income
ix'vealed that banks rejected black applicants at least twio.' as often as \%iiite applicants.^’The banks’
argument dial the discrejiancy w'as atUibutable to financial considerations such as cTcdit-wordiiness
was proven false.

Today, the net worth of the average Blackfamily is about I/S that of the average
white family. Much of that difference derivesfrom the value (f the family’s resi
dence. Houses in predominantly white areas sell for much more than those in
Black, Hispanic, or integrated neighborhoods, and so power, wealth and advan
tage—or the lack of it—are passed down from parent to child. Wealth isn’t just
luxury or profit; it’s the starting pointfor the next generation. ’^

\v

e'xjjand our understanding of the “othercan

When families cannot establish a secure financial base dirough home ownei-ship, it iKComes almost
impossilile to raise their oicrall standard of living. Home ownership can increase family r	
dirough apjiredation and through die equity that m^es it jX).ssible to get aflbnlalile loans for education
and a reliable car to dri% e to work. Home ownership creates a buffei' in case of hard times and a nest
for retirement.

income

Aldiough the standard of lii-inghas impio\-ed for some black families, o\ erall, black people sdll earn
only aliout 55 percent of white incomes. The unemployment rates for black |xoplc are more dian
twico dioseof white people. Alxiut one in three black people live in jxn erty, while le.ss dian one out of
ten white people do.^^

The status of black America today can be characterised as a glass that is half
ftill—if measured by progress since 1939—or a glass that is half empty—if
sured by the persisting disparities between black and white Americans.^^

mea-
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The notion of race has been used as an excuse to lx>nc[it some at the expense of others. 1 don’t deny
tliat rcaliu-, but I don’t want to l^ecome immobilized b)- guilt, either. Although whiteness is a confusing,
sodallv constructed identit\-, I cannot escape it.What han
work toward solutions. 1 dioose to use whate\ er |X)\\'cr whiteness affords me to help dismande the
system that grants me that unfair ach antage. In this way, 1 am
rather than an agent of oppression.This is an ongoing, lifelong process.

Becoming an ally means taking res|X)nsibility Ibr learning about my
as diat of others. It means really listening to tlie experiences of jieople of color, respecting dieir jx^ints

being willing to Ix' cx)nrrontcd about my ov\ti behax ior and attitudes,
means understanding the connections
arc manifested in our institutions and

in our society, and as
means

i\
► do is accept that I am part of the problem and; V

learning to bcx’ome an alb' to people of color

heritage and history’, as wellRut/) ll'rcn received o fi.S.

in Psvcholo^’ from ihc

University of Oregon.

She bos been employed as

an ddministralivc Support

Spcciahsi in ibc Social
Science dcpartmeiu at

Lane L'onimunhy Colletjc
since I99S. Sbe conducts

Horhbops and classroom

presentations on undoing
racism and privilege. Sbe

is also ivorking u it/i Lane

Diversity Coordinaior Jim

Garcia to develop Diversity

Study (iroups at Lane,

including a li'hiie

Privilege Study Group and
an .Mlies Study Group.

Plea.se contact Ruth

(S4I) 463-S066 or

Jim Garcia (S4I) 463-

.S852 if you are interc.sicd
in participating in any of

these groups.
Ruib can also he reached

hv email:

wrenrCcpIanccc.edu

or visiting: http:/ !
tench, lanecc.edu / wrenr.

0\M1

of view and leadership. It means

aking mistakes and learning from diem. Becximing an ally
Ix'tw'een all forms of oppression and jiriviicgc and how they
personal lii'es. It means understanding tliat whiteness forms the center of power i
long as it docs, we cannot have a just society centered on multiracial values. ’’ Becoming an all)'
being outspoken and taking a stand for social justice every way diat I can.

m

We are not responsiblefor having been Iwrn white, hut we are accountablefor how
we respond to racism and dominance in our sch(x)ls and communities today.

The Core Values of Lane Communiti’ College include a commitment to “welcome, \ alue and
[iromote di\ersit\' among staff, students and our cximmunity; to cultiiate a res|>ecdul, inclusive and
accessible working and learning emironment; and to dexelop our capacity to understand issues of
difference, power and prixilege. ” This is an extremely important step. Actually’ achiexing these goals,
diough, is an extensile, long-term challenge. We ha\e die op[X)rtunit\’ to work together across
dilTerenccstow ard healing and social ju.sticc. To do this, w'c ha\ e to face the fact that prix ilcgc and racism

not just a part of our history’. Tlicy ai'c jxirt of our lix es exery' day. Only when xx c acknoxx ledge
prix’ilegc and racism in oursclxes and in our .stxial status, can x\’c Ixgin to address them.

'Hie legacy of privilege Ls one aspect of my identity, but it d(x>s not fully define me. Rather dian reject
my whiteness, I have learned that there are“diffoi-ent ways of Ix-ing white.”® 1 appreciate the wide x-ariety
and beauty of cultures of European ancestry, and I identify widi those white people throughout history

racism and worked for social justice. I understand diat die

are

all ox’cr the world xvho hax'c fought against
problem is not my xvhitc skin. Tlx: problem is a s<x’ial system ba.sed on dominance, racism and
ignorance. It’s a rather strange posidon to be in, to be bodi benetiUng from prixilege as well as opposing
it. Yet there is also a sense of relief and hope, as I reinxent myself and connect with people from other
gi'oups xx’ho share this xision.
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Welcome and Thriving at Lane
Monique Janssen-Belitz

Psychiatrist’s Waiting Room
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The Lane of Opportunity
Linda Marina

Editors Note; This piece irtjs ]yritlen to accompany the artivork bv Monique Belitz
pages. Monique wanted to share with the college communitj-
out and that

Moment in chat it is

on the preceding
an aspect ojdiversitj that often gets left

encompasses mental and phjsical disabilities. The following piece iis a first for the
written by the parent of a student. IVe often leave out parents in the higher

education teaching equation, and Linda gives voice to those parents who continue to be teachers to
their children as well as assistants in the classroom.

Like others who came before us, my son and I left every thing and everybody and headed
West in search of a better life. We were delighted and presently surprised bv \\ hat we found:
^ untamed I^acific Coast, mountains that kissed the stars and enchanting forests.
The air seemed cleaner, the tap water drinkable and the grass greener. Along with all of this
natural beauty an<l resources was another gem —an answer to a prayer, reallv.

You see, my son is at the high end of autism. In as much as we arc grateful for everything
that our home state of New Jersey j)rovided—early intervention and parent training at a
great school for the autistic—after high school, opportunities were limited and not readily
accessible for someone who was learning life skills as well as skills that would enrich his tile.
So we put togetlier our own plan of selling our house and living in an apartment in New
jersey, taking Lnglish and math classes at a community college and voice and acting lessons
in New York City, After 9/ 1 1 we reevaluated everything and decided to go West. O
piecemeal post secondary plan of going here, there and everywhere found peace in one
place and that one place was Lane Community College.

If “people make the world go rouml
‘round for

ur

, well then, the people at LCC makes the world go
a lot of people. It doesn’t matter who you arc or where you live or where you’

from. It doesn’t matter if you’re homeless or jobless
re

or in a bad relationship. It doesn’t
matter it you are a challenged physically or emotionally or mentally, If you want to improve
yourself or your life, there

once you get over that daunting hill on
The bus service provided by Lane Transit District (LTD) makes LCC accessible to those

who can t or won t dri\e to the 30th Avenue campus. The drivers are for the most part
friendly, courteous and accommodating to all. When we first came out here from the East

Coast, my mobility was limited by a recent surgery and the full leg brace I wore twentv-lbur
hours a day. Yet, I had heard about LCC and wanted to go check it out for mv son. How would
I get there when I wasn

s a j)lace lor you at Lane. The people of LCC wclcom
30"' Avenue!

you

’t able to drivePThank goodness for the LTD buses that run regularlv
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aking it accessible for people usingto LCC! Not only do they run regularly, they kneel
wheelchairs, walkers and crutches.

Once we found our way to the 30‘'“ Avenue campus, we connected with Jerry Serois, a
recently retired counselor who, was originally from the East Coast and who also happened
to physically challenged, jerry showed a genuine interest in my son and his goals. l ie shared
information about the Performing Arts Department and the excellent programs oltcrcd
there. Jerry also told us about the reading
ment testing and support available at LCC. Jerry also said there s
finishing at Lane and that essentially everyone learns at their own pace
OK there are classes for everyone. I couldn’t believe it—the arts and academics all under

m

iting and math classes and the required place-
no real time line about

and that’s more than

, wri

one roof!

Jerry provided information about some of the many programs and support
offered at Lane. Core College Connection (CCC), for example, is a program that helps
students increase their reading, writing and math skills for college placement tests. He also
told us about the TRIO Learning Center - a federally-funded program that provides eli
gible students with an array of support services such as counseling, workshops and tutoring.
We also learned about Disability Service.s—a department which helps eligible LCC
dents with classroom learning accommodation, among other things, and advises faculty and
staff about disability issues. Later on my son would discover the free “drop-in” tutoring that s
also available in many subject areas. The support services at Lane help keep students
track. Moreover, it’s the people in those departments and the genuine care and concern that
thev have for the students that makes Lane a great college.
My son started off taking classes in the CORE studies program (which is now CCC) and

I was his shadow. Being there was probably more reassuring for me than it was lor him! In
instead ofhanging out, I decided to take a basic design class in the Art Department.

1 loved the class so much 1 enrolled in a drawing and painting class. Then I took another
design class. By this lime my son began taking voice and and his first college-level writing
class! Then wc spent our evenings making flower botic|uets in Lane’s floral design program.
We even did a related internship at the Grass Roots Garden. Then I encouraged my son to
take a painting class, and now he’s encouraging me to take voice.This is what Lane <loes—it
puts the spark back in learning!

' After taking classes at Lane, both inv son and 1 realized that the faculty and stall at Lane not
onlv love what they do, thev are also supportive and caring.They share their passion lor their

ith “all” of their students: young and middle-aged, empty nesters and folks
●ithout a nest, students who have emotional, physical or

services

stu-

on

anv case

subject matter
cognitive challenges, and artists

●anting to learn accounting or singers who want to learn how to paint—all kinds of people
doing all kinds of things. If a student goes into a class to learn and has reasonable cxpecta-

w
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tions about tlieir abilities in the subject matter, the instructors often have enough passion and
patience to make learning happen.

In my mind, Lane Community College represents an ideal about what a community
college is—services for the entire community. It is inclusive, accessible and supportive.
Everyone who wants to learn and who can finance their education is welcome at Lane. For

someone who has struggled all their life in trying to adapt to the main cultural thrust of
society. Lane welcomes them. For someone who may be a single parent with three kids,
Lane welcomes them. For someone who lives out of their car. Lane welcomes them. In

deed, we were among the many fortunate who found the “Lane of Opportunity.”Thank you
Oregon!

Linda Marin^
is a student of on at
Lane Comnmnitj College

and afrequent guest and

volunteer in Monique
Belitr’s classroom. Her

interests are in the arts

and humanities and in

serving her communiij'.
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R6thinking Diversity; is Our Concept of Diversity Sufficiently Diverse?
JcfJrcj Borrow'dale

cultural heritage, lan-
somc people regard these attributes as an

When most people think about diversity, they think about race
guage, gender or sexual orientation. Although
important part of who they are, they rarely encompass or describe the whole individual, and
focusing on them may predispose us to engage in easy labeling or stereotyping. Moreover, an
inordinate focus on these dilTcrenccs, many of which arc superficial in nature, may draw
attention awav from our common humanity and the values we share as rational and caring
beings. Phis article is a critique of the concept of diversity as currently understood in higher
education and suggests an alternative model more in keeping with the goals ol the academy.

The concept of diversity brings together several pre-existing educational and public-
policy trends, including Affirmative Action, Multiculturalism, Cultural Competency and
Social Justice. Diversity is presented first and foremost as the goal of having a racially and
culturally, mixed and gender-balanced group of faculty, staff, administration and students.
Sometimes this is presented as a self-evident intrinsic good. At other times it is presented as
a means to some other good; for example, giving students a broader educational experience,
fostering tolerance for those of other races or cultures, or liirlhering social justice. Once
diversity is established as a goal, it is used to justify j^referential treatment and special jn-
grams i’or members of historically disadvantaged groups, because, it is argued, without these
programs members of such groups would not exist in sufficient numbers in the institution,
It is even suggested that there is a “critical mass” necessary for diversity to have its full social
and educational impact on the institution, requiring extra elTort to attain a “threshold level”
oi'minority representation. It should be noted that offices, programs and initiatives created
to achieve diversitv arc separate from those created to meet pre-existing I'ederat mandates
for Affirmative Action or legal requirements set down bv the Equal Opportunity Employ
ment Commission.

o-

Secondlv, diversity is a concept which is applied to college programs, especially academic
curricula, and extra-curricular student activities. Bclore the late 1960s, there was little

attempt in academia to either understand other cultures on their own terms or include non-
Western ideas or the contributions of women and minorities in any significant way in aca
demic curricula. Clearly, this was wrong, not only from a moral point of view, but from the
standpoint of scholar.ship and pedagogy. Efforts at multicultural inclusion and infusion
ought long ago to have been the natural outgrow th of academic disciplines such as Anthro
pology and Sociology, which show us that there are many different w'ays oi being human, and
that a variety of social arrangements abound, different from, though not necessarily worse
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(or better) than, our own. Academia was slow to recognize and aband
l>iases in I’avor of a broader view of the world.

on its ethnocentric

Llnlortunalely, whereas before the academy viewed the world through rose-colored
glasses of a Western tint, today it views everything through the mvopic prism of race, class
and gender. Race, class and gender, not as aspects of the hu
but as part of a neo-Marxist interpretive framework permeate every aspect of academic life,
from curriculum, to professional development, to academic conferences, to scholarly work,
to library acquisitions to hiring. Life is portrayed as a vast struggle revolving around issues of
“jjrivilegc, power and difference”' and students are called upon to be activists in bringing
about “social justice”, typically cashed out in terms of special group rights, economic redis
tribution and pacifism. What began as an inclusive attempt to broaden discourse was trans
formed into a now dogma, mandating the vilification of Western culture and irrelevant “dead

white males” and replacing them with more politically fashionable material. Now certainly
there is nothing wrong with exploring the dark side ofWostern civilization, with all wars of
conquest and empire building, stratified class structures, religious persecution, subjugation
of women, and so on, And students ought to be aware of the fact that the Founding Fathers
and those who followed in their footsteps often did not live up to the ideals they set forth in
the Declaration of Independence that “all men are created equal and endowed by their
Creator with certain unalienable rights.” Genocidal campaigns against Native American tribes
and the practice of chattel slavery, though obviously shameful episodes in our nation’s
history, deserve study. However, if we
founders, we

experience to be explored.man

; fixate solely on the shortcomings of our nation’s
lose sight the ideals of equality and freedom to which, however imperfectly,

they aspired.^ It is one thing to show the face ofWestern civilization, warts and all; it is

another to excise the warts and begin examining them under a microscope, forgetting the
face from which they were cut.

In practice, “diversity” seems to mean celebrating every other culture and heritage except
distinctively American traditions, and every heritage except that ofWestern Europe. Those
who point out this hostility towards Western culture or the lopsided view presented to

-Marxist framework, labeled as “reactionary” and asstudents are, in keeping with the neo
merely attempting to protect the status quo because they have a vested interest in perpetu
ating it and in keeping alive fields such as Philosophy or the Western Humanities. Of course
this an example of what is known of as the ad bominem fallacy, a classification first published
by Aristotle, who probably wrote the first systematic treatise on logic, and who is an excel
lent example of what dead white males have to offer us.

Diversity is the second of six core values of Lane Community College’s Strategic Plan
and our Five-Year Diversity Plan calls for funding ofover $1.2 million.'fhis i.s money which
will not be spent on keeping tuition low, meeting student demands for classes in academic
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much-nccclccl classroom space. How-or proi’cssional-tcchnical areas, or providing more
ever, anv reasoned opposition to the continued growth and expansion ol diversity programs,

during times of budget crises, is typically viewed as intolerant, narrow-minded or
bigoted. Oflice space is <ledicated and staff hired for diversity ofHces, multicultural centers,
women’s centers, and centers for Gay, Lesbian, Bisexual andTransgendered students, often

scaled back.The function of these offices is often as

even

w hilc traditional academic programs are
much ideological and political as educational, but gi
of college faculty', few complain. Administrators look for any opportunity to leap
diversity bandwagon, because such opportunities represent sterling resume enhancement,
offering a boost up to the next rung of the managerial ladder. Once diversity gets
into the college’s mission statement, core values or targeted goals, it becomes a measure ol
the worthiness and success of new programs and becomes totally infused into the life of the
college, including all-important funding mechanisms.

Diversity interview questions function as a troubling political litmus test lor new hires.
Candi<lates must cither give the expected answer or not only possibly sullcr the loss of
enough points to sink their candidacy, but ensure a ho.stilc treatment of their application in
deliberations in case of a tic. Expected answers include the legitimacy of preferential treat
ment on the basis of race, the concept that there are deep and enduring diiferences between
people of different racial and ethnic backgrounds and the belief that teaching methods must
be tailored to these differences. Typical answers simply describe experiences working with
diverse populations and gu.sh over how much the candidate loves diversity, eliciting infor
mation of questionable relevance or value to teaching. One also wonders about the degree
to which faculty can or should tailor their curriculum to diverse audiences. Examj)les of this
kind of tailoring are rare in interviews and those in the diversity literature seem trite and

ndcscending. Might not time spent looking for ways to serve diverse groups be better
spent focusing on general pedagogical techniques, particularly those based
chological research, on scholarship in one’s held of expertise, or on finding ways to meet
individual student needs?

ven the documented leftward leanings
on the

written

CO

sound psy-on

Textbooks now strain to include the most minor contributions of women and minorities

for the sake of“balance” in a bean-counter, quota mentality. 1 remember reviewing an intro
ductory Philosophy textbook, which, in order to include the contributions ofAfrican Ameri
cans, tacked on a chapter featuringAfrican proverbs, as if the authors of those proverbs were
doing the
commons

place.

same thing as Plato or David Hume or Nietzsche. It was more of a question of
urability than merit; the proverbs of Solomon would have been equally out of
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Such editorial and curricular decisions seem to stem from a need to alone for past sins by
looking diverse, to overemphasize contributions which were undei-cmphasized
in the past. But the past cannot be changed, and individuals cannot alone for what other

individuals have done, nor do any of us bear the blame for what our ancestors may or may
not have done. Seen in this light, diversity appears to be a kind ofsuper-AffirmativeAction,
tor both personnel and programs. But does diversity, in this sense, serve the academy?
Pulitzer Prize winning columnist Paul Greenberg perceptively comments:

By capital-D Diversity, ol’course, I don’t mean a diversity of ideas, talents, apti
tudes or experiences, but only a cosmetic, quota-derived Diversity. The kind that
has succeeded Marxism on American campuses as the ideology du jour... The
capital-D variety is a caricature of any real diversity, for its only diversity is one of
appearance, fts object is to fashion an American elite that looks different but

thinks alike. All these ofl'ensive (and officious) quotas, preferences and Affirma
tive Actions are designed to produce an America that may look like the rainbow
but tliinks like NPR.‘

ignoredor

As Greenberg notes, the model of diversity most appropriate to an educational institu
tion is that of intellectual diversity, that is, diversity of beliefs, values, opinions, theoretical
approaches, talents, abilities, backgrounds, and so on.The educational experience depends
upon students being exposed to a variety of viewpoints. However, diversity in its current
incarnation gives us the same point of view, particularly on pressing moral, social, cultural
and political issues, albeit from a rainbow of representatives.

Crucial to the educational experience is fostering a climate where students may engage in
open dialogue, and where the negative effects of ego-involvcmcnt (fear of judgment, self-
consciousness, hostile confrontations, defensiveness, rationalization) are minimized. But

the current racial-ethnic-gender identity model of diversity encourages this very sort of
thing, leading individuals to closely identify with their race, culture or gender, along with an
associated orthodoxy of historical, social and political beliefs, which thev arc taught to see as
a fundamental part of who they are. Consequently, students are likely to view any challenge
to their beliefs to be a form of persecution—the attacks of victimizers or haters.

It is as if no one thought to ask whether a race-conscious approach which highlights past
and present discrimination would actually produce tolerance and understanding or whether
it would promote division and alienation.The present sad state of race relations and mv own

experience lead me to believe that emphasis on group identity, coupled with a focus on past
and present injustices against these groups creates hostility, resentment, alienation and a
“victim mentality” which serves neither the “victim” nor the group identified as'Victimizcr.”
It is this balkanizing influence which is one of the present diversity model’s most destructive
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influences, its separating people into competing interest groups vying tor special entitle
ments and status. Minority groups arc told over and over again that their “people” were
victimized in the past and that even today they will be the perpetual targets of racists and
bigots. It would be surprising if many didn’t develop paranoia, hopelessness, lack of ambi
tion, anxiety and hostility towards the white majority. And is it so surprising that the white
majority, who arc told over and over again that they are

unfair advantages o
knowing that they, themselves, worked hard to be where they are? Those from modest
backgrounds may liristle at the suggestion that they benefit from any privilege of being
white, especially when they see so many programs geared towards helping minority stu
dents, which exclude them. And of course the notion of labeling anyone with a light com
plexion as “white” is itself a form of stereotyping, ignoring the diversity of cultures irom
which they may come. Light-skinned immigrants of Italian, Polish, Irish and Jewish decent
all faced rampant discrimination themselves at the hands of the English immigrants who
preceded them, when they first hit American shores.

Some California colleges have even taken the step of having separate graduation ceremo
nies for Hispanic students.This again shows the balkanizing influence of diversity. When you
encourage people to think in terms of group identity and group interests, people will
gravitate towards the groups with which they most identify and seek their company, to the
exclusion of others. Before, we had segregation by law, through the force of government.
Today we have segregation by choice, in special “spaces” and programs designed for women
and minorities. But these are “choices” borne of social conditioning which say you are Black
or Hispanic or a womanjir^f, a human being second. Ought not we to be encouraging integra
tion and breaking dow'n racial and gender barriers which separate us?

This is the real damage that the diversity ideology docs. It emphasizes surface character
istics, such as the color of one’s skin, while insisting on ideological orthodoxy amongst
facultv and students on important social, economic, political and religious issues. It treats
people as the passive recipients of genetics and cultural heritage as opposed to rational
beings with the powers of reason and choice, who l>ear personal responsibility for their
actions. Diversity asks us to focus on group identity instead of individual merit. It celebrates
victimhood and encourages class envy, rather than celebrating personal virtue and achieve
ment. It recognizes disparate cultural forms, while failing to see something called “the
human condition” which underlies them all. Great works of art and literature can speak to

us about the human condition equally. A Socrates can speak to an African-American female
student just as surely as a Gandhi or an Ayn Rand can speak to a white male student.

Martin Luther King once said he looked forward to a day when human beings were
judged by the content of their character, not the color of their skin. The Buddha voiced a

privileged” and the recipients of
ften feel resentment at being held liable for the sins of their ancestors.
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similar sentiment when he said, “No one is a member of the jjricstly caste bv birth;	
is a member of the servant caste by l)irth. A priest is such by his deeds; a servant is such bv
his deeds.” 1 think both wou

; no one

Id have been gratified to see the American Anthropological
Association s Statement on Race, which says that race does not exist, except in our minds,
being the product of a small group of genes controlling a few overly noticeable surface
characteristics, having very little to do with who we truly are as human beings. Until and
unless wc stop making judgments based on
blind society will never be realized.

such characteristics, King’s dream of a color-
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Analogy of a Tutor Session
Liz Coleman

●hen a student visits one of the tutors working in theDo you ever wonder what happens w
free centers on the 30''‘ Avenue campus? Each session is as unique as the two individuals
involved, l)ut tutors are instructed to guide the student to self-discovery rather than to show
or tell the simple answer,
most parents can relate to: “Mommy, tie my shoes!

1 know I should show you so

Perhaps 1 can make it clearer by comparing it to a scenario that

vou could learn to tie them yoursell, but \n’c arc running late
and I want a good, solid bow so you don’t trip and fall at the park.

After many repetitions of hurried moments like this, we have some spare lime, and I
demonstrate for vou how to tie your shoes. Carefully, 1 break down the steps, 1 move my
fingers slowly so you can watch. I talk about the process, explaining each step so you can
understand. You try a time or two, but mastery is still far away.

The next time wo are heading out the door you shout “Mommy, tie my shoes!” Sometimes
[ tic them for you and we get on our w
and it’s your turn to do it yourself. I watch you concentrate as your iat, little, clumsy lingers

the laces, then make bows that arc inevitably too big or too small, beldre they (all back
out again. 1 feel for you as 1 see your face melt into anger and frustration.

In parenting, it is the adult’s job to make the time to teach, shov\-, and provide many
relaxed moments for practice, practice, practice.The parent must use good judgment intro
ducing the new skill at a time when the child is reac
the fine motor control required to tie shoes.There must be motivation on the child’s part to
want to learn it. Finally, it is the parent’s job not to be in such a hurry when heading out the
door each <lay. The child needs lots of time to s-l-o-w-l-y tie her shoes, gaining speed and

ay. Other times, I remind you that we worked on that

cross

!y for it. The fingers must be capable of

accuracy later.

As community college professionals, we must remember that each of our students is
'● learning a host of new skills in cyery one of the classes we leach. As instructors we don’t

! know if the student has the readiness for the subject we arc offering. Can the student read

1 fast enough to get through the material? Arc the student’s writing or math skills what he or
plete the course and fulfill the objectiyes we ha\e outlined? We don’t

know if there is great motivation to learn it, or it is simply a requirement to be endured.
Certainly we
much as is

she will need to com

don’t ha\ e the luxury to provide a leisurely pace for the student to practice as
necessary. All we can do is teach clearly, trying to be sensitive to each student,

thusiasm for the subject, and have confidence that the student is
also recommend our students visit the tutor centers.

share our passion and en
capable of learning and will try. We can
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\^’hc^c they will be encouraged to deinonstrale iheir current knowledge and practice new
skills.

Any parent will tell you that it is easier and quicker to just tie the shoes. Likewise, when
a student comes into a tutor center and asks one oi the trained tutors how to do something,

the easy thing to do would be simply to tell the student the answer.Tutors are trained to resist

this and to instead respond to questions with more questions. We try not to tie the shoes for
the student, but to ask, “What do you remember your instructor saying about how to lie
shoes?” “Let’s look in your book and find the diagram, or maybe directions that talk about
tying shoes. Can you show me where that is?” “Can you remember the first step? Show me
that,” “Let’s look at your class notes,” “Read tliem out loud to me.”This could lead to a
discussion about note-taking, or reading the text or sometimes e\en the importance of
attending class.

Often, when the student is in a hurry “But my assignment is due in thirty minutes!”—
she doesn’t want us to pose these questions. She just asks the tutor to tie her shoes, so she
can get to class. She might respond with anger or frustration. She might roll her eyes and
storm oil mumbling something about how we aren’t any help. She might even complain to
her instructor that the tutors are worth!ess.The tutor doesn’t want to upset the student, but
lully understands that the student will never really learn the skill until she has had adequate
time to process and practice it. Most students won’t do problems that arc not absolutely
required by the instructor, but the tutors know liiat the act of completing more problems
will cement the knowledge in the brain of the student. The tutors recommend practice
strategics. Some students are receptive, others not. When a student comes in without the
basic skill to tie a shoe, she may leave able to make the first tie. That in itself is a success ami

is celebrated. Tutors know that every student will not be able to perform the new skill
perlectly alter one, two or even three sessions with a tutor. Tutors work with the current
level of the student. This sometimes confuses instructors, when imperfect work is turned
in, even after the student ran it bv a tutor.Tutors don’t “correct” a student’s work, but trv to

help the student with the process of more thorough learning and assimilating the material.
This sometimes frustrates the student.

Like a parent who may have dilTculty finding the time to allow the child practice oppor
tunities, most students don’t take the required time to learn, apply and absorb the new
material. Many students are in a panic, (earing lailure or criticism. Many students have
procrastinated too long and are afraid. Some students are attached to the old stigma that
branded kids who visit tutoring as “dumb.” Others who frequent tutor centers arc those “A”
seeking students, who willingly access every resource available to get the most out of the
education offered. There are many types who fall in between these extremes.
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One never knows how the tutor-student session will go. As with a child practicing tying
her shoes again and again, tutors provide students the opportunity to practice new skills,
introduced bv instructors. Unlike shoe-tying, this practice comes in many forms.Tutors are
trained to help students idenlifv personal learning preferences and to use those styles to
better remember and al^sorb the material.Tutors may ask students to make associations,
attaching new information to something already in the student’s long-term memory.Tutors
will sometimes ask the student to read the j)roblcm (or paper) out loud. Amazingly enough,
there arc times when just hearing the words makes it clear to the student and the “Aha!”
moment occurs instantly.The student is gratef ul for “all the help,” and the tutor leels happy
because the student figured it out all by herself and will most likely feel more confident
next time.Tutors always praise the student for something done right.
When wc consider the valuable job that the peer tutors do with students, remember how-

hard it is not to tie the shoes of an anxious child. And how rewarding it is to hear the
excitement and glory in that child’s voice as she yells, “1 tied my own shoes, Mommy!”
before she runs across the park.

Liz Coleman

has heen involved in

tutoring since / uben

she began as a voliinicer

tutor for English as o

Second Language students.

She believes that tutoring

provides the pc^ecl

opportunity to empoivcr
others and enhance

learning for all involved.

She is a lover of dance,

relationship, learning,

nature and lij'e.

She is currentlvTutoring
Services Coordinator at

Lane Community’ LoIIcgc.

58 }\oine.nt



The Fiction ofWhiteness:

Towards a New Notion of Diversity
Michael B. McDonald

“You know. I’ve always been happy 1 was born white.Yeah, !’m proud to be white.”
“Well, Sis, since having a Jewish grandmother would have qualified u.s for extermination,

had we been living under the Nazis at the time, I’
really are.”

My family had gathered for what was .supposed to be a carefree and happy reunion; I still
remember the shocked and sullen silence that fell after 1 responded to my sister this wav.
The next day, as my mother and 1 were

ve always wondered just how white we

ambling along the hazily lambent .South Carolina
shore, she suddenly stopped and said, “You know, Son, I never want to hear you say anything
like that again.Your father spent his whole lile getting away from that sort of thing. He would
have been mortified to hear you say that.”
My father did indeed .spend his life in silence about his Jewish ancestry. I do know that he

remained Jewish through his early teen years, repudiating his ethnicity and religion alike
shortly after his bar mitzvab. But I cl

repudiation and subsequent silence, and probabi
He’s no longer around to discuss the mailer, hut I have to assume that my father’s silence

had a lot to do with his corporate aspirations. Starting at the bottom of the corporate ladder,
he eventually became a prominent executive at an enormous (20,000-plus employees)
General Electric plant and, .shortly before his death, a vice-president at RCA. I have to
assume that my father assumed that, had he discussed his Jewish background, he might ha\ e
hindered his chances for promotion and advancement, in a 1950s and 1960s corporate
milieu still marked by strong undertones of anti-Semitism.

I onlv know that I still

on’t know w'hat happened to precipitate this act of
Iv never will.

miss the family history, the stories he might have told, had he not
chosen to remain silent about his background. As a very small child, I did get to meet my
great-grandfather, a rabbi originally fromVilnius, in Lithuania. Vilnius was famous as a center

of Hasidic drought and culture, but I don’t know^ wRelher this had anything to do with
er an improbably gentle hand, laid upon my fore-

iling face framed by improbably white, and long, hair and a
beard. That s the sum of my Jewish legacy: no stories, but a face and manner from another
time and place and, many years later, dre shock of seeing his family
first names to apjrear on the screen during the movie Schindler's List.

my

great-grandfather’s identity. 1 just rememb
head in blessing, and a gently smi

Ferber, among thename
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1 wanted to share all of this because it seems to me that, if we really want to get serious
ail sorts ol

about diversity, we need to get serious about stories, all sorts ol stories Irom
dilTercnl people. If there’s one thing that my African-American, Latino, Asian-American and
Native American friends, colleagues and acquaintances have in common, it’s their stories.
Stories that arc fully lived with, and freely shared. Rich stories, troubling stories, sad stories,
stories like Toni Morrison’s Beloved, that have the power to make you laugh and cry at the
same time.

Since my dad was silent about his own past and heritage, because he chose not to share his
own storv with his children, at least one of my siblings was able to grow up not knowing that
she even had Jewish ancestry. Thus her sense that she was while, in a simple and
problematic way.

1 should say at this point that I hold with the scientific view that race is a fiction. But I’m
more fascinated by the role played by this fiction in history, and in the development of

were more aware of their ditlercnccs than

non-

certain ideologies. So far as I know, Europeans
their common “whiteness” until they came
fiction of whiteness, arc part of America’s troubling gift to the world. European immigrants,
upon arriving in America, largely gave up their stories, their very sense of being different
from other Europeans. In learning to pass by emphasizing their shared whiteness, they
learned to become largely silent with respect to ethnic and cultural identity. The cost of
admission to white privilege, American style, was largely an effect of silence.

In my experience, very few “whites” can tell the story of their ancestors’ emigration to
America, even though that journey may have occurred within the past two or three genera
tions, almost in living memory. (Perhaps many whites are able to tell such stories, but like
my father choose to keep those stories to themselves. Admission to the privilege of white
ness is gaine<l by agreeing, however tacitly, not to make too much of one’s background.)

If diversity is to become anything more than an occasionally intoned, self-congratulatory
shibboleth, it seems to me that we will need to do more than ensure that undcr-
and oppressed peoples gain access to, and fair treatment in, American institutions.To be sure,

profoundly worthy and important, and 1 salute any and all efforts to achieve

here. The ideologies of race, and the supreme

presentedre

those goals are
them.

intended to suggest, before it! But gaining something like what the word diversity
, became just another term of bureaucratic jargon, will mean necessarily to lose, to abandon.

Since whiteness is predicated on silence, on the tacit agreement to

v\as

the fiction of whiteness,

be no one in particular so that one can be the white man or woman, writ generally and large,
a fullv dive rse society would be one where we hear, and indeed welcome, all sorts of stories
from all sorts of people, particularly stories of origin and ancestry. For as we listen to stories
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of origin and ancestry, generalities tend to recede, and humanity in all its rich confusion and
variety comes to the fore.

And thus, a story: It’s the Spring Conierence at Lane Community College, a gathering ol
administrators, faculty and staff aimed at providing some time to reflect on what we do
educators, and on ways to make our experience richer, more productive for ourselves and
students alike. The guest speaker, Allan Johnson, has just given a long yet inspiring talk on
the dynamics and inner workings of white privilege. It’s now time for group discussion, and
folks at each table have been directed to discuss ways in which we might not only recruit, but
retain, faculty and staff of color. We have been given about thirty minutes to complete this
activity.! his means that at my table, where everyone appears to be white, we haven’t gotten
past stories of alleged “reverse racism” when our time is up.

As the nominal facilitator at my table, I got pretty frustrated about this, but in retrospect
I wonder at my own frustration. Since I maintain that diversity means not just getting to hear,
but really listening to all sorts of stories from all sorts of people, I would now argue that it

perfectly natural for my colleagues to try to get at the issues
discuss by telling the stories of ihei
diversity. I believe that, had we had more time,
sitting at our table, stories demo
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, as

we were supposed to
ir ovt n frustration with issues associated with the word

was

we could have heard, ju.st from the folks
nslraiing the realization that, whatever frustration while

experience, those frustrations pale in comparison to the storied suffering and humiliation
suffered by people of color in our society. It may well be that once whites have the
tunity to voice their stories of “reverse racism” they will be better able to place those stories

context that will temper and ameliorate their perceived hurts. Sitting at that table, I
intuited that it would have been

s

oppor-

m a

a mistake to tell my colleagues that their stories were

we simplv had to work through those
stories in order to establish the ground for addressing the issues we had been charged to
address.

inappropriate; I sensed then, and believe now, that

The upshot of all this is that this procc
Challenging the fiction
majority of Americans, requires extraordinary jjatience and the willingness to hear all the
stories that must be given voice, and be heard, in order to lay the groundwork for a world in
which we won’t have to talk about diversitv anymore.
Do we want an

white supremacy? That
stories we need to hear in order to ex

supremely odious fiction that privilege is on
acquiescence of silence.

,'ss requires time and, above all, careful listening,
of whiteness, the lie that probably remains bedrock truth for a

occasionally invoked diversity that is essentially window-dressing on
’s all we will get if we aren’t willing to take the lime to hear all the

j)lode the fiction of whiteness, and especiallv the
ly for some, and can only be gaine<l through the

Notes for this article on page I S4
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The Core of Diversity
A conversation with Lane Diversity Coordinator Jim Garcia on Core

Values, -isms, and Lane’s Diversity Plan _

As Diversity Team Chair, Jim Garcia assumed the leadership of updating the 199S Diversity Plan in
collaboration ivitb the Diversity Team, Lane staJJ'and students, and community members. He spoke with
Moment Co-editor Steve AtcQuiddy in November 2004.

I. Diversity as a Core Value

Community College Moment: What is diversity and what docs it mean at Lane Commu
nity College?
Jim Garcia: When I did my research regarding diversity plans at colleges and universities, 1
noticed it was assumed that people knew what diversity was, But people have dil'ferent percep
tions of what diversity is all about. So, after attending several national seminars on strategic
planning and campus diversity, I decided to pursue diversity from two perspectives. One is that

inclusive process. Many times people feel that diversity is lor people oldiversity must be an
color, for women, or perhaps disabled populations. But I think we need to take an attitude that
diversity includes everyone, it should reflect everyone’s experience, and also that everyone has
a role and responsibility for diversity.

Another thing I learned is that most campuses pursue a vision of diversity that celebrates
differences—

‘different’CCM: Yes, the first dclinition of diversity in the dictionary means
Garcia: And this is all right; we need to have an awareness of cultural celebrations and
cultures. But what is missing with that framework is that we need to explore those -isms
[racism, sexism, et al.| that are creating unfair advantages for promotion, retention and recruit-

populations to this campus. And the way to do that is to pursue a social justiceing of diverse
perspective.

I made an effort to spell out a vision for diversity at Lane Community College, and it’s in the
introduction of the Diversity Plan [an 80-page document first drafted in 1995). We have four
statements listed under the Core Values. One is “Welcome, value and promote diversity among
staff, students and our community.” It’s very good language. But what does welcome mean?
What does value mean? People have an assumption about what values are, but is it the same as
how other people see values?
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Another statement is “Cultivate a respectful, inclusi
environment "The key words are

mean? How have ! been raised to see what accessible is, and from whose perspective? Am f an
ai)le-hodied person? Or an English speaker in an English-dominated institution or culture? Is
that accessibility? So, we have unique conversations about what respectful, inclusive and
sible working environments are. In the diversity trainings that I design, we always go back to this
language—whether it be diversity training or ally training, understanding diversity, or racism-
free zone training, we always come back to the Core Values. Because it’s important to have that
sense that we’re

ve and accc.ssiblc working and learning
respectful, inclusive and accessible. So \vhat do those words

acces-

always referring to something like the Core Values, that diversity is not an
independent activity from the institution.

7 he next statement is really important, because it used to say “To work with di
tion.s.”Well, anyone can work witli diverse populations. So, we spell it out: “Work effectively in
dilferent cultural contexts to serve the educational and linguistic needs of a diverse
nily”That’s very important language. We not only want to work with a diverse community, but
we want to work elfccti\-elv.

We also need to be able to respond in different cultural contexts -because one of the
statements that I hear often is. “We should serve all students the same; we should serve all the

diverse populations the ssme. not 311 (iivorsQ i^ojDuldtions
dilferent cultural contexts, different cultural assumptions; we all value things differently. So
staff at Lane, we need to be aware of what value were interacting with, and what cultures we’re
interacting with.

popula-versc

commu-

the same. We all briare
"g

, as

CCM: It sounds like a lot of work!

Garcia: [Laughs] Diversity is an ongoing journey. We have really good Core Values statements.
I know this because most folks who participate in diversity training have come witli the feeling
that they’d just go to a workshop, learn what they need to know and go on with their business,
but they leave our workshops with a sense of how complex this aspect of diversity is. I think
there’s a sense that people recognize that “I need more,” that this was just a small taste of what
could happen.
My experience here at Lane is that staff are genuinely concerned about serving all .students.

I don’t sec resistance to diversity, but 1 think there is a lot of opportunity here for staff to engage
in their own learning. So I’m trying to find multiple ways for them to do tliat. Some people are
crunched for time, so I try to provide a learning opportunity that will rc.spect people’s time
commitment.

Diversity efforts must be a strategic effort; it’s not something you can do just potpourri, or
throw together a collection. There must be a common theme, and our thread is the Core
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Values, the vision that’s spelled out in the Diversity Plan - - and also a connection to our college
Transforming lives through learning.”That’s what diversity is all about.

CCM; When 1 think of’diversitv training,! think of changing the way people think. But you
don’t say changing; you say transforming.
Garcia: Exactly. That’s part of the clarification of language. Changing to most people would

u]3 something. But transforming is a word that I like, bccau.se it talks
about personal transformation; at least that’s the way 1 perceive it,

CCM: How about some concrete examples? How exactly is diversity training at Lane trans-

●ith creativity: the Rights of Passage
[Student Life and Leadership Development Instructor!. It’s a

really innovative program that serves students of color in the surrounding high schools. It'
four-to-five week summer program, with community members serving as elders, teachers,
and Lane staff participating. We invite community members to share their life stories. Wc teach
students in a wav that is approj)riale to their culture, so it’s not dependent on the traditional
paradigm of teaching. We may have a textbook, or wc may have whatever. If there are artists or
writers in the community, they will come in and share their work, and also the story of how
they came to be a writer or painter.Tliey make a very personal connection with the .students,
and the students get a chance to learn I'or the first time about their history, their literature, and
about leadership development.

CCM: Do they make connections beyond this? Have you heard of an elder becoming more of
a mentor, or long-time friend?
Garcia: I think bv sharing their personal stories they make the connection right there, because
these students are used to seeing professionals who have no cultural connection to them. Most
of us who participate in the Rights of Passage program project the mc.ssage
here because of you. You
\crv fortunate to have this opportunity to teach you what we need to teach you.”
And it’s not a curriculum that’s determined by someone outside of the culture. We tell folks,

“Okay, you design the curriculum. Wc’ll provide the facilities, the funding for staff and so forth.
But you know what’s best for your community. You tell us what wc need to do.”
When I mention this program to folks at other conferences their mind set is, “Oh, this is a

state gi'ant, or this is a federal grant, this is one of those grants that helps people of color in high
school or higher education.”We say no, this is funded by Lane Community College; this is part
of our Core Values. They are really impressed with that.

vision.

imply that they have to give

forming lives?
Garcia: Let me give you t\\o examples. One deals w
program, started by Greg Evans

s a

or spirit that “We’re

re our next generation. We have a responsibility as elders, and we’re
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CCM: And what’s the other example you mentioned?
Garcia: In terms of assisting folks here with attitudes, perceptions, biases or assumptions
have a training called IFinnin^ Balance II.

, we

CCM: So there was a IVinning Balance /... ?
Garcia: This is a significantly revised edition, improved through what people told me in the
first training. Its goal is to create a respectful work environment. The activities provide options
for staff to look at the world in different ways, I address their
some guidelines as to how one can become
ment. Are we perpetuators of Are we naive, and we don’t think things

I think it’s been really effective, because people have left there thinking, “I have
thought about that...” And it gives me a chance as diversity coordinator to actually have
conversations witli these folks, to clarify wliat diversity is all about. I make a reference to the
Diversity Plan, the college mission and Core Values. I’m making the connection that my work
as Diversity Coordinator is really what this college is all about. It’s not a separate entity, and it
shouldn’t be seen as something we can do when we have time, or when wc have monev.

assumptions and biases, and give
a diversity change agent. We make a self-assess-

are happening?
never

II. Addressing the -isms

CCM: Tell me about some of these -isms, and the social justice perspective you mentioned
earlier.

Garcia: A social justice perspective is when wc look at a difiercncc and what inequities are
associated with that difference. For example, some of the -isms we’ve listed in the Diversity
Plan are ableism, racism, and heterosexism. There arc a number of -isms that somehow arc

backed by power and privilege. In my diversity trainings, people will have an understanding of
privilege from different areas, whetlier it be based on race, ability, or several concepts. 1 provide
opportunities for people to engage in their own learning about what privilege is from multiple
levels. Also, I’ve begun a diversity resource library, and many of the materials reflect a social
justice perspective. In otlicr words, while they include the aspects of sexism and hetcro.sexism,
they also include aspects of ableism and ageism. All of these -isms. So sure, 1 order books that
will give foundational information for folks exploring diversity. But I’m also providing infor
mation that will allow folks to do some reflection in learning about issues of the privilege-
power difference.
What we really need to promote to folks who read this is that they have the power, in many

cases the privilege, to engage in diversity efforts. In the context of white privilege, it won’t be
people of color who arc going to make the changes; it will be the people with the privilege of
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power to make those changes. Same with male privilege. If males have the power, they need to
share that power to engage in change. Able-bodied folks can use their privilege and power to
help those w ho are
have English as a

not able-bodied. English speakers need to help those lolks who do not
first language. We have that privilege and pow-er to initiate change.

1 think it’s really important for all the stall'to say that they have not only the responsibility—
1 hate to say that because it seems like it’s more of an obligation—but they have the opportunity
to engage in a learning environment, as opposed to encountering difference and not knowing
hat to do.They should see diversity as a resource that’s going to help them do their job better

and minimize tliose uncomfortable interactions. I’m hoping that people sec they are all in-
it’s spelled out in our college vision

\N’

and tliat they have resources here on campus.eluded

Not only myself, but there are plenty of allies to assist with their journey in participating in
diversity.

CCM: I’m guessing we can meet some of these allies through the diversity training w'orkshops.
Garcia: 1 trv to use the term eJiversity learning. Because training implies—and this had been
brought to my attention by participants — you have an idea of a circus or some animal trainer.
It’s not about that.The term I fall back on is diversity learning, because that’s what it is.

CCM: These words often seem to fall into a category of catch phrases. And 1 think sometimes
need to confirm their meaning, give people context. What exactly do you mean by diversityW'C

learning?

Garcia: Well, learning in a sense that we’re learning new information. Learning in a sense ol
aw are of our own biases and assumptions. Learning new connections to the
words such as skills, words such as capacity building. Expanding our vocabulary

becoming more
word diversity —
list that usually applies to diversity, Because my experience in working with lolks is that peojde

diversity is attached to AfTirmative Action. Or diversity is saying, “Oh, w'c have so manyassume

number of these people in the community, so w'c must have a number of these people on staff.”
Well, it’s not about mirroring demographics, as much as it is asking if w'c are capable as an
institution to respond to changes in the demographics in the surrounding areas. So w-ords like
capacity building are very important.

CCM: And what then is capacity building?

Garcia: Building our capacity to serve diverse populations in culturally appropriate ways,
our own culture on folks who arc different than our

learning. And not only on the part of j)eople
Asking ourselves if we are imposing
culture, and asking if that is really enhancing our
who we want to serve, but our oun learning.
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Diversity learning is not only an institutional activity or efi'ort; it’s also jjcrsonal. Personal

growth and professional growth. It really is a win/\^dn situation if you look at diversity learning
that way. I don’t subscribe to the Iramework of forced diversity training.

CCM: You mean like someone being ordered to go to diversity training?

Garcia: Yes. That’s a big debate among diversity folks—whether you should force all the
employees of an organization to attend diversity workshops. I don’t believe in that, because I’ve
been in workshops— not here at Lane, but in the community and elsewhere—where people
really didn’t want to be there and they were told to be there, so they caused more of a
disruption. That really impacts the whole environment.

CCM: What’s your approach, then?
Garcia: My approach is to create a spirit of wanting to participate in diversity learning—and I
think that’s the spirit we have here at lane. A number of folks here on campus are creating a
spirit of diversity, And that’s good for us personally, it’s good for the students, it’s good for
learning. We’re connecting tlie word diversity to our Core Values, to our strategic direction, to
our mission .statement, the vision statement.They’re all connected to diversity.

People who have attended diversity training here didn’t know it was going to be—how
would 1 say—a transformational change in tlie way they look at tilings.They came in with some
assumptions of what diversity is about, thinking tliey would go to a training, get some skills,
then go back to their office and apply it to their work. But they have an emotional response to
the training, and tliat’s exactly what we want to be able to create for tliem. Because you need
to do some reflection about how you always thought the world was, and that there might be
other ways of looking at the world, and how you don’t want to be re.sponsible for imposing
your world on others in a way that may create an unwelcome environment.

CCM: So you are talking about changing—or transforming-—the w^ay people think.
Garcia: That’s very important. But it’s also important that I not say that what you think is
wTong, that I’m not negating how you were I'aised and the way you look at the world.The goal
of diversity is not for everyone to think the same. The goal is to create an environment where
people’s differences, approaches and outlooks are able to be at the same table with equal
standing.Tlie goal of diversity is not to say, “You’re wrong.”The goal is to say,“What you believe
in - your assumptions, die way you look at life—is perfectly valid, but you need to be aware
that not everyone thinks that way. So if you find someone else approaching it differently or
saying things differently than what you’re accustomed to, approach diat difference as an oppor
tunity to learn, rather than an opportunity to defend yourself,” No one should feel attacked or
excluded from a diversity effort.
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CCM: What do you say to people who do feel attacked?
Garcia: Tve been at trainings where the trainer has used language that would create that kind
of personal dynamic. I’m very careful about my language, particularly when I say words like
Jiversitf or skill sets. My experience is that validating a person’s viewpoint is best.They may be
off the mark with a lot of slulT, but at least they’re validated. Some people need more time than
others to make that connection, and that’s how I respond. I don’t expect folks to come to
diversity training for two or three hours ami expect to make that connection.

CCM: To walk out transformed

Garcia: Yeah. Some are transformed during the training; others may take some time, a couple
weeks maybe. And they usually contact me an<l say, “You know what. I’ve been thinking about
this, it’s staying v^ ith me, and I experienced this in the community, or 1 had this interaction with
a student in the classroom, and 1 made the connection about what you were saying and what

you presented...’’So the connection will happen sometime.
My goal as a trainer is not make sure everyone leaves ti ansformed, but at least I want to create

a framework or a foundation for people to start looking at things difl’ercntly. When they make
that connection is their own pei'sonal transformation. I come with the understanding that I
don’t expect to make a connection with 100 percent of the people who come to the training.
If! have forty people and I connect with at least live, to me, personally and prolessionally as a
trainer, that’s good.
One of the things we .state to the particijiants in our diversity training is that they need to be

proactive, thev need to be allies for diversity. One of the things I say to them is,“Look,ifyoufelt
that this experience was really worthwhile for you both personally and professionally, talk to
your colleagues, because I don’t have the connection with vour colleagues that you do every
day in the workplace. So you should talk to your colleagues and say, ‘You know what, you
should sign up for this diversity training, I had a really good experience’ —rather than me
sending these dyers to departments, with no connection between me and the person looking
at these dyers.” These might be small steps and if someone takes a big step, fine. There are
diderent steps people can take to be allies to diversity.

All I’m asking is that you look at different ways of approaching this, because other people
will. And if we allow a workplace that allows people to feel free to share their ideas, even
though they might not be the dominant campus culture, that increases our creativity.

That’s what diversity is, too- it’s connected to creativity. Because if we have changes in
demographics of the outside community, and we don’t have an environment here tliat wel
comes creativity or welcomes new ideas, an attitude of, “Let’s try it even though we’ve never
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ti'iccl it bctorethen we’re never going to have the capacilv to drcclively serve these popula-
tif>ns.

m. PUTTING LANE’S DIVERSITY PLAN TO WORK

CCM: “Capacity to encclivelv serve populations.” It sounds almost like a business plan. Is
diversity an economic element of the college?
Garcia: Diversity is partly an economic element; it’s not solelv an economic element. If we
have a diverse population and we’re wanting to increase our enrollment here, and we don’t
have the capacity or strategic plan to reach out to the diverse poj)ulations, we’re losing money-
right there. And sure, diversity efforts can be seen as an investment.

Let’s look at the cost benefits of diversity. If We don’t have job postings that rellcct a desire to
have people with diverse skill sets apjily for these jiositions, then we’re going to need so much
money to do retraining for the individuals we <lo hire. If we’re able to project in our job postings
that diversity is in our core values, and we need people to help us realize those core values, then
we minimize the training costs, because we have people already here with those skill sets.

This is ail part of the effort, part of the recommended budget that we have for a diversity-
plan. But it’s not just budgets. It’s not that we’re a.sking for more money; we’re asking for the
resources to make this the most inclusive and respectful work environment that it can be. If we
ha\e the capacity to serve a diverse population, if we’re able to provide an environment where
diverse populations feel free to express who they' arc, then that enhances the learning environ
ment, not only for the teachers, but also for the students and that’s the goal. 1 mean, diversity
shoukl he connected to learning. Because if we don’t attract a diverse workforce, faculty or
staff, we’re not going to enhance our learning, we’re not going to enhance our ability to come
with different approaches to these problems or challenges that we face.

When you have people from different perspectives, it creates a synergy for people to say, “1
never thought about it that way.” But if wc only recruit a work force that thinks the same way,
we're not going to enhance our creativity—which is part of one of our Core Values: Innova
tion. This is how we should be seeing difference: as an opportunity to enhance our learning. It
creates energy, synergy, it breeds innovation. Again, this is what diversity is all about.

CCM: It sounds like you’re making a connection to what matters to many taxpayers.They look
at an institution like Lane and say, “What am I getting in return?”
Garcia: Another goal of diversity is to become a higher performing organization. That way,
there’s more value to the dollars that are invested in that institution. It’s not economical or

cost-effective to hire a work force that is not capable of being flexible, a work force that is not
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innovative or creative. Ifvou hire people with those kinds ol values and skill sets tlien you have
the capacity to respond, while organizations that do not hire those people do not have the
capacity to respond. Guess who’s going to jjet the students? Gue.ss who’s going to gel the best
and brightest employees to work for their organization? It’s a positive, upward spiral that leads
one thing to another and another and another. But the basic things need to be in place in order
for that dynamic to occur.

CCM: So, do we have those things in place at Lane?
Garcia: I think we have a good foundation to identify the gaps that wc still have in our
institution.

What happens many times at colleges is that you have people being hired- not hired for
diversity, just hiretl for the position and coming from diverse populations.They sec a need, and
want to start something new—incorporate diversity in the curriculum, start a new student
organization or a multicultural center. But their efibrts are seen as their own personal agenda,
not reflected in what the institution is all about,

i think there’s a nice core of folks here at Lane who are engaged in diversity, and looking at
the Diversity Flan, looking at our Core Values. Because when we see these statements, the
Core Values, 1 say to people in my trainings, “Well, if you have a desire to do somcdiing with
regards to diversity, it’s not your own personal agenda, not your own personal thing; it’s about
helping the college realize our Core Values.”
Some departments here are making changes for the right reason. You look at their job

postings, and you can sec they’re looking at skill sets to develop their own capacity to serve
diverse populations. Others have just not been there; for whatever reason they just have not
made that move. My hope is that the departments who are the leaders—the classified or
managers or faculty memliers who are engaging diversity in their work—can be examples and
motivators to the other folks who are hesitant about doing diversity.

I feel wc have a lot things in place to help us go in the right direction, Because, as we pursue
diversity, the word that wc really need to connect to the other language we’ve come up with is
ourcomes. We’ll need to have results.

CCM: What kinds ol' results?

Garcia: If wc have things in place, programs that arc j>arl ol our infrastructure, if wc have job
postings that require, or ask for skill sets that require, innovation, creativity and diversity, tliat’s
going to assist in our capacity as an institution to attract the candidates who are able to show
diose skills. If wc al.so have this energy put into the Diversity Flan, into a Diversity' Council, into
all these diversity activities done by a variety of departments, that’s going to make it more
attractive for people to stay here at Lane.
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Wc had a \\ akc-up call two years ago when some AIncan-Amcrican slail wore called a term
that’s pejorative to the African-American communits', and we were not able to identify who said

those words to these folks. We saw that even tliough wc’rc coming up with some nice language
in our Core Values, wc still need a lot of work. It was a perfect example why we need to address
the -isms.

After hearing about this incident, we responded with an all-campus meeting. I mean, the
President was there. I think that vvent well with the community.They said,“Well, at least Lane
responded.” And it was well attended; we had it at the Forum here,

CCM: People weren’t rc(|uired to come—
Garcia: No... So, that’s action. Again, we’re always coming back to the words, and this is what

1 get Irom the community members. They say,“We’re really impressed with what you’re doing
at Lane in terms of your statement, because you’re really spelling it out w hen you’re saying the
words that need to be said.” But what we need to do now is make sure the Diversity Plan is not

going to be a document that people just put on the shelf, that it’s going to be something that
jjeople can do.

CCM: How are we making that happen?
Garcia: By identifying who’s accountable for making sure it happens. 1 think one of the things
we can l)e proud of about our Diversity Plan is that we spell out pretty clearly what our action
items are, and who’s going to be accountable for doing them.
What happens on many college campuses is that you have a Diversity Team, and they’re

responsible for everything. Again, in my research with diversity plans at institutions, the state
ments are very general. They’ll say, “Goal Number One: increase the number of students of
color at the campus.”And that’s wliat it says.There’s no action related to hov\' vou’re going to do
that. There’s no statement about who’s going to be responsible for what, no assessment at
tached to it. Okay, how will they knov\’ il'it’s been done? Are thev going to come back five years
from now and say, “Who did it?”And when is it going to be done; is there a time line?

That’s not tlic caseTicrc at Lane. Here wedo have vice presidents, we do have AVPs |associate
vice presidents], we have instructors, we have managers, and everyone is responsible for
diversity. So, in the Diversity I’lan wc provide an index for people. If I’m an AVP of Information

Technology, I can see the action items I’m going to be responsible for. It’s pretty well spelled
out. Wc try to provide some guidance to say, “Okay, here you go...”

CCM: You’re talking about what people can do, what they take away from Iraining.'l'he language
in the Diversity Plan says diversity is everyone’s re.sponsibility. Imagine I’m the reader of this
interview. I’ve just finished reading and I look up. What can I do?
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Garcia: One thing a person can do is utilize our diversity resource lil)rary. We have a number
of videos and reference materials, so people can engage in their own learning. Wc have re
sources where people can be aware of conferences that talk about ditferent diversity topics.
There are magazines they can read at the library here, organizations in this community that
sponsor events for them to experience learning. For example, wc had a pow-wow here in
December at Lane. If you’ve never been to a pow-wow, that’s how you experience tliversity.You
don’t have to say anything; just be there and listen and experience it. Don’t ask people at the
pow-wow, “What’s a pow-wow?” Just observe. .And later, if you want, come talk to me. Or
we’ll have a discussion group and ask, “What did you see?”

If an instructor savs, “I want to instruct with more multicultural observation, how do I go
about doing that?” I have reference materials that give guidance on how people can incorporate
diversity, how to facilitate dilBcult conversations you have on diversity teaching strategies. I
have resources on how people can address their notions of culture—say, Mexican culture or
Arabic culture—that can give them information on stereotypes.
We have diversity events on this campus.Take time out to attend those events, show support,

go to the student groups and ask, “How can I help?” Pass out llyers, make a few phone calls,
send out emails, be a resource yourself. We have the Oregon Diversity Institute here at Lane, so
when there’s conferences help out with the work; it goes a long way. Talk to your colleagues
about diversity. We have a “Spanish-only” table, where people can practice their Spanish. You
can form a study group, so if there’s a certain topic you want to engage in an<l run it by others,
my office can arrange for a room for people to meet, or provide materials, or a book you want
to read.

If folks have an idea about diversity and how they might incorporate it into learning, my role
as Diversity Coordinator is to provide support to make that idea happen.

CCM: 1 notice the Lane Diversity Plan does have a timeline. 2003-2008. What’s it going to be
like at the end of that five-year period?
Garcia: One of the things about our Diversity Plan is that it’s not carved in stone. It’s very
flexible, and there’s a process for new action items to appear and be incorporated into the plan.
I think the key for the future is that stafFhcrc need to be in tunc with what’s happening in the
community that we serve in Lane County, and the community will tell us how we need to
respond. For example, from 1990-2000 there was a 140 percent increa.se in the Latino popu
lation in Oregon, and a 114 percent increase in Lane County. Are we aware when we do our joli
postings that we should be responding to a changed demographic in our community? I think
the key is when we have job openings here at Lane, that we have the future in mind, that we
don’t hire for just the present, and what the administration people need to look at is the change
in demographics both statewide and locally.
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One example a good friend of mine uses with regard to diversity is to make the connection
of diversity as a skill set. Let’s take computers as a comparison, Let’s say here we are at Lane in

the community, statewide, nationally, and
we’re not in tunc with the needs of computers, we don’t even know of its existence, we don’t

use computers here. Everyone’s using computers except for

1980, and the computer thing is going on all over

us. Same thing with diversity
today. It the change in demographics is happening and we don’t make a connection that it’
skill set we need to have here

s a

to he able to compete, and to serve our students well as they go
into the world, it doesn’t bode well for them in terms of their promotion or tlicir opportunity
to enhance their job luture.

That’s something we haven’t mentioned here
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that by enhancing their learning environ
ment, we re preparing our students not only for Lane County or Eugene-Springficld, we’re
jjreparing them for the state, for the country, for the world. And that’s the value of having a
respectful, inclusive learning environment where people arc able to share their diverse expe
riences .so that \^●hen the stu<lents leave Lane, they’re not engaging in their first diversity
learning in the workplace.
My own professional and personal spirit about this whole outlook of diversity is that it’s not

because we’re in an institution called Lane Community College. I’m here because of the thrill
1 get when I sec people learn about new things. I’ve been an instructor for Uvelve years, and I’

people light up when they learn something new. I’m hoping that the Lane staff, when they
participate in diversity learning, find that it becomes a rewarding, enlightening experience as
opposed to “I’m just doing this so 1 can do my job better.” Sure, that’s one of the goals of
diversity, but I’m looking more at the personal view, a personal transformation. I understand
that it will lead to professional competency, but if it touches you on a personal transformational

can capture the spirit that diversity learning is all
that we can explore very difficult issues of racism, sexism, hetcrosexism, and still

come up with the attitude that “I needed to do this, I’m glad I did this, and I’m a better person
for it.”

ve

seen

level it’snot going to leave. I’m hoping people
about

Ivr more information on Jiversicy at Lane, visit:
http://H'lnf, lanccc.cJu/ajirmact/diver.sitv.hrm
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Works in Progress
Sometimes an author submits a piece that addresses a topic or idea

the editors fee! is timely and provocative, yet may not be fully
realized. To foster discussion, deliberation and debate, the Moment

publishes these pieces with the understanding that they are not
complete, in that spirit o/"innovation, risk-taking and creativity,
we ojfcr these Works in Progress.



From the B.A.S.E. FilesiThe Justice Chess Gambit
Mark Harris, B.A.S.E. President, Justice Chess Knight

the B.A.S.E. Files, aEditors' note: The author informs us that this piece draa’s largely on
collection of materials concerning race relations at Lane, gathered informally over a number of

alternative to the institution’s personnel files, which, we are told, arc typicallyyears as an

restricted to payroll, evaluations and iran.scripts, and may also he protected by non-di.sclo.sure
agreements.

B.A.S.E. (Black American StaiT, Faculty and Employees) is the first organization of
staff of color at Lane Community College. It enjoys unofficial status in the sense that it
has a constitution, members have m

and at its founding a request was made to have a reporting scat at Board meetings. Its
goals are
the college wi

ade presentations to the Lane Board of Education,

to reduce attrition ol'African-American students and stall as well as to assist

ith strategic planning to meet the challenges of changing demographics.
B.A.S.E. was organized in 1999 under the leadership of Lane’s longest employed

African-American, Bill Powell (28 years), when there were twelve African-Americans
employed full-time on Lane’s main campus
two managers and five each from classified and faculty, were the original signatories to
the B.A.S.E. constitution. Six years later, only four of those original members remain:
three faculty and one classified.This does not mean there are only four African-Ameri-

employed full-time on the main campus, although it is worth noting that B.A.S.E.
informed the Lane Board of Education in 1999 that a hostile work environment ex-

a critical mass of sorts. These twelve.

cans

isted.

While state agencies, legislatures, the United States government and other institu
tions of higher education have advisory groups to assist them with critical diversity

arise mainly because members of minority groupsissues, organizations like B.A.S.E.
feel the need to gather for support and to strategize for greater organizational inclusion

j and ultimately organizational progress. They realize that the employing organization
alone is frequently incapable of offering effective culturally competent support, that in
a collective bargaining environment such as at Lane the bargaining units arc not assured
to be culturally competent, and that these conditions do not necessarily improve
through sporadic ethnic diversification in leadership at the tojD of hierarchical organiza-

I

tions.

The dilemma of African-Americans (and other communities of color) as articulated

by Ellis Cose’s Rage of a Privileged Cla.ss extends from the “Last to be hired, first to be
I
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fired” syndrome. One feels
spite your adherence to values of orjTani/ali

work ethic, and attempts at self and organizational imj^rovement

suggestion you might offer towards progress will be resisted by the organization. Fur
thermore, you sen.se your sugge.stion is resisted not because it has no merit, or because
it hasn’t been implemented anywhere else, but because it isjou tendering it.

Many white women
the same

despite any excellence you possess or demonstrate, de-

onal loyalty, enthusiastic and productive
that the simplest

or women of color in largely white male or^janizations report

experience of offering suggestions or making observations within meetings
same offeringand having those offerings ignored or rejected, only to see the exact

coming shortly after from the lips of a white man, and watching that man alone lauded
as a paragon of brilliance (thus considere<l in the culturally specific vernacular: a fair
haired hoj),

Obviously those of us who can never be considered fair-haired bovs in anv manner

of the word sense intuitively what diffusion of innovation research has proven empiri
cally: “new ideas arc resisted by organizations or societies at first, until they are tried bv

those on the cutting edge, then implemented by early ado|)lers, and finally accepted as
common sense by the mainstream. As Gandhi so aptly put it: “First ihcv ignore you,
then they laugh at you, then they fight you, then you win.”

^ ^ ^

Because institutional memory is often incomplete (whether through transfer from
varying paper trails or upgrades in computer hardware and software), and Lane as an

institution has tended to forget egregious and embarrassing incidents, the B.A.S.E.
Files have been created. They exist largely as narrative “adventures” stemming from
human memory, electronic database and other forms; they are available to anv

B.A.S.E. member and are often supplied to new African-American hires.Their

contents refer to a thirty- to forty-year interpretation of incidents indicating a hostile
work environment to faculty and staff of color at Lane. They are meant to help us all
avoid making the same mistakes tu ice. As Santayana said, “Those who cannot remem
ber the past are condemned to repeat it.”

As the longest-employed B.A.S.E. member at Lane, I am default president; I was
also the initial griot pro tempore and the speaker before the Lane Board in 1999. I have

recorded personal conversations with twenty-four of the thirty historical African-
American employees at Lane, and also serve as a rejjository for information regarding
incidents involving students and staff of color, particularly those incidents which may
not generate either formal or informal paper trails,

In the research compile<l by B.A.S.E. members at Lane, we have found there may be
more to organizational resistance here than simple mistrust of something “new” (even
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though considered standard nearly everywhere else). The innovation may be new to
Lane, but when protYcred by Black leadership, it has been generally rejected. Note
these observations about the experience of African-American employees at Lane:

In forty years Lane has hired only thirty African-Americans, never exceed
ing twelve total full-time on the main campus. In my
fortv-four faculty hires of 1992, I was the sole
applicants, over 160 of those being

own hiring cohort, the
minority hire out of 1400

minority applicants.The statistical analy
sis of this calculated three standard deviations from chance; the lecleral stan¬

dard needed to prove discrimination is two. Is it possil)lc that out of 160
minority candidates in a national search only one was qualilied?

No African-American manager or administrator has remained at Lane longer
than four years, as well as can be determined through accessible records.
According to B.A.S.E. files, an African-American instructional manager w'as

told by one of his faculty members within the first six motJths of bis hire:
“We know you are just passing through Eugene; why don’t you let us decide
who is going to be here?” Would a white manager hearing the same words
consider that a welcoming work environment?

B.A.S.E. files also report that African-Americans proffering innovations have
been personally ridiculed within the workplace on the basis of race, and
those innovations also ridiculed or resisted, despite their widespread use
throughout academe and the “real” world.

Knowing that hostility from white co-workers is at least a possibility, would an .Afri-
American leader dare offer an innovation that is not supported by sound principles

|)ractice? I spoke with a white female manager recalling Richard Turner, Lane’s only
African-American president (1985-88), who, among other things, brought the con
cept of telephone registration to Lane. This manager said ajiparcntly it had been a
feature at the schoolTurner was from, and that he met resistance in implementing it at

Lane. It may be 20/20 hindsight now that we’ve gone to online registration, but ask
yourself which is better for students and staff: standing aroun<l in a gym handing out
computer cards, or phoning in class selections? Was it the innovation being resisted or
the person suggesting the innovation?

Many B.A.S.E. members were raised by the “old school” generation who lived under
segregation, or who had themselves been raised by those who remembered slavery.

can-

or
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Along with the “last to be hired, first to be fired” dictum was the warning that you had
to be twice as good to be considered equal. You were admonished to work hard and
prepare to be twice as qualilicd as a white candidate who relied on nepotism, the “good
old boys” network, or .simply white privilege, if you wanted be hired into a largely
white organization. Your objective excellence may not land you the job—and if it does,
it is as if your qualifications suddenly disappear when you try and change the status quo
to something more in accord with standard practice elsewhere. When an “innovation”
such as telephone registration is only an innovation at Lane, and introducing it is a
simple attempt to bring Lane in accord with standard practice elsewhere, one wonders
at the impulse to resistance. An easy test is to ask; If this innovation were posed by a
white person, would it be carried forward or rejected?

An even easier test is to. ask if a department which loses an ethnically diverse staff
member seeks to replace those same skills and innovative aptitude. To be sure, African-
Americans are not the only people in Lane’s workforce capable of innovation, but it is
interesting to note w'hcthcr the innovations arise before the justice Chess players arrive
on the scene.

^ ^ ^

justice Chess is my metaphor for the practice of organizational development and
institutional change. Standard game chess is populated by pieces symbolizing people in
particular hierarchical roles. Justice Chess, on the other hand, is populated by actual
people within hierarchical roles in the organization. A gambit in chess is a move in
which a piece {usually of lesser value) is sacrificed to achieve a strategic advantage. In
justice Chess at organizations like Lane, the strategic advantage is the larger goal of
diversity. Since these organizations traditionally resist change, the result of a gambit is
that the person initiating the move towards diversity is often sacrificed by not being
made to feel welcome and then not retained within the organization. It is not necessar
ily the intention of the people initiating change towards diversity or progress to leave
Lane. Quite the contrary. If you arc a change agent, you initiate and gestate the change,
sec it born, and you hope to shepherd it through its crawling formative years—cleaning
up its messes, tolerating its tantrums, until it stands on its own and takes its first stum
bling steps. But often intolerable conditions and other circumstances beyond the change
agent’s control, be they of any race or culture, forces them to leave. Quite often only
the most resilient, nimble, or innocuous justice Chess pieces are retained,Typically in
the Lane experience of B.A.S.E. members this means faculty and classified staff.

On a societal level, justice Chess is the practice of deliberate social change and the

non-military revolt against injustice. To accomplish this one must engage in a program
of self-affirmation and self-development.That is, to plant the seeds of food for thought,
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and cultivate them in an inner garden, even while others declare you are growing
weeds. These spiritual fruits and foods, once harvested, become soul I'ood to nourish
onescli and the world. It is as il the lowliest pawn, in the process ol engaging and
overcoming a superior adversary, gains the strength and knowledge of the adversary. As
Emerson observed, “We take on the strength of that which we have overcome.” More
basically, the struggle for justice and equality often must be achieved against wliat seem
like hopeless odds.Though emulating Hannil)al, the Justice Chess player could also be
audacious enough to think of invading and conquering Rome by taking elephants through
the Alps (without losing an elephant). Chess, the game, is a simulation of war, justice
Chess is the practice of Iranslormational peace.

Because African-American change agents typically structure their strategies based
on the study of history, it is useful to look at the history of chess.The game we call chess
evolved from a game in sixth-century India called Chaturanga, which had six pieces:
king, minister (queen), elephant (bishop), chariot (rook), cavalry (knight), and infan
try (pawn), played on a game board ol sixty-four squares.The Moors had trading rela
tionships with India, anti when they conquered the Iberian jjeninsula in 71 1 A.D,, they
brought with them a form ol checkers, called Al-Quirkat.They atlded their own pieces
and rules to the Indian game of Chaturanga and called it Shatranj. While this is after
Hannibal’s time, no doubt the use of games simulating military strategy couldn’t have
been unknown. The game became popular under the rule of the Mt)ors and was motli-
fied again at the time of the European Visigoth rcconquest of the Iberian peninsula in
the late 1400s, into its present form.These modifications were dcsigne<l to express the
triumph of the white Visigoths over the black Moors. Whether or not the black and
white pieces originally symbolized race isn’t clear, but certainly church and secular
writings of the Inquisition referring to Moorish and Jewish “blood,” and chess pieces
where Moors and Christians faced off against each other, easily lend a racialized cachet.
The queen piece, a minor player in Shatranj, was given greater power in chess, symbol
izing Queen Isabella of Spain. The elephant of Chaturanga became the bishop of chess,
symbolizing the ascendancy of the Church. In the chess that we know, While moves
first and therefore has the strategic advantage through the initiative. Despite this advan
tage, Black in as little as twelve moves can achieve equality (according to mv game chess
informant. Lane English Instructor Russell Shitabata). I like that image and its implica
tions: Once equality is achieved, all Black has to do is wail for White to wear itself out
in futile attempts to win. In Justice Chess, as in game chess, the goal then lor blacks is
to achieve equality, a balancing of the scales of justice. Not simply to win and concjuer
the opponent, but to achieve justice for all.
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Depending on the size of the game “board” (recalling that game chess is a simulation
ol war between nations) Justice Chess strategics apply both on a national level and
within an organization. Nationally, justice Chess pawns are workers or foot soldiers,
knights arc the military or police, rooks arc the schools and educational system, bish
ops are the churches, the queen is commerce (Business moves like the schools and the
church except money is God) and the king is government. In game chess any pawn that
reaches the end of the board can become any other piece except for the king. In justice
Chess a pawn can become any other piece, period. This is because in outmaneuvering a
more powerful piece, you absorb greater knowledge and therefore power. Thus apply
ing the game board to Lane: the king is the president (regardless of gender), the queen
represents the top-level administrators, bishops are the department chairs, instruc
tional or other managers, knights arc classified supervisors or faculty (Given academic
freedom they can jump over opposition at least in the classroom or writings), pawns
are classified line workers ami sometimes students—who, like the president, can only
move a square at a time but can capture or block any other piece in the right configura
tion.

d> d)

Chess has a hidden history reflecting racial conflict, justice Chess reflects similar
conflicts, except that the game is more complicated than race or ethnicity. Factored
into play arc hidden systems of privilege which arc intended to confer advantage for
particular characteristics and rcinlorcc dominance. Rcmie Calalang, Bethel School
District Multicultural Coordinator, and I coined the acronym C.R.A.S.M. to refer to

the interlocking systems of discrimination and privilege along the lines of Classism,
Racism, Addiction/Ability, Sexism, and Heterosexism. What bell liooks refers to as
White Supremacist Capitalist Patriarchy (WSCP), others refer to as The Matrix of
Domination. The Matrix (much like its namesake popular movie series) reinforces
conformity to a wealthy white male heterosexual view of what is normal—for ex

ample, Nietzche’s Ubennenseb. Higher education itself reflects and reinforces a middle-
to upper-class viewpoint within its practices and curriculum.Tha t systemic racism and
sexism continue to exist throughout the Matrix is indisputable, as evidenced by dis
parities in relative income, power and other standards. Co-dependency and addiction
have a long historical relationship with higher education, and there is little question
that sexual minorities face discrimination. So if the basic rules favor wealth, gender
conformity and skin privilege, then we could see that interesting divide and conquer
strategies, power disparities and advantages could be conferred by the possession or
suppression of certain characteristics. Which characteristics might trump others at any
given time depends on a calculus which can be observed, deduced and predicted, but
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whose workings I will leave to a later piece. Suffice it to say that the configuration of the
Justice Chess board (whether national, state, local, or private or public) and the hidden
rules (what we say wc do, and what we really do), determine what is fair play anil when
and how cheating will occur. As they say in hip-hop culture, “Don’ hate iha’ playa’ hate
lha’ game.”

Indeed, Lane’s organizational experience rellects this complexity since our ilelini-
tion of diversity moves beyond the legal strictures of Affirmative Action—with its
focus on “protected classes” such as white women and ethnic minorities of either gen
der—to include sexual orientation, class, source ol’income, disability, and other char
acteristics. It becomes a tricky dance to not hate the players, especially when they cheat
and trash talk you about calling them on their cheating. I’ve been accused of hiding
behind my race for protesting blatant discrimination against white candidates in the
course ol one hiring process, and called a racist for referring to someone as a “fair-
haired boy” in the course of another—both times from members of the same depart
ment. A white faculty member related to me a lunchroom conversation from that same
department: “Have you heard they hired an African in Math?”“Won’t they ever learn?”
Given that the speaker’s department hired only two full-time African-American fac
ulty twenty years apart, and failed to retain a third highly talented African faculty mem
ber, such attitudes are not surprising.

In the current form of game chess, each side has sixteen pieces: eight pawns, two
each of rooks, knights and bishops, and the royal couple of the queen and king. In the
simplest form of justice Chess, a contest between Black and White, the two sides are
never equal. Black is always outnumbered; White controls the strategic center squares
as well as overt and covert rule making. At this level it is a simple matter of simulating
historical American race relations and strategic moves and countermoves as they j)lay
out in the workplace. In organizations where whites have traditionally outnumbered
blacks, they have of course defined the overt rules (de jure) as well as the unspoken
ones {dejacto). II two people, black and white, are cquallv qualified, does one or the
other have a hiilden tactical advantage? The black player might see the white player as
having the ability to utilize the white privilege construct of“lhe good old boy” network.
The white player might sec the black’s tactical advantage as Affirmative Action. How
ever, Affirmative Action in hiring can only be used legally to break a tie between equals
if an organization is underutilized for protected classes in the job category for which it
is hiring). For example, the U.S. Army is 25 percent black; docs this mean that one
quarter of the generals or officers are also black? Do barriers exist to upward progres
sion or performance in the military? At Lane the employment rules of the game do
deline the number ol Justice Chess pieces Black is allowed: the proportional numbers
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allowed by AffirmaLive Action. But, according to a B.A.S.E. tile based on a thirtv-vear
faculty of color’s memory, the actual number of black facultv at Lane has never ex

ceeded five or six full-time, and even fewer part-time, even though Affirmative Action
allows potentially for more than tvvcntv-five.

A Justice Che.ss analy.sis shows why this is so and where to apply strategic action. If
you are playing the game, and you are outnumbered, the basic strategy is to increase
your numbers and place strategic pieces in influential places on the board. The first
justice Chess piece in this analysis is the king; Richard Turner, Lane’s only black presi
dent. While anecdotal accounts vary about his overall efficaev, his administration was
able to, in addition to ihe aforementioned telephone registration, initiate one fairly
innocuous but important policy: that all hires faculty and above will be national searches.
(Black king moves to control the strategic center squares which define critical aspects
of the game and witlen the pool of players.) The change was innocuous because it was
already standard policy elsewhere in higher education, Interestingly, according to
former Lane Affirmative Action Officer Donna Albro, no white president before Turner—
indeed, no hiring authority at Lane before him—had suggested implementing such a
strategy. The policy change was important because the hiring norm at Lane appeared to
rely on LIniversity of Oregon cronyism, parochial nepotism (i.e. church members as
well as family members), and other time-tested, in effect discriminatory hiring prac
tices.

According to a white manager with a long history at Lane, a black faculty member in
the counseling department had brieHy served as an Affirmative Action officer in the

1970s, although no workforce analysis or records can be easily accessed today. In the
interim a justice Chess queen, Jackie Belcher, served for a time with Richard Turner.
Her legacy at Lane seems to he that “her leadership style wasn’t a good fit for Lane,”
according to some white administrators. She didn’t even get an interview in the selec
tion process that brought President Jerry Moskus to campus in 1990. Interestingly,
Belcher seemed to be a good fit for larger and more diverse community college sys
tems in Minnesota and Georgia, where she has served as president.

The conclusion drawn early among some of us in B.A.S.E. is perhaps the “leadership
style” issue is code tor something else, Because larger institutions didn’t seem to find
Belcher incompatible, is the “fit” issue actually that she is better suited to an urban

diverse environment rather than an environment slowly evolving out of legal segrega
tion, such as Lane County? i find it not unthinkable that Lane Community College
might rellcct the values of its county, and the county its namesake, Joseph Lane, who
was not exactly an ally for ccjual human rights for communities of color. It is relatively
simple to find that Eugene has been well-represented in the Ku Klux Klan, with mem-
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bers prominent in the Elks Club, Chamber of Commerce and American Legion. I’m
not casting aspersions here, but merely pointing out that active racism is part of Lane
County history, and can we really sav those historical inllucnccs have been put in the
recvcle liin of our current workplace desktop?

^ ^ ^

With the hiring in 1992 of Donna Albro, an .African-American woman and the first
dedicated Afiirmative .Action Officer (Justice Chess bishop) at Lane, certain conditions
began to be illumined in sharp relief. First of all, as the college was an Affirmative
Action/Ecjual Opportunity employer, it was supposed to perform basic things like
workforce analysis and keeping records of hiring processes. Ostensibly a white male
vice-president was the previous Affirmative Action officer, but Albro said she found no
evidence of records being kept in a way to ensure compliance with federal standards,
the consec|uences of which include the loss of all federal funding and exposure to
lawsuits.

At the time, the Affirmative Action officer reported directly to the president and was

independent of the personnel department. (This is one accepted way to operate in
terms of checks and balances. In some institutions Allirmalive Action is independent of

personnel; in others it is incorporated into Human Resources.)Though accounts may
vary as to why, Albro was not given her own physical office for more than a year and not
given tledicated administrative support. The Women’s Center pul her up in a s|5arc
room, and she made do with a Work Study student to help handle complaints and the
basic compliance research. Again, ask the justice Chess cjuestion: If a white man had
been hired in her position, would an office have been cleared and an administrative
assistant hired or reassigned to assist him with the work of bringing the college into
compliance with federal standards?

One of the first things Albro began doing was the workforce analysis. Beginning with
my hire in 1992, she recorded the following results: There were forty-four faculty
positions open due to retirements. Lane received more than 1400 applications, over
160 of them minority applicants--! 1 percent of the total applicant pool. African-
Americans alone can comprise up to 12 percent of faculty (depending on region and
discipline) in higher education nationally. If Lane’s hiring processes were transparent,
i.e. barrier-free, then the hire ratio for national searches reasonably would have re
sembled the nation’s. It’s reasonable to expect then that four ol the forty-lour would
be minority hires, assuming qualifications were met. I was the only minority hired. Ask
the justice Chess question: Is it possible that only one minority applicant out of a pool
of 1 60 was c|uaiified to work at Lane? Arguendo, let’s say only a third of the minority pool
met qualifications; out of more than fifty, could only one make the cut? What are the
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chances? The federal standard Idr determining the presence of discrimination in Affir
mative Action, once you do the statistical math, is two standard deviations from chance.

Albro, crunching the numbers of my cohort, found that the chances of one minority
being hired out of 160 was three standard deviations from chance. Minorities

applying in proportional numbers, but they were somehow being screened out.
One B.A.S.E. file concerns an Asian Fulbright scholar who taught |)art-time on

campus and related to me that he lelt he was not being given a fair chance at a full-time
position. After he had left Lane for a Washington state four-year school, 1 had a conver
sation with a white faculty member in that department, who said that students had

understand, and that might
His accent?" I asked incredulously. How

were

complained that the Asian scholar’s accent was difficult to

have played a factor in the hiring decision,
about his skills in the classroom and command of the material? 1 have to understand

sixteen types of accented English- —eight regional American and eight European
that’s just from \\

and

●hite people. One could add another sixteen accents, taking into
account various Latino, Asian and Francophone or Anglophone African-accented En
glish. Where 1 come from, an educated intelligent sophisticated person is expected to
understand a person’s accented English without comment; perhaps you might ask the
person to repeat a word lor clarity to improve your learning curve. Are wc preparing

students to operate competently in a world of difference, or in a world of rural
Lane County?

Leaving behind the obvious discriminators mentioned by Albro {double points for
previously employed part-timers, nepotism, allowing hiring committees to sec the

luntary ethnic identification on applications) and accounting for the fact that jjcople
often feel comfortable hiring people like themselves, ask the Justice Chess question: Is
it really in the interests of our students and community to hire a monolingual white
male from Idaho or Montana to teach world history, or a Coptic Ethiopian who speaks
five languages besides English and teaches the same subject using all of those languages
in the classroom for comparison? As one past B..A.S.E. member (a justice Chess bishop
who spoke seven languages and fell to a gambit) observed, some facultv members’ idea
of diversity was hiring Caucasians from Colorado, Idaho, or Wyoming, rather than sim
ply hiring Caucasians from Oregon,

judging from the actual workforce numbers, it appears that has been the case. Fur
thermore, when it was announced at a recent spring In-Service day by emcee Russell
Shitabata that three-quarters of then-current faculty of color had been hired over the
preceding five years, those numbers can be attributed to policies started by Albro, who
said she finally had to file a constructive discharge lawsuit in her I'rustration with less
than reasonable responses to her standardized programming. (Black bishop moves to

our

VO

Tfu Pi\?e-rsittj Jssi^e
85



strategic center squares deep in White territory, redefining the rules of the hiring game
to he consistent with the law, and acts to increase proportional minority numbers.)This
is like calling in an airstrike on your own position, in effect telling the Feds y
organization is not making progress and the only way you can be constructive is to
leave, but that the Feds need to come check this out. (There is no accessible federal
record of investigation, although there was at least one substantia! out-of-court setlle-

documentable hostile work

ou r

ment arising from racial discrimination in hiring, and a
environment for a number of protected- class employees.) Albro’s legacy at least
consists of a dedicated Affirmative Action office, initiating a Diversity Team, recreating
Ethnic Studies, and a hiring training mandatory for at least committee chairs. But she

ultimately sacrificed in a gambit, taking herself out of play. Alter all, ii you file a
federal lawsuit against your employer, you probably don’t want to hang around waiting
for the results.

was

Another Justice Chess bishop falling to a gambit was told by at least one ol his
faculty members, ostensibly apologetically, that that person resisted his initiatives solely
because it was an African-American bringing them forward. This bishop’s gambit was
bringing me in to assist in recruiting another knight into a strategic department. (Black
bishop moves
another Black knight deep in White territory.) It’s my perception that if 1 hadn’t been
involved in that hiring process
hired (bringing total black faculty at the time from four to five). It
mative Action play: If you

protected class for which the institution is underutilized, you may use Allirmativc
Action to break the tic. I pointed out that since the candidates were equally qualified,
and there were no black faculty in the department, then let’s give this one a whirl.This
knight and the bishop later l)oth leit Oregon for Georgia, where Jackie Belcher also
presides. I’m sure Eugene considers ilsell’ more liberal than Georgia, but evidently
Georgia is somewhat more used to utilizing educated black people as a standard prac
tice.

Black knight into position to facilitate the entrance onto the board of

, another black facultv member wouldn’t have been

was a perfect Affir-
have a tie between equally qualified candidates and one is a

^ ^ ^

There is a century-old adage: “If you’re yellow, you’re mellow; ii' you’re brown,
stick around; if you’re red, come ahead; if you’re white, you’re all right; if you’re black,
get on back.”

The 2003 ethnic breakdown compiled by IRAP (Institutional Research and Plan
ning) and presented at the Lane In-Service of Spring, 2004 showed that out of 1005
total employees 884 identified as White, 30 American Indian, 29 Unknown, 24 His
panic/Latino, 23 Asian/Pacific Islander, and I 5 African-America n. (The B.A.S.E. count
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is 10 for that year, but we only count people we actually can sec on the main campus.
During In-Service for example, part-time workers from other Lane centers in the

county might account I'or the difference.)
When pointing the finger at unecjual scales of justice, the tendency to intervene, to

tip the scales back by weighing in on one side or another, should be resisted. .After all,

a linger gets tired pushing down on the lighter side against heavier forces, Is Lane the
kind ol' place that could su

tered among strategic departments without it being worthy of comment? Not yet. Not
if the experience oi' B.A.S.E. members are any
supporting institutional diversity or the inaction of institutional racism when the B..A.S.E.

files report use of the N-word coupled with gun threats directed at an African-Ameri
can classified supervisor (“If I had a gun I’d shoot that nigger") and the offending party
gets moved to another building on the main campus? Run the justice Chess simulation
in j)hoto-reverse: II a black male subordinate in this organization had called a white

bitch and threatened to shoot her, could he expect to be immedi-

pport another twenty-two African-American faculty scat-

indicator. Do we value the actions

woman supervisor

ately terminated, or simply to receive a transfer and a letter of reprimand? What signal
is sent to an African-American classified worker who hears the N-word used in their

oflicc? (“I didn’t know there were so many niggers working up in here, and 1 work
here.”) Ask the ju.sticc Chess questions: If the nigger-haters and those who object to
the hiring ol Africans don’t support the college’s Core Values and mission, why are they
retained? How are they integral to the college community in a changing and increas
ingly diverse world? Docs “zero tolerance” mean zero effective action?

I have no illusions that purging the college of vocal anti-diversity heavyweights will
rebalance the scales. It could be a start, one I’d support, but also one I don’t expect
from the college. After all, being a Klansman or a member of the National Alliance isn’t
illegal, though their historic domestic body count outweighs that oi’al-Qaeda. How

ever, they apparently occupy .some strategically protected .squares on the Lane Justice
Chess board.

Perhaps that protection is not in our best interest as much as allowing and support
ing <liversity. But are we ready for a more diverse future? When docs academic freedom

give way to responsibility, to a larger view of humanity? When does that responsibility
lead to active support and retention of demonstrably targeted yet skilled and talented
stall of color? Some of us are used to working in <lifficult situations, but is it entirely
necessary that we must? Using the justice Chess metaphor, I’d transform or replace the
White knights and bishops who protect the hostile pawn structure that prevents Black
pawns, knights and bishops from advancing. .A more blunt way of putting it could be:
Diversity works here; if you have a problem with that maybejou shouldn’t.
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^ ^ ^Alcirk Harris \

is 0 so/7, father, partner

and miigician-^riot, lyho

pe^orms the occosionij/

songuriiing gig, writes the |
pitbj conimeniarj. articles
and frt7if7/77^,5for print or
radio, as well a.s a book on

rciocerj from racism, lie
received bis Bachelors and

Masters in Psjebologi jrom

Sonoma Slate Universitj'.
He seeks to emulate a

maroon tradition, which

aciivef- resists colonization

and mental slavery while

creating aJrec culture

through a process

involving creativity,

.scholarship and activism

through learning. He has

been at Lane for thirteen

years as the Substance
Abuse Prevention

Coordinator, where he

facilitates the
Multicultural Substance

Abuse Prevention Program

and its outreach organ.

The Recovery Center. He
collaborates on a local

miiliieibnic history project

called “I Too ,-l;i7 .FiigcncC

acting singly or in concert, are always outnumbered, alwaysJustice Clicss players
tgunned, but sometimes able to occupy strategic squares to detine the terms and

rhvthm of incremental change. In my home deparimenl where members ol' the “Fab
hold forth on fashion and style, where a baby shower is held on campus for a

lesbian couple, where three faculty of color were hired in a row, not by lowering
standards but by raising the bar requiring a culturally

ou

Five

comj)etent standard as part ol the
qualifications for a job, wc arc proving that Lane is capable oi changing to

Id. This world actually always has been diverse, but
some of our communitv have not been comlorlable living there.

minimum

meet the needs of a diverse wor

apparently
As Lane Community College celebrates it’s 40th anniversary, B.A..S.E. celebrates

the thirty or so African-Americans who have worked lor Lane and contributed to the
current campus climate toward greater diversity. Though Alrican-Americans are not
alone in contributing to the efforts to diversify Lane over the last forty years, justice
Chess players have plaved significant and strategic roles. If wc were allowed to exist in
parity with our available numbers, change could occur faster, but could Lane and by

Eugene handle it? No justice Chess player in B.A.S.E. has taken a job here
without an attitude of “You knew the job was dangerous when you took it.” But yo
can’t win if vou don’t play the game well; justice Chess players need to have the full
complement of players occupying strategic positions in strategic departments. Know
ing that justice Chess players can be of any demographic characteristic, knowing that
opponents aren’t necessarily Klansmen (though some are and unfortunately I am being
literal, not hyperbolic), on the .simplest level justice Chess White represents White
Supremacist Capitalist Patriarchy (WSCP), and justice Chess Black represents any
more inclusive point of view, not just opposition. In Justice Chess, Black strives for

m okay with Klansmen

extension

u

j equality, justice and unity, not simply uniform conformity. I’
believing I am culturally inferior, but they’d better not expect me to believe it or act in
a subservient manner. 1 am a justice Chess knight after all. Knowing that there are more
ju.slice Chess players than B.A.S.E. members causes me to be optimistic. Wisdom
begins when you plant a tree, the shade of which you may never sec, the fruit of which

! vou mav never eat, but whose taste w ill set the taster free.

CzPl'yvfTi.uftitij C'Olle.c^e. lAovrctni
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From the LaSells Stewart Center to the

Center for Meeting and Learning:
Is the Oregon Diversity Institute a Replicable Social Justice Vehicle?^

Jose Onal

... wbai ivc are able to do or not do is seldom a matter o] mone^-; it is almost always a matter of will.
Charlie Nelms

Introduction

This sketch ot the Oregon Diversity Institute’s (GDI) ten-year history focuses on the
post-1998 period. Based almost exclusively on GDI records, it outlines areas of ongoing
GDI Board interest and discussions, and concludes with a partial inventory of’areas in
need of further studv.

The GDI is an outcome of the Oregon Institute on Ethnic Diversity Seminar, convened
with the assistance of the Western Interstate Commission for I lighcr Education and held
at the LaSells Stewart Center in Corvallis, Oregon from October 16-18, 1994, with
Chemeketa, Clackamas, Lane, Mt. Hood, and Rogue community colleges participating.
GDIs have since been held at the Eugene Downtown Athletic Club, Chemeketa Commu
nity College, Salishan Lodge, Red Lion inn in Salem, Rogue Communitv College, and
Lane Communitv College. Over the years regionally an<l nationally recognized diversity
practitioners, including Rudy Acuna, Suzanne Benally, Faces of America, Victor Lewis,
Evelyn Hu-DeHart, Tim Wise, Ed Morales and Robert Greygrass, have made irulelihle
contributions to the GDI. Geographic accessibility issues, the desire to accommodate
schedule conflicts with regard to participants’ needs and other regional conferences and,
more recently, the GDI’s survival in the increasingly frugal post-2001 period have been
a constant concern for GDI Board members.

The synergistic energy first experienced in 1994 at the original seminar in Corvallis has
evolved into GDI’s current mission statement of honoring, valuing and celebrating indi
viduals from all of our diverse communities; providing learning venues to help confer
ence attendees prepare for an increasingly diverse future; strengthening existing network
ties between educational institutions and learners; fostering private and public sector
partnerships; championing planning and institutional transformation initiatives that ad
dress historic and present inequities; and examining hegemonic power relations.^
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The Oregon Diversity Institute
Descriptive Data on the 1999-2004 ODI Conferences

RegistrationConference Theme LocationDatesYear

Glenecien Beach,

OR

57Oct. 27-

29, 1999

Changing Faces:
Connecting Cultures

1999

Salem, OR 119Nov. 2-3,Changing Faces:

Connecting Cultures

2000

2000

Salem, OR 166Nov. 7-9,Voices of Diversity:

Focusing on Personal &
Institutional

Transformation

2001

2001

Salem, OR 178Keeping the Spirit:
Building Inclusive
Communities During
Uncertain Times

Nov. 7-8,2002

2002

Grants Pass, OR 225Nov. 13-

14, 2003

Recognizing Your
Contribution to

Oregon’s Diverse Future

2003

Eugene, OR 193Successful Diversity

Strategies: Ten Years ot

Working for Access,
Social Justice, Human

Rights, and Equity

Nov. 5-6,

2004

2004

Oollttfe. 'hioirctnt
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The 1999 GDI benefited from generous contributions from the Oregon Community
College Association, Western Center for Community College Educati
and Sony Corporation. Kip Fulbeck’s multimedia keynote
topics brought the bouse down, The progr
retention initiatives,“Konaway NikaTillicum: NativeYouth Academy,”the over-represen
tation ol minorities in the juvenile system and racial profiling, a panel of community
college deans and vice presidents, Deborah Cochrane’s retrospective, the “Portland Teach
ers Program: fen Years of Partnership," and presentations on Latino(a) student issues.The

Student Fishbowl: A Dialogue With Students” session yielded important information for
participants and non-student services .staff interested in doing a better job at their institu
tions. Presentations by then Oregon State Senator Susan Castillo and Treasurer Jim Hill

helped increase the GDI’s state-level name recognition, and added to what many attend
ees rated a top-notch program,

I he 2000 GDI received direct financial support from Blue Mountain, Clakamas, Mt.
Hood, Umpqua, Central Oregon, Lane, Oregon Coast, Chemeketa, and Rogue
nity colleges, anclTenison Haley; and in-kind assistance from Linda I lerrera, Cris Cullinan,

Oregon State University’s Western Center for Community College Development, Jerrv
Moskus, Adrian Rodrigue/, Jim Garcia, and Michael Samano. Harrison Owen’s Open Space
Technology’ methodology’ was posited as a viable strategy in preparation for and during the
heat of debates about diversity, and Carla Gary’s “The Promise and Pow

on,TenisonHalcv,

on Hapa identity and related
am included strong presentations on student

commu-

er of Community”
keynote set the tone for a somewhat more academically focused conference. Discussions
about comm unity college student disability accommodations issues, the diversity/ac-
creditation nexus, Evelyn FIu-DcHart’s“Race in 2D' Century America: Black, White and
Beyond” keynote address, and pedagogy and student survival strategies panels were nicely
complemented by Anscimo Villanueva's and Greg Rikhoff’s “Building Alliances and In
stitutional Planning Across Multiple Pui^lic Agencies,”^ a screening and subsequent dis
cussion of the film Children of the Camps: The Documentarj, and the opportunity to learn
salsa and merenguc dancing.

! remember musing, as 1 was driving back from the very successful conference, that
many of the academic and institutional contacts and public relations initiatives for the
GDI’s ongoing vigorous growth seemed to be in place.

Jason Mak’s work on the 2001 Gill’s Proceedings Report from Open Sp
exceptional in that it is the first such GDI confere

ace Technology is
nee report. Three Thursday afternoon

concurrent se.ssion strands examined Chinese American, Native American, HLspanic/
Latino, and Lesbian/Gay/Bisexual/Transgender (LGBT) issues, institutional and pro
grammatic initiatives and best practices, c.g. Racism Free Zone, diversity practitioners’
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milieus, strategic planning for institutional diversity programming, and the academic prepa
ration of bilingual teachers, and survival strategies for students ol' color.

Friday’s intriguing Open SpaceTecbnologj' work included discussions on “People of Color
Twelve-Stepping the Ivory Tower,” “Media iniluence on Race Relations,”“After 9-11: Are
We Blaming the Victims and Other Conundrums?,” “Getting Ethnic: Understanding O

on Muslim-Arabic Cul-

ur

Roots and How They Affect Our Work,” and “Educating People
ture.” Given the charged political atmosphere of November 2001, that year s ODl was an
exceptionallv successful conference.

Tenison Halev’s death in October 2002 robbed the ODI of perhaps its most passionate
Chemcketa, Lane,d greatly saddened its board members. Blue Mountainsupporter an

Linn-Benton, Mt. Hood, Rogue, and Umpcpia community colleges provided financial

pport that year, and Linda Herrera, Oregon State University’s Western Center for Com
munity College Development, and Mary Spilde furnished in-kind help. Keynoter Tim

Thursday. Anti-bias alliance building, multicultural and
on Native American issues rounded

su

Wise opened the conference on
linguistic pedagogical strategies and panels focusing
out the conference.

In Spring 2003, Rogue Community College staff propo.sed a new ODl hosting strategy
to the Board, requested seed money and offered to host the 2003 ODl at the Grants Pass
Redwood Campus.The conference planners’ extraordinary identification of and partnering
with twenty-three contributors, a well-organi/ed Rogue Theatre performance, and rich
presenters tableaux led to an ODI first; Late-comers turned away due to a full
Student led presentations, vocational-technical workshops, panels on LGBT issues, dis-

I cussions of anti-hate strategies, and an in-depth description by Oregon .Shakespeare Fes-
i tival staff of their diversity initiatives roundetl out a wcll-develope<l conference.

The 2004 ODI funding was provided by Chemeketa, Clackamas, Clatsop, Mt. Hood,
Lane, Rogue, and Ump(|ua community colleges, jim Garcia, Victoria Payton, Julie Baker,

' Colbv Sheldon, Susan Matthews, Ellen Cantor, jerry Ross, Karen Edmonds, Dennis Carr,
Ruth Wren, Sabrina Davis, Melissa “Spider” Smith, Greg Evans, Debbie Johnson, Lori
lircnden, Shirley Nagy and Drew Vilcs gave spirited staffing and suj^port. Juried work-

I shops were organized into eight institutes: Student Leadership and Empowerment;
Multicultural Organizational/Policy Development for Senior Level Managers and Policy
Makers; Lesbian, Gay, Bisexual, Transgender, Intersex and Queer; Social Justice Educa
tion; Promoting Social Justice and Diversity in the Classroom; Community Building and
Partner.ships; Promoting Social Jmsticc and Diversity in the School/Workplace Environ
ment; and Lane Community College’s Reading Together Project. The conference theme
outlined the Board’s, stakeholders’ and presenters’ conviction that an injury against one is

venue.

an afiront to all.
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Conclusion

Had it not l)ocn tor lenison Haley’s tenacity, would the GDI still he alive? Like Charlie

Nelms in this piece’s opening quotation, Haley never gave up, and, in large
because of his perseverance, leadership, collegiality, continuing interest in all aspects of
the diversity equation and substantial linacial support, the GDI is alive and

measure

well totlay. As
the GDI Board continues its journey throutrh the diversity continuum, the yearly confer
ences take on lives ot their own and gift conference participants with indelible moments
such as Fulbcck’s 1999 keynote address. Examinations and re-examinations of varied

academic topics, such as
GDI trademarks.

the exploration ol the Open Space Technology methodology, arc

Good stewardship practices dictate that collaborative vigilance is the best guard against
complacency. The GDI Board’s expanded and more geographically inclusive member
ship bodes well for the Institute’s support of the 2005 GDI (scheduled for Bend, Gr-

egon) and ongoing fostering of diversity issues explorations. Although many aspects of
the GDI’s perations and long-term impact remain unexamined, it is hoped that this
synopsis will focus scholarly interest on the Institute. Areas ripe for further attention
include:

● What are the ethical and intellectual connections between the Civil Rights
Movement and the European-American allies (e.g. Tenison Haley and the
National Conference on Race and Ethnicity’s Maggie Abudu) that have plaved
such prominent roles in social justice initiatives?

● Would a corpus ol analyses of these leaders’ impacts broaden the current
political discourses on the Civil Rights Movement and yield imjjortant or
ganizational development information and/or I'urnish innovative reinter

pretations?

● Arc there more methodologically rigorous ways ol measuring the long-term
effects of initiatives such as the GDI? Monographs in search of authors
might be the creation and housing ol'a Women’s Center in an Oregon State
University building on the Central Oregon Community College campus as
a direct result of the 2003 GDI, historical increase in the number of GDI

student panels, a much more detailed analysis of the themes enumerated in

the GDI conferences brochures, equally meticulous mining of available
conference evaluations, and structured or unstructured oral histories of

GDI presenters, conferees, supporters, and past board members.
● Equally important questions regarding the long-term prospects of diversity

initiatives and conferences generally and the GDI in particular, remain only
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partially answered. What lessons may be gleaned from the Inslilute’s various
fundraising strategies, and what should be the ODI Board’s short- and long
term positions on fundraising? How can social justice efforts remain true to
their mission and survive in an increasingly politically conservative yet hope
fully transitory period?

To paraphrase Socrates: Only through critical analyses and rellcction can wc better
educate ourselves so that the journey towards an equitable and ju.st society is the province
of all and not the purview of the lew.Jose Ortal

HW hom in Ci)hd unJ

raised in l.os An^/e/es. He

earned a R.A. in llisiorj

from Calijornia Stale

Uniyersiiv. Long Beach,

an in History from

the University of

California, l.os Angeles,

and is currently

.'iBD at the University of

.Miami, Coral Cables.

His career has included

stints with the cities of

Los Angeles and Santa
Monica, and Cordoba

Corporation. Hecurrenily

serves as the Oregon

Diversity Instiune's Board
Chair and Centro

I.arinoAmcricano's Board

Co-Chair. He is airrent/y

Director of.^A/

Diversity/EO/
Recruitment &,

Employment at Lane

Community College.

There is an urban legend

that Mr. Octal is guitc

the ifsberperson.

Notes

The views expressed herein are the author’s, and he is responsblc for any factual misinterpre
tations. Cris Cullinan, Jim Garcia, Steve McQuiddy, Victoria Payton and Sharon Smith
helped sharpen this piece’s context and content.

- The first version of the ODI Mission Statement anti Goals and Objectives was finalized in

2001. The 2004 Mission Statementand Goals and Objectivesare available at ww^v.lanccc.edu/

odi/On]2n04brochurc.pdf.

^ Owen, i'larrison, Open Space Technology: A User’s Ciuide and Hxpandin,e Our Noir: The .S/ory of
Open .Space Technology (Bcrrctt-Koehler, 1997) and The Millenium Orgmia^tion (H.H. Owen
and Co., No Date).

This panel outlined the process that was formalized through the signing of the Memorandum
of Understanding by ten bane County public agencies in February, 2002 and co-presenicd as
“Academv and Communin': A New Model for Social Justice Collaboration” at the 2003
NationalConferenceon Race and Ethnicityin AmericanHigher Education.

I
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Diverse Reflections
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Teacher Heaven
Robert Lovitt

barefoot in my office at 5:20 pm
charlic haydcn and pat metheny
beyond the missouri sky
on the

mellow jaz/ tape play
guitar and bass

no sun setting sunset
worlds turn

beyond the continuous rain

my Chinese students
down the hall

bent at small desks

studying my \ ocabulary words
as if they were important

me in this quiet olfice
bent at mv wooden desk

symbiotic

correcting their papers
as if i was important

who can say ibis is not heaven?

Robert Lovitt

lives in Olympia,

Wbshingion. He siuJicJ

poetics at \aropa

Universiiy’s Jack Kcrouac

School oj Disembodied
Poetics, ir/)ere he

apprenticed with poet Allen
Cinsherg. His tvork has been

published in maga./ines
such as The Christian

Science Monitor, The

Shambhala Sun, The Pla/a

(Japan) and the Jewish
Frontier, hr injbrmation

regarding bis neiv book.

Daily Basis, email:
datlyhasis@comcasr.nci.
Robert currently teaches at

Pierce College in Lakctvootl,
Washington.

er—
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No Face

Sandv Jensen

I’ve told this story to mysell before, gone over and over it like a monkey rinses a sweet
potato, like a photographer washes the print over and over, changing light, changing emul
sion, hanging print after print by short, plastic clothespins to the line, the face of the little
girl turning and wavering on the page as the fan whirls angrily in the corner. In the faint red
glow, I examine print after print, looking now at the Edvard Munch scream-faces of mv
mother and aunts, now at the dark mass of shadow that is old growth Western red cedar
forest. I’m looking for a hunched-over figure seven feet tall, thick, sleepy eyes, huge,
leathery lips protruding and painted a garish, haphazard red.The light picks up a tight weave
of branches—is that her basket? Is that mass of black the horsehair wilderness of her head?

The figure moves forward, recedes, each print different.
What we see in .sharpest focus is the four-year-old girl. Her mother made the white party-

dress for her birthday; pearl-handled pistols from her father cinched around her hips. The
black-and-white image shifts, some angle of light changes, and all the primary colors leap
vivid from the emulsified page. .She is gathering dandelions, the enormous, shaggy-headed,
neon-yellow dandelions of the upper Skagit River. The pasture she crosses is a saturated,
kelly green, and there in the distance is her grandfather’s gvppo logging rig. Most interesting
and compelling to an adventurous, curly-headed girl on her fourth birthday is the big
toothed saw mounted on a tractor frame. High metal seat catches sunlight; rustv saw blade
teeth slicing the air to ribbons stands Sundav-still.

A man once told me his familv came from the Ukraine. Thev were Mennonites, he said,

who are a peaceable people. Stalin had this idea at that time to extend the boundaries of
Russiainto the beautiful, lertile countryof the Ukraine,so he used a variety of coercions to

decimate the male population. Some he arrested and sent to Siberia.This man’s father was at
home, just a boy himself, when bandits raided the family farm.l’hc father-boy saw his own
father and uncle shot in front of him. After this, in some way, the family came to America, but
there is no life new enough to erase the shock waves that reverberate through generations.
This man turns this story over and over in his hands, like a raccoon with an egg to break, or
a photographer who has found an exposed roll of film in the attic: he’s on his way to the
darkroom.

I’m up on the metal seat when I see Dzonokwa in that cedar light. She opens her drooping
eyes and looks straight at me. She raises her hand and places a thick, black finger over red lips
as if to shu.sh me, as if to sav,“Keep our secret .’’Then she turns, looks back over her shoulder
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and gestures to me. “Let’s go ” the gesture says, an urgent movement of arm through shadow
and light. As 1 move toward her, I begin the fall toward the blade. 1 fall through childhood
and time; I I'all toward my mother’s horror, my aunts screaming at the bright, arterial blood

my mother’s hand-stitched party dress, the brilliant yellow dandelions spattered with
blood; 1 fall toward their perfectly Oh’d mouths; I fall towar<l jdayground jeers of“No face!
No face!

who will catch my fall, and wild as a Horse Heaven mustang, lead
a future without a face.

A man once told me that many years ago he had a spinal tap that went terribly wrong. As
a result, for over a week his hearing became painfully acute. He could hear all nineteen
overtones to a single note, so that playing music became agonizing. He could hear a lurnace
go on in a house three lots down the block. He wanted to say that to hear too much was lor
a time a curse, yet later, now, something remains, some acute sensitivity to the striking ol a
sitar string, some sense of latent meaning he seeks to understand in the reverberations
where others cannot hear.

The red convertible with the three young men passed my car.They stared in the windows
at the young lady with dark hair blowing back over a tanned shoulder. Her face came into
view, and thev started to laugh. One made a blade out of his hand and jerked it from nose to
throat. “No chin,” that meant, “No face. You ugly bitch, why don’t you stay home?" That’s
what it meant. She could hear and not hear what they said.

Dzonokwa turned toward the forest. “Follow me,” that meant.

The red horse jerked his head against the reins. “Let’s run,” that meant, and bareback, hall
Hying off those high withers, one hand wrapped in thick, black horsehair, we ran.

A man once told me when he was in the Yukon with a Siberian Llpic friend, they were

sitting in the hack of a pick-uj) truck talking. “Let’s not talk for a while,” said the friend, so
they gazed out over the tundra with its tiny red grasses, its hummocks and invisible poolings
of water, the small willows that thrive there. A small bird, perhaps a Savanna Sparrow, came

near to perch on a willow branch.The Llpic friend said, “See that birdPThat’s an ancestor who
has come to tell us something. It might be your relative, or it might be mine.That’s how the
dead speak to us, through the birds.”

Some wildness entered me like a vertical river. At first, 1 practiced with others; I made

ceremonies and plays and elaboi'ate events where others could perform, pretend to draw
down the moon. But when I reatl out loud some old slorv, ! felt her in the shadows. I was

living at Glen Ivy at that time, in that big inn up against the Santa Ana Mountains.That was iu)t
Dzonokwa country, but during the stormy winter of 1978, she was there, living in an ancient
bear cave high up the ravine formed by Coldwater Creek. I’d catch sight of her basket
disappearing around a live oak, and I’d see where she’d been foraging for acorns, using the

on

I tumble slow-motion toward a red horse who will save me from high school,
me into the wilderness ol
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Luiscno mortar holes in the granite. Then tlu

gathered around the river .stone fireplace with the pear-shaped keystone, I’d
in the corner, big eyes closed, that huge hcail sunk down
was sleeping, but when I opened my mouth, I felt her voice in me. Sometimes it grew large,
like the night I rea<l a new poem, I’d put
:-/inging like a horse’s mane in front of my no face, and she

centuries-old )se nights when we were all
see her nodding

on her chest. She looked like she

on my red dress and yellow shawl, my long hair
was in me from the beginning:

a cry, a call, a command, an invitation, a rising and falling in the night wind, a voice of
sagebrush and salt, of cedar and longing, of hooves drumming and the distant call of a small

y years, I stopped seeing her, but her voice is in my story, my painting of the
world, the one with the door that opens on the sky.

A woman named Rosy Comfort once told me

sw

bird. After man\

Sandy Jensen

ojEugene, Oregon, is a ibrec-

Ume Tcacber-of-ihc-Ycar n'bo

specialises in teaching

liicraiure and composition at

the community college lesel.

She has published essays,

poetry and short stories for

thirty years, and has won

many local awards, including
the OCT.F Teachers iis Writers

Competition. I” Place: OSPA
mV Sonnet; OCT.F Prose

Poem, and others. On the wch,

you may view “Blue Bond

Running," February 2005 at
the Cafe Irreal:

http://home.sprynet.com/

'~awbit/_Fiction.htm.

Upcoming in print: “Home

After Dark,’’ Summer 2005

Pilgrimage Magazine.

the Story of two fourteen-year-old girls
who were best Iriends. One was shy and disorganized, easily llustered, unable to focus
schoolwork.Thc other was

on

bright-faced ami outgoing, always at the top of their class. They
argued, as girls will do, about free will versus destiny. Can humans ever deliberately, will
fully change, they wondered, then double-dog-dared each other that very day: let
change personalities, and did.The shy, disorganized girl became a vivid, brainy beauty, who
went on to CEO a dot.com in the late 1980s; she rode fortune’s high wheel. The extrovert
closed herself off with an act of free will, spiraled down into alcoholism, depression, and
poverty.This is a true story.

In my painting of the world, there are blue horses you can’t look away from. The
hills flung with sensual abandon in their golden folds, arms open to any gathering storm.
Lightning flickers its spangled tongues across the wheat in a restrained eroticism—there
where bold violet paint meets the green of a fading bruise. In such a universe of color, form,
design, the sifting wind with its stories and songs, what preoccupation with personal face
matter? I age, 1 age.The world creates and destroys, creates and destroys, and I paint or do not
paint. I sleep In the corner or hunt acorns, but .some human pain that
a shattered mirror. 1 enter the painting through a door in the sky.
When I was thirty-five I knew a man who said to me, “Is it time to have vour face rebuilt?

I think laser technology has caught up with you.”
And so that happened. Not without process and pain, and not without wonder, but when

it was done, and I could speak again, I became a teacher.

s ex-

re are

can

was once mine is now
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Remember Me
Rich Ross

«

mns was nice whe-enXPic- e- cze re mem ber mc- e-c- e.

i
9^

Hud all myCan’t fig ure out where it went on the skids.kid.1 was a

14

mI :rr r'r^
on skid row.Suddenly I've found my seif o-iic- els wound in a row.an -

i $ p
guy withCan't you help aPie- e- cze re mem ber mc- c.c- e-

P rr‘rP
love mylone.Wile left us on Christmas Eve all a-2 kids and no home.

riiP It

Huns to look hu- ung-ry kids in the eye.kids but dear God 1-1 can't bide.

41

4 ppp
wish my life was like1mem ber me-Plc- e- eze re e- e.e-

V*
A

I p
py and..X mas mor-or-ning. snow is deep.Peace ful and hapChrist mas dream.a

r mi p
bright a-as your Christstreet. 1 wish my life wa-uz.-asdown in theLay my so-o-ul
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Rich Ross

is ii jacullj' member at

Lane Commiinitj College

in the Science Department.
He set out to imtc a verse

stOTj similar to Dr. Seuss
(sec'.Vark the Shark”). It

.teemej an uncomplicated
task as he had read storie.t

Christ uh-us tree.tree.IlKLS mmm. ma-

IWl

p
Home less and help less and hu- uh-ung

to his child nigbtij.
He also composes music

and Igrics for songs. He
.states that this has been a

know that vou- <x) can see- e- e Job less and God bless andrv- mc. much easier task than his

Dr. Seuss attempt because

the magic of music is that

the cnd-of-line ivords don’t

hare to rh^'me, and qjien
do not.

Also, as a tool of the

time, the written iyric dtxs

not need to flow on paper,

it has to flow svitb the

music. Ther^ore, the

writtenJorm ofthe Ijric

will (ften seem disjointed,

klankj- and not lyrical.

The lyrics to'‘Rememher

.Me”refect this. But they

fit well with the tunc.

This piece marks the
Moment’s debut into

song publication. Enjoy

this piece and ifyou have

a guitar, pull it out and

let us know what you think.

7V
a.

%
he- c- elp me. A home less Christ mas is not me- cr- wLsh myy-

W|

(L

I
lil'e wa.siikc a Christmas dream. Peace fill and hap py with fa- am- y-

V.<

f ,f Im

I
seat at the Chri- ist mas feast. and help my kids whose faith.Sa\’c us a

V/

I
I wisli myill runs deep. A home less Christ mas is not mer-er ry.sti-

bp if

Ispoken): And plea.se lemembcrlife was like a Chri.st mas dream.

/!.●

me.

T/ve Issue- IQl



Dan Armstrong

received bis Pb. D. from

Indiana University' and
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Work Song
Dan Armstrong

For Julie

Circling the birthing room
pacing in the ancient pain
laboring with your mother load
you startle us, then soothe

as we below

gathering at the table
for quiet conversation
or passing one another
in our circling paths
from room to room

as we

hearing the signal pitch
of your song that says “Now!
move as metal to magnet
to the mouth of the stairs

leading up to you
but closer than if there

and huddle together
under the Roosevelt elk

standing in the tawny grass
on the wall behind

straininglisten to

vour day-long work song
your labor of love
measuring by your breathy moans
your place on the scale of pain
as note by note
your mothering arias rise

telling us
how far he has dropped
how urgent his coming
how hard your work
until YOU reach deep down
for sounds that sav“Soon!”

to hear a word

a cry

anything
to tell us

he has arrived

he has swum

irom the watery world
of your womb
into our common air.

Love’s labor song
long last

Midwife and assistant

hurry up and down the stairs
bringing hot water and towtds
and

back up to you
hoj)esour
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CulturalTaxation: Workload Issues for Faculty of Color
in Predominantly White Institutions

Michael Samano

Introduction

College and university I'aculty arc hired with relatively dear work role and workload
expectations in the forrn of joh announcements, job descriptions, or some sort of negoti
ated contract. Within the scholarly literature that focuses on faculty workload issues , one

may find an area that looks specifically at diversity-related work role and workload experi-
of faculty of color at predominantly \\ hitc colleges and universities. The purpose of

this paper is to explore aspects of this literature, identified broadly here as “Cultural Taxa
tion, to gain a deeper understanding ol how diversity-related work role and workload
demands may negatively impact the personal and professional lives of faculty of color.

At predominantly white institutions, faculty of color consists of a numcricallv small
population. Because of this, there may be work role and workload expectations and experi-

unicjue to this group that arc not shared by majority white faculty. Ibarra (2003) refers
to these expectations and experiences as “minority burden” to describe an “over-commit-

minority activities/teaching.”' Cooper and .Stevens (2002) write, “When minority
faculty arc hired, they may face disproportionate advising and service loads because thev arc
often the only iaculty of color in a department.”^ .Aguirre (2000) obscr

Because they arc often the only one in their academic department or college,
women and minority faculty find themselves performing more service activities

than White men faculty, such as advising or serving on committees that focus on
women and/or minority students.’

Up to this point, this paper has used terms such as “faculty of color,” “diversity-related
work,” and “predominantly white” colleges and universities. Prior to a discussion of the
concept of CulturalTaxation, what follows is a discussion in order to define certain founda

tional concepts of this paper.

cnees

cnees

ment to

ves;

Faculty of Color
The use of the Xcvm faculty of color in this paper is for descriptive purposes only and not an

assumption of homogeneity. Aguirre (2000) points out that use of the term faculty of color
.should be seen as a:

., .descriptive category lor examining the academic workplace experiences of non-
White faculty. By no means does the term indicate a perspective that non-White
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wiili no interna!arc a homogenous population, especially one
. .Thus, the term.. .is a descriptor, much like a Rsherman’s net, for cap

rity faculty is described in the research literature.

faculty
variation,

luring how the mino

Using a term like faculty of color not only attempts to label and distinguish one person
from another, but also implies that, to some degree, the person in question agrees with one’s

of the label to describe them. In other words, to achieve any degree of accuracy, identi

fying .someone as a person of color, even if the person experiences light-skin privilege, takes
understanding of theories that address social identity development, and the historical

social construction of whiteness.

Much of social identity development theories describe social identity in terms ot levels,
stages, or degrees. Various theories present a spectrum from having little, no, or negative
sell-image on one end, to having considerable or positive sell-image on the other end,
usually with some degree of overlap in one’s attitude about one’s sell (Morey & Kitano,
1997).’ Hardiman and Jack.son (1997) point out,“in reality mo.st people experience several
stages simultaneously, holding complex perspectives
ture of social identities.

In a<

use

some

on a range of issues and living a mix-

hlition to the degree to which one feels about their self-image, are discussions that
locus on how a person maintains their identity, and how individuals look toward the identi
ties of their ancestors when ere.'ating a sense of ethnic or raciali/.cd self. Michael Omi and
Howard Winant (1994)’^ discussed the notion of racial formation.The idea that race should
he observed from a larger structural perspective, where it is developed within a
sociohistorical process by which racial categories arc

destroyed. Schaefer (2004) writes,“Many wmiters [historically! have shown almost a fervent
hope that ethnicity would vanish.. .Ethnicity was ex
assimilation hut also because aspirations to higher social class and status demanded that it

(p. 143). Marcus Hansen (1952)'^ developed the Principle of Third-Generation
Interest. He argued that in the third generation—the grandchildren of the original immi-

ethnic interest and awareness would actually increase, because by the third gene
as a citizen, and they could feel safe

created, inhibited, transformed and

pcctcd to disappear not only because of

MH

vanish

ra-
grants

tion individuals would be secure enough in their position
ploring the hislorv of their ancestors. Mary Waters (1990)"^ interviev^●ed white subur

ban ethnics and found grandchildren wanting to learn more about their ancestor’s cultures,
histories, countries of origin and spoken languages.

in ex

Diversity-related work
Diversity-related work refers to diversity work that is action-oriented and critical of institu

tional paradigms that have created tiered levels of oppression for various student and em-
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ployec populations. In practice, this type of diversity-related work maintains a I'ocu.s on
social justice relorm, wliat Rhoads (1995)" would refer to as “Critical Muiticulturalism.”
Rhoads describes the difference between main.strcam and critical muiticulturalism this way:
Mainstream muiticulturalism has limited impact because it fails to transform inonocultural
institutions into multicultural democratic communities in that it does not fundamentally

challenge Eurocentrically-conceived institutions. In contrast to main.strcam muiticulturalism,
critical muiticulturalism combines the conditions of cultural diversity with the emancipatory
vision ol a critical educational practice drawing from feminism, postmodernism and critical
theory. Critical muiticulturalism seeks to transform educational institutions from mono

lithic centers of power to democratic constellations in which organizational structures
reflect diverse cultures and perspectives (pp. 10-1 1).

Diversity-rclaiocI work represents a wide range of experiences. Depending on what Ll.S.
Census box one checks, “diversity-related work” can impact different types of populations.
For example, LGbTQ (Lesbian, Gay, Bisexual, Transgendered, Questioning) colleagues
have requests made of them that are directly related to issues of sexual orientation such as:

serving on a committee as a rcjDresentative of a group or perspective, expected or feel the
need to advocate for a student or club, |)rcssure to coordinate certain events on or off
campus, or advocate lor students who arc drawn to them because of who thev are or

represent. Female faculty on uni^●ersity and college campuses have requests made of them
that are directly related to issues of gender, and so on. One can imagine that if someone
occupies more than one “box” the requests made of them can increase or decrease.

For faculty ol color, this type of work could include the following, regartlless of one’s
professional training or spoken (job-related) workload expectations: curriculum develop
ment or assisting other faculty with diversity-related curriculum matters, research, leaching
diversity-related subjects, student and/or club advising, mentoring (students or junior
faculty ol color), assisting with or conducting training/workshops related to diversity, con
flict resolution related to race and ethnic relations, department/division/campus commit
tees related to diversity, guest-speaking on self-idenlilv issues (versus professional training
or knowledge), campus festivals or holidays, translating or interpreting, and community
volunteering and advocating.

Predominantly White Institutions
Earlier, there was a discussion of the social construction of identity in relation to one’s

sense of self. The discussion continues here with a clarification of the use of ihe term white.

Embedded in the title of this research project is the phrase PredominaniIj While Imtitutions.
According to the National Education Association (2004)'’, less than 15 percent of full-time
faculty in public colleges and universities are defined as ethnic or racial minorities. Pre-
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clominanlly white Institutions, or PWIs, is a phrase that has been used to describe those
institutions of higher education that contain a significantly higher percentage of while faculty
than the number of white individuals in the United States.

In addition to a predominantly white faculty, PWIs also describe those institutions that
serve a predominantly white student body. Similarly, there is also a term to describe those
institutions that hold a statistically significant minority faculty and stu<lent body. “Minority-
serving institutions make up a category of educational establishments including historically
black colleges and universities, Hispanic-serving institutions and tribal colleges and univer
sities” (Electronic dictionary 2004)'*.

There arc certain things implied in this research project by using the .socially constructed
racial label white as a descriptor. Usage in this paper has to do with an acknowledgement of
the historical differential treatment between those who have used, or benefited from, power

to position and maintain themselves as part of a dominant group, and those who have been
excluded as members of subordinated groups. Haney Lope/ (1996) writes, “While as a
category of human identity and difference is an enormously complex phenomenon. Races
are not biologically differentiated groupings but rather social constructions.”''* Schaelcr
(2004) explains, “the designation of a racial group emphasizes physical differences as op
posed to cultural distinctions.. .The issues of race and racial differences has been an impor
tant one, not only in the United Slates but throughout the entire sphere of European
inOuence.”'^

Haney Lopez (1996) argues that race exists alongside a multitude of social identities that
shape and arc themselves shaped by the way in which race is given meaning. We live race
through class, religion, nationality, gender, sexual identity and so on.'^ Haney Lopez believes
that like other social categories, race is highly contingent, specific to times, places and
situations. He says,

Whitcnc.ss, or the state of being white, thus turns on where one is. Watts or
Westchester, Stanford University or San Jose State; on when one is there, two in the

afternoon or three in the morning, 1878 or 1995; on the immediate context,
applying to rent an apartment, seeking entrance into an exclusive club, or talking
with a police officer.”

In addition to the historical context above, Schaefer (2004) explains that part of the social
construction of whiteness in terms of skin privilege and a societal position of advantage
when he writes,

Whiteness carries with it a sense of identity of beingWhite as opposed to being, f or
example, Asian or African. For many people it may not be easy to establish a social
identity of Whiteness... However, one can argue that the social identity ofWhite-
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ness exists if one enjoys the pri\ilege of being White... Being While or lieing
cessful in esial)li.shing aWhite identity carries with it distinct advantages.

suc-

The rationale lor focusing on faculty ol color at predominantly white institutions (FWIs)
is because faculty ol'co lor experience dilforent diversity-workload issues at minority-serv
ing institutions than they do at PWls. Diversity-related workload issues in minority ser\ing
institutions may be just as heavy, hut will be \’alidaled, honored and appreciated, as compared
to the tendency lor that type of work to negatively influence the careers of faculty of color
in PWIs.

Cultural Taxation

Some scholars have labeled unspoken wot ●kload expectations cxpericna:d by faculty of
color as “cultural taxation.” Cultural taxation is a concept adopte<l by Amado Padilla in 1994
to describe additional workload issues experienced by minority faculty. (Although this
paper locuses on faculty of color, the literature |3oints to various minority j)opulations that
experience this phenomenon). Padilla points out that not only does cultural taxation
a burden of increased workload, but much of the diversitv-relale tl work that is asked of

minority faculty is not valued. He refers to this as a “double-blind

carry

or no-win situation.''*

Throughout the socialization of people ol color, first as students then as professionals in the
academe, they are told that:

.. .although diversity may be important, it is not a substitute for intellectual excel

lence and that we must develop more than ethnic competencies in our training. In
fact, our com|ietencics must be in a substantive content area, plus research meth
odology, and, ol course, we must publish. However, at the first sign of trouble with
an ethnic student or client, the administration relinquishes responsibility and calls
upon a resident ethnic laculty member or graduate student(s) to deal w ith diver
sity experiences that the administration is unable to manage on its own. Unfortu

nately, the eventual ‘payback’ for such service is, in the case of the student, the

warning that too much time is being spent on ethnic matters and too little
graduate program or, in the case of the junior professional, threat of loss of job
security and advancement within the organization.

on one s

20

Hobson-Horlon (2004) points out that because of lack of reprcsentalion in the faculty
ranks, minority laculty tend to have heavier advising loads than white faculty members,
causing minority faculty to spend more time with students. The lime demands of such

advising include “providing social supjoori for students, writing letters of recommendation,
and helping them with such post-undergraduate activities as job seeking, and selecting
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araduatc/profossional schools.”^' For many people of color, these spoken and unspoken
expectations and recjuests because oi a lack ol a core group ol
graduate school. As Gay (2004) observes:

Graduate students of color also experience a form of marginalization that, on the
surface, appears not to be marginalization at all, and seems to counter the isolation
[that some students experience]. Their status of being the‘only one,’ or‘one ol the
very few’ in their programs of study causes them to be in popular demand for many
service functions. They are sought after to ‘represent’ diversity on committees,
programs and promotionals, as well as being frocjuently called upon to make guest
appearances in classes.. .This ‘popularity’ has some troublesome features. First, it
is indiscriminate in that these students are asked to participate in affairs without

giving due consideration to whether they have the competencies the tasks recjuire.
The invitations come from people in status positions who have power and author
ity that can be used to the beneiil or the detriment of the students.. .The second

problem with this ‘popularity’ is that it is precarious. Graduate students ot color are
popular and in high demand with faculty, administrators, peers and staff as long
they do not differ with or signilicantly challenge the wishes, ideologies and author-

" ■ that be. If, or when, this happens there is no forgiveness.“

ployees of color begins incm

as

itv of the powers

Kersey-Matusiak (2004) sees individual identity attached to the roles that we are asked or
implied to perform, especially in situations ol isolation, such as professor, researcher,
scientist, philosopher.” She writes:

For most of us, being the only re
to seriously consider who we really arc in these settings. For

is isolated from networks of support, it becomes criti-

.'presentative of any group, or one of lew, forces us
a novice in the acad¬

emy, particularly when one
cal to acknowledge a self-identity that goes beyond the designated role of teacher,
researcher, or scholar.

2J

Personal Impact of Cultural Taxation
Regardless of how the phenomenon of differential workload is defined, some scholars

have started hypothesizing how the lives of faculty of color may be impacted. What Ibarra
(2003) calls the “minority burden,” Padilla (1994) identilicd as “cultural taxation,” Gay
(2004) refers to as “problematic j)opularity,” and Smith (2004) likens it to a sort of“battle
fatigue” found in military veterans. He observes:

Racial battle fatigue develops in African .Americans and other people of color
much like combat i'atigue in military personnel
direct (racial) attack. Unlike typiiral occupational stress, racial battle fatigue is a

even when they are not under
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response to the distressing menlal/omotional conditions that result from facing
racism daily (e.g., racial slights, recurrent indignities and irritations, unfair treat
ments, including contentious classrooms, and potential threats or dangers under

tough to violent and even life-threatening conditions).

Smith (2004) believes that this phenomenon of “battle fatigue” can bring on \ arious
psychological and physical symptoms. Smith argued that race-related stressors are “those
events that can ‘throw a body out ol balance’ and can bring on the following symptoms:
tension headaches and backaches, trembling and jumpincss, chronic pain in healed injuries,
a pounding heart beat, rapid breathing in anticipation of conllict, an upset stomach, frequent
diarrhea or urination, extreme fatigue, constant anxiety and worrying, increased swearing
and complaining, inability to sleep, sleeji broken by haunting contlict-spedlic dreams, loss
ol contidence in oneself and one’s colleagucs/dcpartment/collegc /university/commu-
nity, difficulty in thinking coherently or being able to speak articulately under stressful
conditions, rapid mood swings, elevated blood pressure, and emotional/social with<lrawal.

24

T>

Professional Impact of Cultural Taxation
Ibarra (2003) observes that there arc concentrated efforts by voters, stale legislators and

court rulings to dismantle decades ol Affirmative Action and antidiscrimination legislation.
At the same time, women and ethnic populations on campus continue to argue that the
barriers that they have always faced in academia remain unchanged. He believes that this is a
crucial point in the debate about educational reform. Despite steady increases by
underrepresented populations on university and college campuses, real equity and diversity
continues to remain elusive,

hogg (2003)^’ notes that institutions are disingenuous when they hire minorities, because
the institutions will trumpet the hires as their proof of a commitment toward diversity,

while not supporting the unspoken diversity-related work expectations jjiaced on these
same minority faculty members. In a<ldition to leaching and service, there is the issue of
research and publication. Allen, hpps, Ciuillory, Suh, Bonous-Hammarth, and Stassen (2002)
reported that:

Women faculty and facultv of color often encounter obstacles that constrain their

ability to move up the academic hierarchy. Two obstacles of particular concern are
(1) the tendency of women faculty and faculty of color to be overburdened with
teaching and service responsibilities, and (2) the inflexible expectations of univer
sities and colleges about research an<l jjublicalions.

26
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when identifying institutional barriers for faculty of color, one usually thinks of overt
racist acts and practices. The reality is that in the twenty-first century, discrimination has
become more covert in nature. Minority faculty may encounter what Hobson-Horion
(2004) describes as “micro-aggressions.”^'^ The researcher describes micro-aggres-sions as
“indirect racially motivated comments that arc delivered verbally, nonverbally, and/or visu
ally.”

types, the posting of offensive materials on a
(lilTcrcnccs in how minority and nonminorily faculty are

ing, socializing and mentoring.
Cooj^er and Stevens (2002)*''believe that the key issue currently facing minority faculty

in academe is their absence and undervaluing (p. 6). Cooper and Stevens argue that minority
facultv often feel “unwelcome, unappreciated, and unwanted” as they face continual pres
sure “to prove that they deserve their positions” (p. 6). Cooper and Stevens argue that there
are both structural and personal barriers to academic success, usually measured through
tenure and promotion. They highlight the following (|). 6-8):

1. Minority faculty continue to be underre|)resented in academe, holding a higher
percentage of part-time and non-tenure track positions.

2. Minority facultv remain disproportionately located in less prestigious community
colleges and four-vear schools.

3. In the face of discrimination, minority faculty tend to leave the academy betore tliey
obtain tenure in significantly larger numbers.

4. Research on minoritv-related topics is attacked as nonacademic or inapproj)riate
because of a focus on social change and minority issues.

5. Minoritv faculty hold more split or joint appointments which can serve as a barrier
during the tenure review process.

6. Minoritv faculty often feel isolation, lack mentors, experience higher rates of occu
pational stress, and have to deal with institutional sexism and racism.

7. Teaching is undervalued if it involves minority-related subjects or courses.
8. When minorities are hired, they may face disproportionate advising and service loads

because they are often the only minorities in a department.
9. Minority faculty tend to spend more time on teaching and service, leaving them

vulnerable to attack at the point of tenure and promotion.

Micro-aggressions can manifest themselves as derogatory comments, the use of stereo-
departmental bulletin board, or the subtle

given opportunities lor network-
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Cooper and Stevens conclude, “in sum, minority faculty continue to be perceived
‘other’ and suffer from institutionalized racist attitudes that reflect their differences as infe

rior to dominant White Western values and norms’

as

(p. 7).

Conclusion

Understanding how to identify micro-aggressions, individual prejudice and institutional
discrimination is a key strategy to those who not only want to acknowledge the existence of
a hostile work environment, but want to work toward eradicating systems that negatively
impact the success of faculty of color. Ultimately, knowledge of how micro-aggressions and
cultural taxation impact minority faculty can help to inform higher education leaders who
arc interested in working toward the creation of more equitable and safe working environ
ments for all employees.

For those institutions working on diversity as a strategic area of focus, this area of schol
arly research helps to draw attention beneath the surface of how individuals can be person
ally impacted by unspoken expectations that
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we sometimes knowingly and unknowingly
place on each other. In a broader sense, research is important on this topic because it has the
potential to impact strategic planning areas such as (a) contractual workload, expectations,
and roles, (b) compensation for degree of cultural competency, (c) campus diversity initia
tives, (d) recruitment, hiring, mentorship, retention and tenure/promotion of faculty of
color, and (e) quality of work environment.

Notes on Page 155
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Road Trip, With Signs
Leslie Rubinstein

Author’s Note: This travciofjue is intended as a humorous look at signs oj the times as well as a
many things, including great swaths of American customstestament to my om-n glaring naivete of so

and cultures. But it has also been labeled as offensive.

I welcome responses, and I think this journal’s editors would agree. Is this piece an example of hitas
suitablepolitics and public relationsand stereotyping? Or is a writer’s personal perspective on

.subtext for nonfiction? Or does your reaction just depend on whetheryour mental state is red or blue?

In June of‘2000 I undertook a road trip with mv brother Mike. Our mission was to drive
our mother’s car from Florida to Oregon, in a week, while she Hew to her new home state.
This type of move may not seem unusual if you are imagining a youngish person wanting to
leave an urban megalopolis for the wilds of the Pacific Northwest, as some of us have done.
Our mother, however, was 76 at the lime. In fact, she was retiring from Florida, but that’s
another story.
On Friday morning, after dropping her off at the bustling Miami Airport (“.. .next time

I’m going to take the train”), Mike and I headed north on the Ronald Reagan Turnpike, the
toll road formerly known as Florida’s Turnpike. We soon encountered a very unusual sign,
a virtual advertisement for heaven. Imagine an enormous black billboard with thick white
letters:

You think it’s hot here!

Go<l.

My jaw dropped as we drove by, but then it dropped again when we had to pay S10.91 for
our three free-market hours of driving.

Early the next morning we drove nor
When 1 noticed a small green
forgave Alabama all of its sins. Maybe it was my middle-aged eyesight or kids with magic
markers, but that had to be the best club name ever. And it reminded me of the “Adopt-A-

Shore” sign I had seen in Florida. Then I had been annoyed at the sign’s visual pollution as 1
was trying to appreciate the Atlantic Oce
cheerfully willing to pick up other folks’ trash in exchange for a bit of P.R., why should I
complain? We drove on with a smile, crossing the Tchoulacabouffa River in Mississippi,
headed for Louisiana.

th through Daphne, .Alabama, skirting Mobile Bay.
Adopt-A-Milc” sign sponsored by the “Optimist’s Club,” I

■an, but now I realized that if volunteers were

112



So much ol url)an America looks llic same, until you come to New Orleans. Wc spent
Saturday alternoon sauntering through the city, encountering a cigarette machine (I thought
they were

the proprietor of an expensive junk .shop, 1 was told, “We live in a marsh...nobody’s going to
get left behind everybody’s going to die.” Too bad the French Quarter doesn’t have
Optimist’s Club.

Back on the highway, wc saw some very scary handwritten signs tacked onto trees: “Duke
Country” (remember David?) and “Confederacy Museum—lest we forget.” Having lived
on both coasts, but never in the middle of the country, this is a part of the world 1 just don’t
get. I think ol it as the sandwich meat of America, and I’m a vegetarian.

Due to strange geographical contortions, we entered Mississippi a second time, stopping
at the Vicksburg National Military Park for an evening picnic. While taking a walk, 1
startled to discover an old Jewish cemetei'y next to the park, not expecting many Jews in
Mississippi today, let alone 100 years ago. Although wc didn’t find any headstones with our
family’s surname, I was reminded ol the pluralism that exists everywhere in America, de
spite the stereotypes.

The next morning, wc discovered that Arkansas has the worst interstate road surfaces in

the country, giving you the feeling that you’re galloping on a horse, with sound effects. On
the other hand, all the highway gas stations trust you to Hil your own gas and pay inside,
afterwards—on the interstate! Arkansas’s signs arc also notable. There were quite a few
Adopt-A-Miles, including the “Hi-Prolile Dance Team”, “Juvenile Court” and the “S.E.
Arkansas Department of Communily Punishment.” Then, near Little Rock, we noticed a

warning sign: “Penitentiary Area: Beware of Hitchhikers.” I won<lered how much of Arkan
sas was incarcerated.

By Sunday night we were in Oklahoma City, pulling into a small store to buv a phone cartl
and ask directions to a nightspot where we might hear some live music. The two Pakistani
brothers running the store suggested the gay club, which they said was the second largest in
the country and the only venue open on .Sundays. Although curious about the gay nightlife
in Oklahoma, w'c were also tired, and opted for sleep in a motel.

In Texas the next morning, it wasn’t the signs but the “sculpture” that was notable. 1 say
sculpture, but that’s not really the right word: what do you call the biggest cross in the
western hemisphere, conveniently located next to the interstate highway? Then, half an
hour before Amarillo, we passed the most cryptic sight of the whole trip; a long row of
Cadillacs, with their back ends stuck in the ground and their front ends pointing towards the
sky, all at the same unnatural angle. Yes, that was it. As we whi/zed by, I could only scratch mv
head. Obviously, some Texans had a better sense of humor than I had imagined.

illegal), and the oldest bar in the country. Talking about the risk of flooding with

an

was
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We didn’t see any Adopt-A-Somcthing signs, which is very odd because the first Adopt-
A-High\vay program was started in Texas. Many other states and even countries now have
these programs, with guidelines that a club or business will gather the reluse
a tew times a year. So people all over the world are volunteering sclllessly to clean up litter
in return for a little free advertising. In fact, there are now Adopt-A-Block, Adopt-A-Strcet,
Adopt-A-Road, Adopt-A-Spot, Adopt-An-Area, Adopt-A-Reef, Adopl-A-Trail, .Adopt-A-
Bikc Path and, in Englamt, Adopt-A-Minofield groups. Clearly,Texas started a great move
ment.

the roadwayon

But 1 didn’t see any sign of it. And with the <learlh of signs, 1 was getting bored. Because
passing through Texas, in June 2000, 1 was reminded of what I believed to be the

unrealistic yet still awful possibility of a Bush jr, White House. With Mike driving, a pad of
paper on my lap, and another 2000 miles to go, 1 felt compelled to compose a number of

i bad limericks to entertain myself.
I In New Mexico, the Adopt-A-Signs were l)ack, and by late Monday evening we ap

proached Albuquerque. The first sign of high sign quality was: “Albuquerque: Next 17
Exits,” followed by “Gusty Winds May Exist.” Although we didn’t catch the winds, our car

attacked by a swarm of bees sadly splattering themselves to death on the windshield and
limiting our vision considerably. We were
Adopt-A-Highway Litter Patrol: “Clowns of Enchantment” and “Deciding Factors Paintball
Team.” It would have l)cen really thrilling to see the clowns and the paintliall team picking
up litter, but 1 was satisfied that clever folk were getting some visibility.

Heading for the Grand Canyon, we entered Arizona, and here the signage took a turn
towards the macabre. The “Scary Larry” Adopt-A-Highway sign had me wondering if there’s

Adopt-A-Sign executive board with editorial power over name content. What if “The
Grim Reaper” or “Satan” volunteered to clean the roadsides? So 1 was glad to .see the humble
Adopt-A-Road: “Anonymous” south of Sun Crater National Volcanic Monument. But even
odder was a string of litter patrols in memoriam. Instead of sending llowers or a donation to
the deceased’s favorite charity, you could volunteer to clean highway shoulders in honor of
vour recentlv departed loved one. We spent some time at the Grand Canyon early in the
morning, and then headed north.

At a rest area in southern Utah on Wednesday evening, we encountered a religious anomaly.
Four young Asian men were sitting at a picnic table, dressed in the traditional orange robes
of Buddhist monks. For a moment, in the heat, 1 thought! was back inThailand, where such
a sight is common. What they were doing in the heart of the Mormon empire was beyond
me. Could there actually be Buddhist missionaries in Utah?

we were

was

lucky to be able to see two very exciting signs:

an
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I didn’t expect a lot ol environmentalists in Utah, cither, so we stopped to admire the
Adopl-A-Higiiway: “Earth Cciehralion Committee” sign, and found the best chile rclleno.s
this side of the Rockies.

Back in Oregon early Friday morning, I noticed that our state’s Adopl-A-Highway signs
arc very practical, but without much humor, intended or otherwise. Mostly we saw the first

and last names ol couples, as il trash patrol could be combined with the kind of regular
“dates” that married people go on. Very dose to home, the last Adopt-A-Highway sign
simply said,“Roy and Dale.” I liked that. A week on the road had me appreciating the pul>lic
commitment but also the personal simplicity and, 1 must admit, I was tired of reading.

Much later that summer, taking a leisurely drive on the back road to Eugene, I
tered a mysterious an<l wonderful sign: Adopt-A-Highway: “Ananda MargaYoga Society.” 1
still don’t know exactly who they

Leslie Rubinstein has

been a pan-time
instructor at l.ane

Community College since
1997. She teaches

students tvbo are still

learning that reading

and writing are

inferential acthities, and

not just a matter of black

marks on a white page.
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Liberal Arts from Sarah

Lawrence College in
I9S0.

encoun-

y are, or if they pick up litter with unusual grace and
can’t pitch in with the Alabama “Optimists’

the Albuquercpic “Clowns of Enchantment,” the Ananda MargaYoga Society will do

flexibility, but I have my eye out for them. If 1
Club or

just fine.
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My Vita, Mi Vida
Wilkins-O’Kilej Zin

our life’s work, jour image joursel,f jourDescribing jourself in understandable terms j
priorities, whaijou would like people to chink jou do, wbatjou do, and whatjou would like

-is a telling slice of realitj and aspiration... We should all have a personalto do next

curriculum vitae or resume that attempts to describe who ivc reallj are and not who we are

to pretend to be.
Richard Saul Wurman

Who am I anjwaj? Am I mj resume?
-A Chorus Line, lyrics bv Edward Klcban

1 went back to school when I was iorly, finished a bachelor’s degree in two and a half years,
: taught high school and completed a master’s degree at night, worked at a community col

lege, and earncti my doctorate in community college leadership while working full-time
a teacher educator. I’m now in my fifties, an associate professor at a small liberal arts univer
sity where I love my job. But these things that might be found on my vita arc not all that 1 am,

fraction of what 1 have been, or what 1 long to become. 1 have

as

nor do they represent even a
been many women, and I expect to be many more, all of them linked to my dreams for my
life. Reflecting on what 1 have been allows me to use my past as foundation for building a
future trulv representative of my passions.

The events in our lives happen in a sequence in time, but in their .significance to ourselves,
thej find their eirn order. . .the continuous thread of revelation.

Eudora Welty

What docs your life-list include? You’ll find part of mine in “The Other Woman,” which
follows here, a poem I wrote during my doctoral studies as I began the outline for
autoethnographic dissertation. A reduction of “Quilting Me: Gathering the Pieces of My
Life,” the iconic outline for my dissertation, created during the same quarter, follows the
j)oem.

an
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The Other Woman
An Alternative Vita

I have made doll clothes out of crepe paper,
carefully sewing, gathering, ruffling edges.
1 have colored hundreds of zinnias in shades of aqua and magenta,
row upon row of carefully outlined petals.
I have designed my own line of clothing for Lucille Ball paper dolls,
crayoning her coordinating hats and shoes and purses on notebook paper.
1 have dressed in outfits beautiful to me

and never cared what any other person thought.
1 have decorated rooms from coast to coast with cheap treasures

scavenged from unexpected places.
Making home wherever I have been,
i have sequined and bedazzled.
Sewn costumes for many Halloweens.
I have danced and lapped and twirled and ilone the splits
and backbonds off of cofTcetables.

And played the piano.
Endless scales and Mozart.

I have sung for congregations and for crowds.
Made a lot of joyful noise.
I have acted. Danced some more. And sung again.
.And hung pictures and baskets. Spacklcd holes.
Listened. Cared.

Worked with stained glass. Learned to make linoleum prints.
Made curtains. Made a home. And another. And another.

1 have baked a thousand cookies and then a thousand more.

Fink frosted bunnies with cinnamon candy eyes.
Chocolate chip with walnuts.
Oatmeal with raisins.

.Shapes and colors and batches of fudge and
Bundt cakes decorated like Christmas wreaths.

I’ve folded origami animals an<l flowers and tried to learn to knit.
I’ve wrapped so manv presents I couldn’t start to count. Cleverly.
And I’ve done macrame and crewel, embroidered pillowcases and
made dishtowels out of flour sacks.

I’ve created clothing and picnics and parties with a theme.

T/te piVe-rsittj Issue
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i’vc costumed shows.

I have taken this and tran.stomied it into that.

Trash into treasure.

Stuff into home.

Wherever.

Whatever.

Life gives. I take. 1 iriake.
I have decorated hoards with pine cones.
Fringed the edges of burlap cushions.
Designed the table For those very special dinners
with placcmats cut and pasted from a rainbow.
I have carved pumj)kins.
Led the celebration at years and years of holidays.
Baked a cake shaped like a deer head, antlers made from Tootsie Rolls,
going to live stores before I found the red jawbreaker for his nose.
I have lilled pillowcases with newspaper-wrapped gifts.
Used la>'away.

I’ve made and I’ve made do. Happily.
Three meals from one chicken.

A half pound oi ground beef to feed four-
Taking hints from Hcloise, I’ve scrounged an<l scrimped
and cut the corners off of life.

I have crocheted and hemmed and hah-ed.

I’ve been the ghost of Christmas past.
I’ve dressed in kimonos.

Worn other people’s shoes.
Safety-pinned my bra strap.
Collected books and alligators and shiny brooches sparkling with cold rhinestone lire.
I’ve made spaghetti and biscotti and real cream-filled eclairs.
I’ve baked a lot of apple pics. Cherry too.
I’ve made cinnamon rolls without a mix.

Popped corn in the same pan since 196S.
Patchworked a wedding dress from a thousand gingham and calico pieces.
I’ve used new sheets for festive tablecloths, then slept on them until
they turnccl to rags. Then used the rags.
I’ve imagined that the dark and empty spaces under the lilac bush
were home, a kingdom peopled by tiny beings
from some other more enchanted life.

I’ve whirled and wished the wind would blow me any place but here.
Made lemonade and sold it for a nickel.

Ice pops from grape Koolaid.

or more.
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Turned pancake batter into Mickey Mouse an<! dinosaurs.
Made dolls from hollyhocks.

Porkchops, potroasl, meatloat, and the perfect toasted cheese
Eggs over just right.
Tacos with freshly fried shells.
Handmade Valentines.

I’ve made you laugh.
I’ve made acorn caps for people drawn on fingers.
And in the dark I ve flon n awav, been big and strong and uncontrollable.
I’ve painted walls.Trimmed windows. Hung shutters.
Painted the ceiling royal blue, the crib bright red.
I’ve ordered a high chair from Spain and followed the directions
two days before the birth.
I ve had less luck with a tricycle from Scars.
I’ve quilted. Made pillows from old bathing suits.
Decorated every where with the leavings from a hundred other lives.
I have made molehills out of mountains and leveled oiTthei

I have stretched dollars and time and energy.
And made something out of not much.
I have measured and packed and made it all lit somehow.
And done it once again.
I’ve listened. I’ve been home.

I have fried chicken, baked chicken, barbecued chicken, grilled chicken,
made chicken taquitos, chicken salad, chicken enchiladas, chicken in a

crockpot, with rice, with stuffing, with garlic mashed potatoes.

1 have eaten the bui-ned hot dog and the smallest piece of pizza.
I have fixed what you wanted. I have wanted what you fixed.
I have made pink and white seersucker pedal pushers,
a black satin flapper gown with rows of undulating fringe,
a sailor suit, a lime green mini-dress.
I’ve dusted and I’ve scrubbed and I’ve banished dirt.

I’ve washed dishes and clothes and dirty faces.
Cut the kernels off a wheclbarrowful of

Picked blackberries and strawberries and tomatoes.

Made jam.
Made a lot of messes.

Made a lot of homes.

I have hung Grandma’s Chinese checkerboard in the dining room and
Mama’s souvenir slate tablecloths at the kitchen windows.

I VC made a place for Grandpa’s teddy bear in every living room I’ve had.
I’ve decorated Christmas trees and left them up all

tops.ir

corn.

vear.
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Quilting Me:

Gathering the Pieces of My Life
An Outline for a DissertationIf i/ffim-O’Ri/cj Zinn.

.FJ.D.

/inn's fjcncric heritage

inchnlcs the poet james

W’biicomh Rilej and the
/)rcii and llorrvmore

janiilies, along with

a mother, grandmother,
aunt and son who are also

poets. Rut a' a funsiilrant,

inejj'ieicney expert,

aesthetic rec^-cler. artist,
writer and teacher, s/ic is

perhaps proudest oj her
late nineteenth centurj

cousins after years oj

grinding poverty,
discovered oil on their land

and promptly purchased a
liill-si./c merr^'-go-round.
She tinderstand.s. The late

Soviet premier \ikita

Khnislu hev said, "l.ije is

short; live It up.” It is.\Tc

should. Discover what gives

^ ou joy and la v claim to
It!
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I am Tired

Wilkins-O’Rilej Zinn

I am tired.

Without excuse.

It’s not brain surgery
or picking cotton
or even one of many other things
I’ve done and done again.
And yet I almost
cannot move.

My eyelids heavy
1 look through slitted eyes
into a dayfull of nothing awful yet
all taking asking needing far too much from me.
More than 1 have to give.

The lassitude creeps from my head, my neck,
into my shoulders and down my back, through my arms
a snaking silent stoppage
making it c[uitc difficult to write these wor<ls
even as my muddled thoughts project them.
I am tired.

Exhausted in some fundamental wav.

Used up.
Emotions worn and tattered, guilty from the knowledge that I have no right
and weary from the cheerfulness demanded
and beaten down and in

by an avalanche of words
that pile around me never melting as my own pile up inside and never really overflow
the damming of the years the fears the tears
that pressure up until the bursting
seems inevitable

and yet they squeeze themselves together
ever more tightly packed.
And

What will release it all?

And I’m afraid.

so I wonder.
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I am tired

of wanting wishing knowing wondering keeping it together
scared to let it go in case
1 never get me back.
1 am tired.

And I am never enough for me.
In fragmentation I am lived
even as I long to discard hold on worry less about some new disaster
that isn’t but might as well be poised on edges of ruin all my life.
I am tired.

Wilkins-O’Rilcy Zinn i

biofjrapbj can he found on
120.pane
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Bi-Polar

Mark Harris

Sine Waves

I’m Bi-i^olar from Western Civilization

1 keep cycling between Killing Rage and Post Gcnocidal Depression
Sell Defense Malcolm and Non-Violent Martin

Geronimo the Warrior and Grandpa David Monongve the Prophecy Keeper
Amistad Cinque and Nelson Mandela
John Brown and Fred Douglass
HarrietTubman and Nzingha
I can’t say that 16 years in the military drove John Muhammad crazy
But it sure helped...
Maybe there is a red, white, and blue pill 1 can take
Make me feel proud and strong and patriotic like Colin and Condoleeza
So 1 can say the Pledge of Allegiance or sing the Star-Spangled Banner with a straight face,
’thout a hint of irony or derision in my voice.
Help me forget all that’s been done to make this the “greatest country in the world”
Not just the blood of patriots, but the blood of slaves, the Indians before them,
the nameless people who assemble the clothc.s I wear, who mine the bauxite to make the
aluminum my kids drink pop from
The voices of the Ancestors keep whispering to never submit
I keep raising my head but all 1 see is: Stars from the club and stripes from the whip.
II those don’t work there’s the rope, the gas chamber, the chair, the needle, the pipe, the
bottle.

I-s this as good as it gets?
I remember better.

I’ll ask my doctor for a pill to cure this persistent memory problem: deja vu all over again
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7 Directions

Alark Harris

1 Directions

Like Nzingha, my archery teacher
1 reach back into history’s <]uivcr
Draw an arrow from the Past

In the Present

And shoot into the heart of the Future

Crack! Into the Slaver’s heart

Shot through witli colonialisms cancer, it’s a mercy killing
I’m doin’ you a favor massa, it’s a better world when all Gods chillun are Iree

Pierced but Babylon’s beast still won’t die

It grows another head whose face is my own
But 1 am not fooled

I draw sword like Manjusri and split the head down the middle
Like my sensei taught

But still true dat I struck, it is stilt two heads that face me
With the same face

One black, One white

The white one speaks Ebonics
The black one. Hooked on Phonics

Demon! My mind cries!
I draw on John Horse and Harriet Tubman

1 wrestle with little white lies and Sojourners Truth
The slave must lead or be lead to freedom or die

So 1 take a gunboat up the Combahee River
I sit with the Maroons and Kumbaya Indians

We sit around the fire

Ask the Drums the Question
In the dawn comes back the answer

The Slave must learn to Master, MasterYourscll’Bridle your Ego
What the massa never learned

Sell vour family into bondage
And vou incarnate as your descendents

AIDS infected, Drug dependent
All the horrors you inflicted shall be visited on you

What goes around comes around till you break the cycle... True
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So 1 sit within a circle

Reel and Yellow, Black and White

Sky Above Me, Earth Below Me
And The Direction Thai’s Inside

Like Vincente De Guerrero

Black Indian Mexican Too

The Answers to the Problem Are in the Questions Facing You
Al-Gebra, it means The Mending

Ashe, Ashe, means it is so

McxicaTawey All my Relations
Free the Slaves and Let them Go
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Some Monsters, Monster Slayer, & Me
5 Short Stories in 55 Words

Mark Harris

Some monsters It explained arc not big ugly and horrible.
Thev start out small like a mosquito bite, irritating at first.
Scratch the itch, ego swells gets fat.
All about you? More for them.
Eat you bit by bit, your spirit starves
till there is nothing but a shell Icit.
A fine trophy. It smiled.

Some monsters She explained are not big ugly and horrible,
hut soft, vulnerable and seductive. Sweet. Salty.
Soothing, Flattering, Fattening. Feels good to be indulged,
more for them,

rhev nibble, lick, and snack.

You like it while they cat you till there is nothing but a shell left
and then they are gone.
I’m sorry.

Some monsters he explained are not insensitive brutes...
they pay sincere attention to you.
Feels good? Close your eyes.
It’s warm while your life drains away.
You don’t even notice you’re getting sleepy.
Thev even cover you with a blanket when you feel the first warning chill.
Just the way it is. Smiling.
More colTee?

Is not so easy slayin’ monsters.
Some of dem arc loved ones.

Some are easy to hate. You hate yourself for loving dem.
Dey get inside you.
Feels like you cuttin’ part of yourself away, slaying dem.
Get inside of dem, you see the best parts of you dey ate.

Grow dem parts back, 'kay?
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I’m a grown-up now.
Monsters ain’t hiding under bed or in the closet.
They hid under sheets. They hid in swastikacd uniforms.

Iraded those sheets, uniforms, for suits, badges, books
Degrees, Corporations,TV.
They walk around me,Try’n get in my head
Live in dey belly! See dey hearts!
Give Heartburn!

No cure but Unity-Alaha

See Mark Harris’ bio

88.on pa^e
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Play the Accordion; Go to Jail
David G. Such, Pb.D.

As a kid 1 knew him as the bubble man with the diamond ring. He used a thin baton to
1 lazv half circles in the air while his orchestra played to brilliant translucent bubbles

they glided wistfully across the TV screen. For my family, watching
scraw

that glistened sharply as
the bubble man on TV every Saturday night had arguably become the single most important
ritual that brought us together. It also nearly tore us apart, for the bubble man loomed
constantly over my brother’s head, like a dark, threatening storm that no sun could pen-
ctratc.

My brother and 1 grew up in a household full of music, and we all played instruments. My
mom, a devout Jehovah’s Witness, practiced the piano at home and sometimes played at
congregation meetings, which instilled in me a sense of pride and wonderment. It also
instilled in me a fascination for the spiritual that stayed with me well into adulthood. 1 liked
watching my mom rise Irom her seat as the whole congregation watched and waited.Then
she walked over to the piano and started playing as the entire congregation stood and raised
its collective voice in song. She made it look so easy, and from that point
family had music in its genes. Sometimes at home, she taught

the piano, and sometimes she paid Mr. Periwinkle to come to the house and gi
lessons. He was well ripened, gray and, in my youthful eyes, broken down. He chain smoked,
and the smell of stale tobacco blanketed the air around me. Nevertheless, we sat together

bit each time before it pressed down on

on I knew that my

me to play movie theme songs
ve me

on

on

the piano bench, as I watched his left hand qui
the keys. Once the sound came out, 1 relaxed and absorbed everything he taught

Never having a music lesson in his life, my dad sat at the piano and improvised quixotically
romantic songs that drifted aimlessly, never seeming to have a beginning or end. If this wasn’t
enough, on Saturday nights after drinking a little too much beer, he broke out the hi-fi and

- collection of vinyl LPs. He flipped past the likes of Bing Crosby,
101 Strings, and Fats Domino, until he came to FrankieYankovich:

iver a

me.

thumbed through oui
Peggy Lee, Hank Williams
the undisputed king of the polka accordion.

“Now, here’s some good music,” he used to say.
He put on one ofYankovich’s albums—it didn’t matter which and cranked up the

nd blared out, straining through the thin, monaural speaker. Then he
illing conspirator for his late-night antics. If mom

volume until the sou

searched the house looking for a wi
already in bed, he grabbed me up, stood me on his feet, and started dancing the polka.
Laughing with glee, I held on for clear life, swirling madly around the room, while taking in
the crisp scent of his hops and barley flavored breath.

was

d'a^nfn.uniti^ C'Cflle.^e-128



My clad—a first generation I’olish American born in Cleveland, Ohio and raised in a
largely Polish neighborhood loved the accordion. To him the accordion was the mustard
on the kielbasa of life, lor it bore much of the tell-tale e.ssencc of' his Polish roots. So he

assigned my hapless brother the task of learning the accordion.
'1 hen one Saturday night, as usual, my dad called us all into the small f’amilv room of our

suburban home just outside Los .Angeles. .As we filtered in, ho stood over theTV.Thcy were
still relatively new inxentions that caused my clad to studv them in a curious sort of wav. Then

like discovering magic for the first time, he switched it on. As the picture tube crackled and
glowed to life, our anticipation mounted in equal proportions. 1 waited for the bubbles,
whereas my mom admired the man—who like herself---grew up poor on a Midwest i'arm.
My dad simply waited to hear a good polka. When the images metamorphosed to life on the
screen, he inevitably began fidgeting with the aerial in search of the .sharpest focus; which
w’as always a compromise of sorts, for the images never stood out in perfect definition.
Some had shadows, while others looked a little wavy. Then he went to work on the volume
knob, w'hich he turned up, down, and back to where it w'as when he first started. That’s
where he always left it in tiie end, but he was in control, or so he thought.

Satislied with his handiwork, he turned and surveyed his small but attentive audience,
“Where’s Darrell? hie should watch this.” However, he was nowhere to be found. My dad

was the last to know, which was not a good thing. Now it was the third week in a row that my
big brother had failed to be present during this moment of family unity. The f irst time, he sal
lethargically in his room, claiming to work on stacks of homework urgently due Monday. In
truth he hated homework and rarely applied himself wholeheartedly to such an endeavor.
The second time, ho feigned a bad headache and once again spent the evening cooped up like
a chicken.Tonight he was having dinner at a friend’s house. Cleverly, ho waited until mv dad
left for the hardware store. Then he asked mom for permission, saying his friend’s parents
needed to know right away so they could plan. My mom acceded on the spot.

“What?” My dad shouted.
My mom replied, “While you were at the hardware store this afternoon, he asked me if he

could go. 1 told him he could.”
“Why cl you do that? You know he’s supposed to be here. Anvway, he doesn’t need to

scrounge around for meals. I’m working, aren’t I? Pretty soon the whole neighborhood’s
going to think 1 can’t feed my own family. Now I suppose we’ll have to have his friend here
for dinner.”

“He just wanted to visit his friend. He hasn’t been out much lately since school started. So
1 thought . . .”
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“You’re supposed lo check with me Ursl. How’s he going to learn what good accordion
playing is if’he’s out every night running around like a bat out of hell listening to Elvis the
pelvis or whoever he is.”

“He doesn’t get much chance to sec his friends while he’s in school. I just thought . . .”
“Alright, forget about it, but next time check with me.”
“Yes, dear.”

Right then I sensed there was more to the bubble man than mere fizz and flashy diamond
rings. His powerful presence leaped from the TV screen into our room, into the family
consciousness, and into our lives, which it impacted dramatically. At the time, I knew little
about this man, nor how he tore at the core of a family. To understand the man and his music,
one has to go back to the 1930s
The Depression was in full force, taking good
cheerless bread lines.Things had also slowed down for the man with the diamond ring. So he
spent the last of his cash reserves, loaded up his dance orchestra, and left the dairy rich farm
towns ofWisconsin for the dry, hot climate of Phoenix, Arizona.

After several dusty days rumbling across dusty Midwest roads, the orchestra arrived in
Phoenix.Tired and frazzled musicians stepped off the bus that day and walked several blocks
to the Mirador Ballroom, where they expected to perform that night. When they arrived,
they stopped and stood silent in stunned disbelief, staring at the tightly boarded up windows
and doors, which had once lent passage to throngs of eager dancers. The Mirador had also
fallen victim to hard times. Dejected, stranded and broke, the
played his last card. He walked over to the nearest paw

ofThis finger, placed it on
his band for the next few days. In the meantime, he ran down the owners of the Mirador and
presented them with a proposition. He agreed to take responsibility for any losses, if the
owners agreed to re-open the ballroom. Taking the man for his word, the owners opened
once again for business; an<l business they got! For four consecutive weeks, the band at
tracted capacity crowds. People danced the hours away, forgetting momentarily the eco
nomic plight that consumed their waking moments. The ballroom turned a handsome
profit, and a young Lawrence Welk walked back to the pawn shop with more than enough
cash in hand to redeem his diamond ring.

His gamble paid off as people during the Depression sought entertainment to lift their
spirits out of the dark hole of despair. The trend grew into a movement. Consequently,
during the 1930s, hundreds of big bands began to dot the American musical landscape.
Many toured relentlessly and competed with one another for fame and popularity. All
subscribed to the same formula: give a generation that craved to dance good dance music.To

a time when things drastically slowed down in America,
men from their jobs and putting them in long.

man with the diamond ring
n shop, slipped the shimmering ring

the counter and w alked away with enough cash to feed and shelter

C'oUtfjt
130



keep pace with the dcmanci, large cities across the country built huge dance halls capaci
enough to accommodate 2000 or more dancers.

Like most band leaders in

lOUS

the 1930s, Welk worked hard to keep his band gigging and
touring. Musicians call it “paying dues,” as though a god of fame stands ready, calculator in
hand, to exact payment Irom untested tenderfoot musicians who willingly lay their sacrill-
cial horns atop an altar ol vindication.! hose who stick it out join the elite ranks of surviors
in a thorny, unforgiving occupation. Fame did flirt with some band leaders of that era, but

shrugged them off like used lovers, leaving them stranded without v\ ork and
continue. However, where others failed, Lawrence Welk kept floating along, bouyed by

the wake of his bubbles. He was a survivor; a rare bird in a jungle overgrown with the
tangled vines of competition and limited

Things began to get better as the country seemed poised to lift itself out of the Depres
sion. I hen Hitler and japan dragged America into WWil. As America’s militarv forces

geared uj), band leaders arrived at rehearsals only to discover that entire saxophone
tions had enlisted or had been drafted. Throughout the course of the war, the

soon
a means

to

resources.

sec-

government

imposed gas and rubber rationing, which made it virtually impossible for bands to tour;
and a hefty cabaret tax transformed a casual evening of dance entertainment into
travagance few could afford.

In 1945, as the smoke cleared and WWII ended, Americans rummaged through the
war-torn debris in search of their beloved big bands to find only a few big bands had
survived. Duke Ellington, who in the 1920s had risen to fame performing over national
radio at the Cotton Club in Harlem, survived because he used royalties from sal

an ex¬

es of his

compositions to pay band members and offset expenses. Bennie Goodman, the
first and last ja/z matinee idol, built a large enough popular following to keep him on a roll.
Count Basie, whose bands always yielded remarkable arrangements and skilled, fiery rhyth
sections, also plodded through the tough times. Lawrence Welk survived because he knew
hat people wanted to hear, and he gave it to them!

first generation German American who grew up
North Dakota, fell in love with the family heirloom: an accordion from the old country. He

practiced on the instrument until he outgrew it and yearned lor something better. He
persuaded his father to lend him S400, which he used to buy a new accordion from a mail
order catalog. In return, he promised to stay and work the farm until he turned 21. On his

21st birthday, Welk left to pursue his dream of becoming a professional musician, He
traveled the Midwest, playecl here and there and eveniuallv landed a gig with aVaudeville
show - where he learned an invaluable show-biz lesson: give the audience variety. Later
his career, he gave them bubbles; sweet champaign music dipped in charming harmonies,
oozed over with soft, pleasant melodies. Unlike the Count Basie and Bennie Goodman

numerous

m

\s

Welk his lather’s farm in ruralon

in
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to work dancers into a'hich delivered bustling, hard-driving swing rhythms
Wolk’s music soothed dancers like silk over glass. Wclk’s tans didn’t care for music

bands— \v

frenzy
that smoldered hot under one’s feet.

His big break came in 1951 when Wclk opened at the Aragon Ballroom in Los Angeles.
A local television station began airing the weekly performances, which quickly grew in
popularity and continued for the next ten years. Then in the early 1960s he moved the band
to the Hollywood Palladium where ABC, a nationally syndicated network, picked up the
show and raised the curtain on Wclk before a nationwide audience. Welk’s brand of squeaky

clean, wholesome family entertainment sounded a consonant chord, especially among
Central European immigrants and their first generation offspring. He not only gave them
●altzcs and popular dance tunes, he threw in some polkas and German beer-drinking songs

reminiscent of family gatherings and the old country.
My brother shrugged off everything associated with the old country, especially the

dion.To him the old country was backward, stale, and out of step with James Dean s youth
ful image of the hipster sporting a coo! exterior persona that masked a jaded interior. Like
Dean, mv brother wore cuffed blue jeans and snapped his fingers to the heartbeat of rock n
roll and jazz, My brotlier saw Wclk as the complete antithesis of cool, modernity and what
my brother secretly yearned to be: a rock and jazz guitarist. However, my dad didn’t under
stand rock or electric guitars, nor did he want to. He smirked his way through the Elvis years,
and once commented that Elvis should take lessons from Frankie Yankovich. He thumbed

his nose at the British rock invasion and forthrightly denounced anything that didn’t connect
with Polish American culture.

Unfortunately, mv dad ruled the household with an iron will and dictated my brother s
musical development. He implemented a plan, which called for long hours of accordion

ckly lessons. If things worked out according to plan—if beer docs flow in
my brother one day would debut on the Lawrence Welk show. His fate seemed

w

accor-

practice and \ve
Heaven

tightlv sealed.
On weekdavs, my brother slowly dragged his feet home from school to begin his practice

which lasted from 3:30 to 5:30. He hated it. While his friends played s|X)rts after

school or hung out drinking Cokes at Harvey’s Diner or some local food stand, my brother
went home to exercise the stiff bellows of the belly piano. Sometimes, if Mom stepped out

’t yet home from work, my brother broke out the hi-
in his room and which he

sessions.

to shop f or groceries and my dad wasn
11 and put on some 45s of Elvis or surf music that he kept hidden i
bought with his meager allowance. Wary of my brother’s duplicitous deeds, my parents
recruited me as an informant. Anytime my brother goofed off, 1 tattled. Not only did my
brother get grounded, my dad added a lew more hours to his practice schedule. On other
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occasions, my brother bought my silence with a couple bars of candy, and I swore my secret
allegiance.

Saturday mornings were perhaj)s the worst. My brother sat silent in the family station
agon as we drove to his accordion lesson.Tall, lanky, middle aged, and sporting a thick crop

ol wavy dark hair, my brother’s instructor hailed from the old country and spoke little
English, enough anyway to get his message across. If not, my dad was there ready to translate.
My dad closely supervised each lesson, making sure my brother got his money’s worth and
understood everything. Usually it wasn’t necessary, since my brother easily absorbed it all.

After the lesson, my dad stayed on a bit, talking to the accordion instructor in Polish,
which he loved to do. All the time, my mom sat quietly listening, occasionally interjecting
briel comments into the conversation. Mostly, she watched over us siblings, while reading
church literature or knitting a sweater, which kept her hands busy as she often explained.

After leaving the lesson, we sometimes visited family members or friends for a little get-
together. For me, a visit to Harry and Irene’s house always meant a fun-filled afternoon of
games, food and watching my parents dance. My dad said that he knew them from his ol<l
neighborhood back in Cleveland. For mv dad, anyone who spoke Polish came from the old

good that <lay, I often got the privilege of making a wish and running
Flarry’s completely bald, shiny pate. 1 believed he was a jollv genie blessed

with magical powers. For all the icc cream in the world I simply had to give that gleaming,
glistening dome a good rub. For my dad, it was a mini vacation, a sunny desert island where
beer trickles from rocks, kielbasa grows plentiful on trees, the women care for their men,
and everyone dances the polka.

Irene always kept an eye out for our family station wagon and greeted us outside as we
pulled up the driveway of their small, plain residential house. With her vivid, toothy smile
that glowed beneath thick plastic-rimmed glasses shaped like butterfly wings, she wel
comed us with slow broad waves of her

v\

neighborhood. If I was
my hand across

arm.

The afternoon’s festivities usually progressed in stages beginning with bottles of beer and
light conversation while sitting around the living room. Often someone brought a batch of
homemade kielbasa or Polish sausage, which he or she handed out wrapped in small nap
kins as appetizers. Sometimes, there was a friendly undercurrent of competition to see who
had the best recipe. Since my dad regarded good kielbasa as the benchmark of one’s Polish
ethnicity, he was determined to introduce his own recipe despite the fact that he never quite
mastered the art. Instead, he used store-bought kielbasa, which he chopped into medium-
sized chunks and placed in a jar along with salt, vinegar, garlic and onions. He stored the jar
and its potent, fermenting contents beneath the sink where it sat for a few davs until it was
ready to eat or explode. The stuff v\’as awful, but he handed it out prou<IIy and without a
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flinch U) unsuspecting guests. He used to say something in Polish equivalent to, “Try this, it’ll
curl your toenails.”To Harry, he said, “It’ll put hair

The next phase began as tlie
huddlc<l together and collaborated on some recipe from the old country, which to me
seemed distant and nebulous whenever anyone alluded to it. As the pungent, inviting smells
of the kitchen lllled the house, somehow the old country got more familiar, anti I felt part
of it. It’s when the unmistakable tell-tale aroma of kapusta (cabbage leaves broiling in a
caldron) hit the air that I knew things were moving along.The men stayed congregated in tlie
living room or else went outside and talked about their cars and what needed fixing or
would soon need fixing. While holding their beer bottles, they spoke half in English and half
in Polish. Meanwhile, us kids found games to play in one of the bedrooms.

Finally, when all the food was cooked, Irene patrolled the house announcing dinnertime.
As she gathered everyone to the dining room, she directed the adults to one table and
everyone not old enough to drive or drink to a second table. Everyone sat down and filled
their plates with a variety of meat and potato dishes.
When everyone finished dinner, the women tended to the clutter of plates and glasses

while the men moved back into the living room. Once the women returned the kitchen
back to normal, they rejoined their husban<ls. Everyone seemetl content, except my brother,
whose mood - noticeable only to a few- grew darker and more listless. He didn’t laugh
or talk as much, and his ponderous thoughts seemed to weigh down his shoulders. He knew
what came after <linner, and he couldn’t stop it.

The after-dinner phase began with conversation, which usually started low and slow, but
in time built up in sizable volume and speed. Someone brought up Johnny’s wedding next
month, which triggered a chorus of questions and comments about the bride, honeymoon,
and other details. The conversation eventually branched out to other topics and usually
continued for another hour or so, until finally my dad rose to his feet and boisterously
announced, “Let’s dance some polka!”

1 could feel mv brother’s stomach nosedive into the floor as if it were my own. l ie cringed

at the words; small, sharp razors that sliced through his skin. Like ravished dogs, the words
gnawed at his bones and chilled his soul more forcefully than a mad winter wind off the cold
Atlantic. Yet, as dire and dreadful the toll those simple words took upon mv brother, it was
merely a prelude to what came next.

“Darrell, go get vour accordion,” my dad ordered.
Mv brother sat petrified with his gaze stuck to the floor.
“C’mon, go get it.”
He knew better than to make my datl repeal the command a third time. .So he rose

lethargically and dragged himself in silent protest over to the accordion case. Looking at him

on your head.” Harry laughed,
women folk retreated into the kitchen where they briefly
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this way, one could only believe that he had little skill or talent to shovw However, after he

removed the accordion, lilted it to his lap, strapped himself around it and took a deep breath,
the music roared and thundered out ol him. There was no pause, hesitation, or wounding of
the music at the hands of a novice. Instead, boy and accordion melded together as one.
Sound—loud, radiant and alive—cascaded out and belied any visible clues of mv brother’s
internal strife. Husbands set down their beers, graciously reache<l for the hands of their
wives, and got up to ilance. With his accordion, my brother transformed a festive occasion
into a world where normal time sto|
music begins. He flawlessly reeled off from memory
ing dancers flung their bodies across the living
brother’s steady hand and the upbeat gaiety of the polka.

If you take all the traditional ethnic folk music from the old country Germans, Bohemi
ans, Slovenians and Slovaks, roll it into a big ball, ship it to America, and feed it some beer,
you get the polka. Soon over time the polka ingrained itself in the hearts and social fabric of
Central European immigrant groups, especially those living in the Midwest. Its fast, raucous,
and deceptively sentimental as well as humorous character rarely dwells on thought-pro
voking problems or social issues. Instead, the polka’s answer to the weighty issues of life is
dance, dance, dance. In the Polish Americancommunityit goes like this. Boy meets girl
party; they dance the polka. Boy marries girl; they dance the polka. They continue dancing
throughout their lives until their feet move no more.

While my brother played, dancers showered him with requests for their favorite polkas.
Without fail, most called for “Beer Barrel Polka.” For me, it’s one of those polkas that
latches itself onto my brain, sprouts roots and, like an unwanted houseguest or pesky
rodent, never leaves. It remains dormant, sometimes for a year or two, until one day, for no
reason in particular, it decides to j)lop itsell'down onto the turntable of my mind, which like
a sulxservient fool mercilessly replays it a hundred times in succession, or until I soak mv

head in a bucket of ice water or stick my Anger in a light socket. To this day, I hope 1 ’
driven to do both at the same time.

Like many other kinds ol folk music around the world, polka lyrics convey attitudes
about love and life. In the case of “Beer Barrel Polka,” the title alone suggests that beer
occupies some degree of prominence in the PoIi.sh American ethos. Imagine a person’s life
as a huge glass filled to the brim with small rocks, representing family and all one’s experi
ences over the years. At that point, most people would say their glasses were full. However,
a Polish American might ol’ten lake a cpiantity of beer, pour it into the glass and watch it fill
all the tiny spaces and crevices between the rocks while stating, “There’s always room for
beer.”

)s and the motion of one’s body through the ether of
one polka after another, while rollick-

room floor, gripped by the rhythms of my

at a

m ne^●cr
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Mv brother obc<licntly launched into the song, and a few seconds later someone began

Roll out ihc barrel, well have a barrel ojjun
Roll out ibc barrel, we’ve got the blues on the run . . .

Zing! Boom! Ta-ra-ra
Sing out a song of good cheer
Now we'll have to roll the barrel

'Cause the gang’s all here

to

sing:

the planet grapple at some point with concepts ol' the eternal and meta
physical, and sometimes these thoughts find expression through their music. The closest
the polka comes to addressing the metaphysical is to mourn the absence of beer in Heaven.
Like money, you can’t take beer with you when you finally go.

“Play the ‘No Beer in Heaven’ polka,” Harry shouted.
“Okay,” my brother replied. Still no smile came to his face even when it was obvious how

much the dancers enjoyed and wanted his music. Then his fingers llaslied across the key
board, and Harry sang:

In Heaven there is no beer

That's why ire drink it here.
And when we’re gonefrom here,
All our friends will be drinking all the beer.

Sometimes I think the Pope is missing a key {ipportunity here. If he were to declare the
presence ol'beer in heaven, perhaps more than a few devotees would begin to take their
heavenly pursuit a bit more serious.

Though beer seems to get more than its fair share of mention in the lyrics, eating habits
rate special consideration as well. I also had a favorite polka, so 1 yelled out,“Too Fat Polka.
My brother hated me for my treachery; though, duty bound, away he went. Harry jumped

in again, singing:
Oh, I don't want her,jou can have her,

She’s loo fat for me.
She's too fat for me.
She's too fat for me...

Then Irene took the next verse:

Oh. I don't want him.you can have him,
He’s too fat for me.

All groups on
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He’s coo jal for we,

He’s too Jat for me...

Then together, lliev chimed:
I gee di.y./j, I get numbo

When I’m dancing
With mj Jum-Jum-Jumbo...

With grim lassitude, my brother worked his strange magic through the afternoon. In
place of counterfeit smiles, mv brother’s countenance bore the protest of indifference: his
only recourse. My dad pleaded, but the smiles never came. Instead, mv brother skillfully

cranked out one brilliant polka after another. As he playetl, his downcast eves stared at
detached fingers that danced monotonous parodies across the keyboard of the stomach
Steinway. People dismissed his dour expression as an artistic idiosyncrasy, never bothering to
penetrate the .surface. Nevertheless, my brother won over audiences the hard wav: with
skill, dazzle, and a bit of wizardry.

Over time, it got worse for my brother. Word about him spread throughout the Los
Angeles Polish American community, and soon he started getting gigs at Polish American
weddings and other social gatherings. Still too young to drive, my brother relied on Dad idr
rides to the gigs, and Dad often hauled the rest of the family to watch and eat. My dad saw it
all as a win-win situation. Mv brother earned his allo\\ ance and then some, while my dad

who saved his extra pennies in a large coin jar—fed the family for free, compliments of the
host.

As word continued to spread, jieople showed up less interested in hearing the spoken
vows of the betrothed couple than the sounds my brother’s gifted hands squeezed out at the
reception. .Soon, dancers approached my dad saying, “Your son there’s a natural. He should
be on the Lawrence Welk show.” Bells went off in mv dad’s head as he beamed a giant smile.
Mv brother shrank at the words. It wasn’t the idea of plaving in front of a TV camera or
national audience that bothered him. He could do that, What ate at him from the inside was

that the whole country- -and more importantly, his high school buddies ● would discover
that he played the accordion. It meant nothing less than the end of his social life and all that
was meaningful in his world.

For my brother, the accordion, like a cement necklace about to drag him down into the
depths of depression and the uncool, seemed to embody in clear terms the image he so
anxiou.sly kept hidden from his upper middle-class, WASP high school buddies. In mv
brother’s imagination, the accordion symbolized all that was hick and peasant-like about
Polish Americans. They thought, acted and dancetl differently than their mainstream coun-
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terparts.Thcy worked in factories, handed out baggage at airports, and repaired trucks.They
didn’t wear white shirts to work or own two-story liomcs with five bedrooms and a swim
ming pool in the backyard.Though mostly trivial in nature, to an adolescent teenager grop
ing in a liminal netherworld, these considerations took on giant proportions, and they
ruml)led into my lu'other’s awareness like high-speed locomotives about to collide each
time he drew air into the bellows of the accordion.

He didn’t blame my father as much as the man truly responsible. After all, Lawrence Welk
fashioned the accordion out of old country sentiments and turned it into an instrument that
caused eighty-year-old first-generation grandmas with colorful babushkas tied snuggly un
der their chins to comment in Polish, “He’s such a nice boy.” For some in the Polish Ameri
can community, Welk’s accordion transported listeners in time and imagination back to the
old country. For mv brother, walking naked at noon through the high school cafeteria
seemed a better wav to travel. Fie wanted little to do with the old country and the old ways,
which fit my brother like polka dots on a zebra. Welk took the generation gap and, with the
accordion as a giant shovel, widened it into an insurmountable trench that divided father and
son. Like my brother, many second-generation Central European Americans fell victim to
Wclk’s wide sphere of influence. Howes'er, many refused to buckle under witliout a fight,
and some plastered bumper stickers on the rears of their cars that read, “Play the accordion,
go to jail.”The backlash inspired one writer to describe the accordion as an “ . . . instrument
in harmonv with the sentiments of an assassin.”

My brother never bragged about playing the accordion, never took it out to play for his
own enjoyment, and absolutely never allowed his buddies to discover his secret. When they
came to visit, the accordion found seclusion in a dark corner of the closet. When they invited
mv brother out for sodas after school, he excused himself, saying he had too much home
work. Instead, he went home, punched his time card, and practiced the accordion. How he
kept his buddies in the dark all that time, I’ll never know.

As things often go in the music business, musicians |)Iod along in obscurity until one day
the “big break” arrives. Once it arrives, careers turn golden as success, fame and fortune
follow. For instance, in the 1960s a surprisingly large number of black entertainers who
won talent competitions at the Apollo Theater in Harlem went on to stardom. Michael
Jackson and the Jackson Five, Dianna Ross and the Supremes, Smokey Robinson, and
dozens of other entertainers define those pivotal moments at the Apollo as career makers.
Within the Polish-Amcrican community, an appearance on the Lawrence Welk Show car
ried about the same weight.

One Sunday afternoon my brother played at a wedding for Harry and Irene’s nephew.
Lawrence Welk’s piano player, who had grown close to the nephew’s family over the years,
also attended. After hearing my brother play, he went to my father and said, “Your son there’s
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a natural. He .shoulcl be on the Lawrence Wclk show.” My lather l)camccl his customary huge
smile. Except this time, those words didn’t remain empty.The pianist went l)ack toWelk and
raved about the young, talented, albeit serious, unsmiling accordion player he discovered.
The following week my father got a call from Welk’s producer who in%itcd my brother to
audition for the show. My father’s ship had arrived.

In the meantime, m\' brother baled water to stay afloat. When ho heard the news from our
elated father, he fell into a deep I'unk, trembling at the thought that Lawrence Welk wanted
to air his secret on national television. My brother went to his room, shut the door, and

stayed there all afternoon and night. The next day, after returning home from school, \N’hile
my dad was at work, he lilted the accordion case out of the closet. Instead, of opening the

he usually did to begin his afternoon practice session, he clutched the handle, lifted

caned his body to the left to counterbalance
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case as

the rectangular monster up with his right hand, 1
the weight, and started walking. He walked out of his room an<l then out the f ront door. He

kept walking another eight blocks, struggling with the weight of a life’s burden, until he
arrived at Sal s Pawn Shop. He placed the S 1200 accordion <lown in front of Sal and said,
“Let’s do it, Sal.”

Sal replied, “Arc you sure, kid?’
“Got to.”

My brother walked out of Sal’s Pawn Shop not with cash or a diamond ring, instead, his
right hand gripped a slightly used top-of-the-linc Gibson electric guitar. In his left, he
clutched the handle of a Fendc r amplifier. Walking back to face his new fate, my brother s
body didn’t teeter to tlic lelt as before; be walked upright and straight, the weight
evenly distributed in both hands.

now
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The Flow of Significance
Nate Capebeart

To name, to signify, is to help the memory. Naming makes significance, and significant
events must he named. These two are recursive, are also real and in time, and build the hisiorj,

the intermingle of place, and lime, and persons, and egos. They are words calling back places
and events to the pre.sent as it moves on, evoking more evocations; naming and calling back;

(^'time.lVe must he careful and not drop
words into a sweet spring of ideas, stirring mud into the natural clarity of the linear
naming and recalling. Flows of meaning in the river

of moments of naming.movement

I remember the ycllovv-ijrcen shine of the sun on Twelve Pole Creek, named tor the
twelve poles with which George Washington measured it, or so my mother told me. She
knew many such things: the names of plants and stones, and the histories ol places and
objects. I recall the creek mainly because Dad took me and my two older brothers fishing,
one at a time (we were eight to fourteen years old then), He wore waterproof waders but we
wore blue jeans and old tennis shoes. And 1 recollect wading, the cold brown-green water
flowing around and into my tennis shoes and soaking my jeans up to the rope, worn as a belt

'. I felt mv wav on the bottom of the creek, careful notto avoid ruining my good ieatlier one . . ^ ^
to step in a deep hole. This I remember, but I think many of these memories come to me
from color slides and movies that my parents made.That yellow shine may be the sun on the
lens of the camera. But some things are not in the pictures and are snagged in my
like leaves caught on a gnarled tree branch hanging in the stream.The wading was like this,
and it is like remembering, feeling for the bottom, the significance of the long-past experi-

memorv

ence.

This was at Cabwaylingo .State Park in West Virginia. The name includes the four closest
counties. C-a-b is for Cabell County, w-a-y is for Wayne County, named for Mad Anthony
Wavne, the 1-i-n-go is a combination tor Lincoln County and Mingo County. Our parents
took us there for a week’s vacation for several years during the late 1940s and early 1950s.
The cabins were made of creosote-soaked logs. A creosote odor still evokes thoughts of the
vacations there. I can’t bring back to mind our everyday life in those cabins, what we ate and
when, but I \ ague!y rememlK'r trying to sleep in that strange environment of insect sounds

thick in the air: dust, mildew, the creosote, war surplusand water fiowing. Scents were
banana-oil insect repellent, smoke from coal oil lamps, and citronella. The things I do
remember, as I feel for the experience again, by definition must be the events and porcep-

: tions that are significant after fifty years.
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Besides ihe wading and lishing I have other delinitc memories: baby eels pouring with the
smaller crcck into Twelve Pole Creek; pipsissewa and other

plants, which my mother pointed out to us; a pet groundhog at the local store where
bought food and cases
hikes in the flourishing green hollows and upTick Ridge to an old deserted farm.

What we called baby cels were about two inches long and all black. One end, as 1
remember, was all mouth and I seem to recall one tooth.Thev would latch onto and suck on

water from the mouth of

we

of Nesbitts Soda Pop; a tinv turtle, which I kept for a several vears; and

our skin. They may have been eels, lampreys, or some type of leech. The cold, clear water
swept hundreds of them over the rocky bottom at the mouth of the little creek. We Pilled
paper cups with the slick black little worms and had contests for who had the most. We

tired of this and ernplieil the cups, letting them loose into the

soon

ever-moving stream.

We learned about plants like the reclusive evergreen laurel relative, pipsissewa. In Cree
this means “to break it uj),”relerring to its use as a diuretic and in the breaking up of bladder
stones. I have often, as I grew older, confuse<l its fascinating name ^vith the fascinating form
of Indian pipes, which are saprophytes that live on dead leaves, mulch, and formerly live

things, and grow under dead wood or low cliff edges.Thev live on old residue like a memory
that takes what it can from the past and uses it to make reality and flourish.Thev gro\^■ as a
single stem, bent over to form the flower at the top, giving the appearance of a smoking pipe.
The flower is made of the same waxy material as the stem, all white or all pink. Mv mother
showed us these and many other plants and named them
flowers, wood violets, and jack-in-thc-pulpit, but the name j)ipsisscwa and the form of the
Indian pipes invoke these moments the most.
We drove out from the state [)ark to a local store for food and drinks.The store was in a

frame building, backed against a santlstone cliff, its white paint peeled off in flaps showing
weathered wood underneath. Chewing tobacco and soda-pop advertisements filled the
window. A general store, it sold junk food and modern “gee-gaws” for vacationers, and
staples and produce for the locals.

A groundhog hung around the front door and would take offered food from the custom

ers. I extract a picture Irom my memory, or from the movie camera with the yellow shine,
of a fat complacent grey-brown sort of beaver-like animal, but without the Hat tail, sitting in
a gravel parking lot eating crackers. As in many of my recollections, I am sure there is some
idealization.

others were ladv slippers, mav

i don’t long for the past to return to it, but some things I remember seem better than my
experiences now; either my tastes have changed tlramalically or the Nesbitts Soda Pop we
bought there was better than anything that we can buy todav.

On a hike up one of the lush hollows where the pipsissewa grew, as I rested from hiking
large moss-covered rock overlooking the creek, a movement near my right leg startledon a
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At first, thoughts of snakes and insects flooded my mind, but within a lew moments 1
holding a turtle about two inches across. It was a pond slider or red-eared turtle, a type

they used to sell in the pet shops. I’m sure it was against the law, even then, to take anything
from a state park, but 1 smuggled it home ami kept it idr several years. Eventually it escaped
and 1 never found it again. I gave it a name but it must not have been significant; 1 can t
remember it. Memory is like the sandstone rock cliffs in the eastern forests; rough, wcath-

upon them suddenly, and from several yards
dimentary rocks, grit of long ago

memories of

me.

was

ered and usually hidtlcn by foliage. We came
they looked like old stone ruins. I learned they were sc

droppc<l to the bottom of a body of water where the current slowed. Fossil
older times were deposited and a stable stream bed, firm enough to find footing on, solidi
fied. I know now this strata is designated by the time period in which it is laid and the area in
which it was first named, Pennsylvanian, Pottsville; and the dark black fragments of for
merly living things in it arc called Matewan or War Eagle coal strata. Again, I know this from

■ mother. Before she died in 1996 she sent me a book on the geology of West Virginia.
Odd, that she would once more, through a rivulet of time, help me signify an ancient silt.
That older stream, though dried, still has significance in the larger, longer stream of time. My
imagination coupled with a natural affinity for large stone formations gave the hikes i
hollows there a special excitement.

The hike up the worn
I little of the trip except that we com

keep encouraging us to continue. There arc
1 remember the light; on a day with no
striated as through moving water.

At the top of the ridge we found a deserted farm which had been a large self-sustaining
enterprise. .\ machine to make wooden roofing shingles stood under a tree. It seemed an
odd bit of the past and my father, who was raised on a hilltop near New Haven, WeslVirginia
with eight brothers and sisters, had to tell us what it was. Except for the weathering of the
ood and the rust on the metal it could have been used only the day before. Some buildings

were still standing, others reduced to foundations, but all were being slowly washed away by-
long duration: a stone cellar, some wooden outbuildings, a fenced-in rock overhang, and a
sort of chimney rock with a ladder to the top. I was not able, or maybe not allowed, to climb
the ladder to the top and was left at the bottom with my little brother in some blackberry
bushes in the hot sun.

m\

in the

mountain chain called Tick Ridge was long and 1 remember very

plained of it being tiring and too hot, and Mom had to
no home movies or slides of this, but as before

clouds it seemed special, bright, but filtered and

\\

When we were running on the trail back to the farm from the rocks we almost stepped
on a copperhead. 1 have a striking memory of a sleek coppery length, like a self-contained bit
of fluid, moving swiftly away through the profuse jungle of the eastern forest.
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A muddy forest trail led olf olTic k Ridge in another direction. We followed it l)ack down
to the blacktop county road. .Along the way several old loundations of houses lost and
like a memory in the (low ol time survived the moist forest;
table because of the

worn

one is particularly unforget
rose bushes growing around it and the large shade tree in vvhal

remembered those places as home.
Since the 1950s 1 have been back to Cabwaylingo sporadicallv. I taught high school and

elementary school music and English in the area and ended up there several times
outings. It never ajjpears again as dramatic as it seemed in my childlKHul or as I see it in the
pictures from those vacations. One of the last times ih

was

formerly the yard. I wondered wl lO

on

Nate Capehart
bds j [i.A. with a

lan<juagc ans
concentration and a

certificate to teach in
sccondarv sc/ioo/j with an

M.A. in the theory and

practice ofmitmj^. He has

lauiihl literature, made,

and writincj in a variety of
settings and levels of

Icarninij. I !c also writes

poetry, evny?, and ifction,
lie is interested in how

humans connect to the

world and whether and/or

how lan^ua^e helps or
hinders this communion.

ere, 1 slept all night onTick Ridge iv.
ives sang and ate around a campfire near the fire

the ridge.The high tower above the memoried eastern forest

scudding as though caught in a tide
up the ridge where the grandfa-

memories, but it had been a long time and 1
\^asn t sure whether it was the same farm I hiked to as a child. 1 here were only foundations,
othing left standing, and it was very overgrown, very worn, like my memories from thirtv

years before.
I hat I think 1 remember is

m

a tent. A large group of old friends and relati
observation tower that sits on

allowed a far view across great green space, with clouds
of blue water.The next day we hiked to a deserted farm
ther of one of mv friends had lived. It evoked

on

n

meaningful; details from so long ago are hard to recall, I’ve
come this lar into (he creek fishing for significance; wading, with mv nostrils full of the odor
of sweat, branch-\\ater, dark loam, and moss; finding memory coalesced as in a still pool on
the lar inner side of a curve in the creek. I’m not sure the significance is there, anymore than
value and relevance is anywhere in our long story of remembrance, our ego history, the
story of this entity on this planet during this century. Ihc (juestion of significance is reallv,
u'ho am I, wading in this water now, and Irom where does the light shine?” The onlv answer

is that 1 am the past, the light is remembered, \\ hether from a picture or from an actual
memory (if there is ever actual memory). 1 am the ho played with little wriggling
black snake-like creatures at the mouth of a fresh clean stream on a steamy day sometime in

the mid-twentieth century, sometime in eternity. 1 am the one who

who now thinks he remembers all of that and yellow light. We can only dellne oiirsel
anything with namc.s and descriptions from the past, and we can only feel for those memo
ries, as lor footing and stability, while wading in this stream that is all around us, Howing.

one \\

was then, and the one
ves or
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The Fermat Mandala
Phil Moore
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French jurist and amateur mathematician who hasPierre Fermat (1601-166S) was a
been called the Father oF modern number theory. Ide was interested in prime numbers that
arc equal to some power ol 2 plus 1, and he observed that the numbers ,2 + 1 — 3, 2’ + I
= 5, 2'’ + 1 = 17, 2*+ 1 = 257, and 2'*'+ 1 =65,537 arc all prime. He also knew that if the
exponent is not a power oF 2, the result is composite (not prime). Fermat then claimed that
all Further numbers in this secjucnce such as 2^^ + I were also prime. These numbers gi ow
very rapidly, and Fermat admitted he couldn’t prove this, but he made the claim that it was
true numerous times in his corrcspontlencc and asked other mathematicians if they could
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help him till in the details of a proof that eluded him. The reason that a proof could not l>e
found became obvious in 1732, sixty-seven years after Fermat’s death, when the Swiss
mathematician Leonhard Euler (1707-1783) found that 2*^ + 1 = 4,294,967,297 was not

prime, and was in fact equal to the 641 times 6,700,417. Numbers of the form 2^”-l- 1 arc
known a.s Fermat numbers, or Fermat primes in the cases w'here the numbers arc prime.
The five primes known to Fermat correspond to the values n = 0, 1,2, 3, and 4. No other
Fermat primes have ever been discovered, and in fact we know today that these numbers are

composite for all values ol n from 5 through 32 as well as many larger values of n. Many
researchers suspect that the five primes known to Fermat are the only jirimes in this se
quence.

Finding a factor is the easiest way to prove that a Fermat number is composite. Many
people have looked for factors of Fermat numbers since Euler found the first two, and today
over 250 factors are known. Factoring has recently become important in the field of cryp
tography, the design and study of codes. Many methods of data encryption used in computer
systems arc based on the difficulty of factoring large numbers into their prime factors. It is
believed that if you multiply two 150-digit prime numbers together and give someone only
the 300-digit product, that it is impossible using current factoring methods and technology
to find the original factors without any additional knowledge. When someone sends an
encrypted version of a credit card number over the internet, that person is implicitly trust
ing that any third party intercepting the communication will be unable to decode the infor
mation because cracking the code involves a seriously difficult factoring problem. Obviously,
the invention of new factoring methods could place currently used codes at risk. The
cryptography community is keenly interested in following the current state of factorinjj
research in order to know if current standards arc secure. The problem of factoring Fermat
numbers has historically been a challenge to those devising new factoring methods. Progress
in this area has been considered one of the important benchmarks ol’ overall factoring
progress.

1 have been searching for new Fermat factors since 1999 using four different factoring
methods, but have not found any new factors so far. All the Fermat numbers up through the
eleventh, that is, 2’ +1, have been comj)letely factored into prime factors. The twelfth
Fermat number contains 1,234 digits. Five small factors are known of this number, but the
piece that is left still contains 1,187 digits. The most powerful factoring methods in use
currently might be able to find factors up to around sixty digits, but it is very unlikely that
these methods will l-)e sufficient to completely factor this number.

Recently, I started using a new i’actoring method that 1 hope holds some promise. This
method is not really new, as it was originally discovered by Euler, but it has not been used

much in recent years. I will try to describe this factoring method in non-technical terms.
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Tliink of traditional factoring methods where one wants to find factors of some number N.
Finding a factor p then gis'es us a solution in whole numbers to the equation N = p ● c], where
= /V p. We know that this equation N = p- q already has two “trivial solutions,” one where

p— 1 and N’and another where p = Nand ^ = 1. If 'Ahappens to he prime, these arc the only
two solutions, but if N is not prime, there will be other solutions. We want to find new
solutions of A' = p ● t/ where N is some Fermat number. For large N, say, over 200 digits, the
most useful methods of looking for factors will only be able to i'ind factors where one factor
is small compared to ;V, probablv not more than sixty digits. Euler realized that for certain
numbers N, linding the whole number solutions of N = p ● q was equivalent to finding the
whole number solutions of another equation; N = r’ + Euler realized that knowing two
different solutions of this second equation gave him enough information to tind a solution of
the llrst equation. For example, if .V = 65, there are two solutions: 65 = 8’ + 1 ’ and also 65
= 7’ + 4'. Euler knew how to use these solutions to tind the factors of the original equation
65 = 5-13. This factoringmethod is generally impractical for two reasons. It docs not work
on all numbers N, and it also requires two solutions to the equation N = T j-’, whereas it
may be difficult enough to find even one solution. However, when A'is a Fermat number, the
method is guaranteed to work, at least in theory. Furthermore, there is always one solution
withj’ = 1, so we onlv have to find one additional solution to apply Euler’s method.

The graph at the beginning of this article show's all whole number solutions ol the
equations N = + y’ where A' is one of the first tw'elvc Fermat numbers. Each set ol
solutions lies on a circle.The smallest circle corresponds to the first Fermat number and the
largest circle corresponds to the twelfth Fermat number. We could continue this graph with
more circles for larger Fermat numbers if we wish, but since our knowledge of solutions
gets more fragmentary as the Fermat numbers gel larger, w-e slop with the tw'clflh circle
which corresponds to the first Fermat numbei' not comj>letely factored. From any solution
to N = + r’, there is a second solution obtained by sw itching around .v and i, and there are
six more solutions obtained bv allowing .\ and to be negative as well as positive. We
consider this set ol'eight solutions as actually being only a single solution, but because we
graph all eight, our graph has a pleasing eight-fold kaleidoscopic symmetry, reminiscent of
a Buddhist meditation mandala.

Because all Fermat numbers up through the eleventh are completely factored, the first
eleven circles displav a complete set of solutions. However, the twellth circle solutions are
not known completely, and there arc at least as many unknown points on this circle as there
are known. The discovery ol even one new' solution will give us inlormalion about new'
factors of the twelfth Fermat number. I have been examiningsmall segments ol this circle
and searching for new .solutions in those segments, but so far, this brute lorce search method
has not been successful. One problem with this method is that the circle is in reality
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extremely large. The radius of the circle is a numlier with 617 digits, and I am not able to
search very much of this circle at a time. 1 am currently making this method more efficient
by implementing the possibility of searching several sections simultaneously, but I am doubtful
that even this increased efficiency will suffice to help me find a new solution unless I am
extraordinarily lucky. 1 need a new idea, and I am currently studying the first eleven circles
to sec if there is any structural clue in the arrangement of the points on those circles that
might give me a hint toward where to search on the twelfth circle. It is tempting to think that
the beauty of this graph hints at some underlying pattern. On the other hand, the example of
the stellar constellations is enough to convince us that the human mind often creates pat
terns out of underlying randomness. An initial study of some of the smaller circles has
suggested that there may be some sort of pattern, but not necessarily a pattern manifested in
the geometric arrangement of the points on the circles. Nevertheless, I cannot help but see
the beauty of this graph as a reflection of the rich structure of this problem which has
fascinated mathematicians for over 300 years.

Phil Moore
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hiotes for the “Shaping of the American Community College Mission,"continued from Page 13
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Notes for "Everywhere I Go, I’m White..."continued from Page 44

RobertTern’, The Negativeimpatt on White Values,” onl I Tj/feHmcricons, Benjamin R Bowser and
Raymond Hunt (Newburj’Park, Calif; Sage Pubikatioas, 1981), 120. frhisquotchasalsolx^n widely attributed
to James Baldwin.)

In this essay, Iain pnmarily speaking to other white ptx)ploalx>utmyongoingjnurneyof'comingloUrmswithpri\i]cgo
and racism. If you are a person ofcolor reading tliis, please bcai- witJi me. When I say “w’e,”nieaning“we white
jieople,” I don’t mean to be cxciasionar)’. Radier, I feci tliat these are subjects tliat wliiie pc-ople need to face
together, before we can become ctiascioas, competent allies to people ofctilor.

‘ Harlon L. Dalton, RacialHealing:Confromingthe fvar Between Black&i\ 'hitcs

(Anchor BooksrNcwYork, 1995) 165.
^ jane LaZaiTc, BcjonJthcH'hitenes>:olli'bncncss(Duram, NC: l'.)uke Uni\crsily IVess, 1997),49-50,
’ Pc^ McIntosh,“White IVivilege: Unpacking die Iniisibie Knapsack,”adapted freim “White IVi\-ilegc and Male

Pri\ilege:APcrsona].Accx>unt of Coining to See Corrc'spndencesThmughWork in Women’s Studies,’’Widely
reprinted, it can be found in Anna Minas (cd.). Gender BiaxstlvininistPerspcaiycsonUbmenanJMen ●
Wadsworth, 1993),30-38.

Tbid., 38.

' Allen G. Johnson, Privilege, PoHcrarul Dijjc
** McIntosh, 38.

’Johnson, 9.

(MounlainView, Calif. ;Mavfield, 2001), 66.crence

10

I’^ul Kivel, Uprooting Radsn.rHowi \ hiic People Can\ Vorkjbr RacialJustice (Philadelphia; New Sodeti- lAiblLshcrs, 1996),
83.

Johnson, 96.

Johixson, 36.

John.son, 81-82.

James Balch%in,“On lieingWhite .. .and Odier Uc's,”£s«nce, 1984. Rcprintixi in Daiid R. Rocxliger (cxl.). Black
H?iifc.-fi/cJc<rMWf<;r5enU7]ot/£yWec;avrehdl7iife(NewYork;SchockenBcx)ks, 1999), 177-80.

Race- the Power of an lllusion.Episodc I tThcDiJjerenccBctWi
in association \%ith die Indcpemlenlielevision Sonice, and summari/cxl in die accompanying study guide‘Ten
Things Everyone Should KnowAlxiut Race.”found at www.phs.org/racx-. 2(X)3.

on

Us. Video docximenUiry prcxluccxl li)’ CtlifbniiaNcwsreeleen

Ibid.

Ibid.

'James R. Barrett and David Roediger,“HowWhile People BecameWhilc,”in I\hite Privilege:Essential Readings on the
OtherSideofRadsm,od.PMhS. Rodienberg(NewYork;WorlhPublishers, 2(X)2),30-32.

Joseph Barndl,Disnwn£/in^7Gam;77)cGOTf;nu//yC/)t22/cn^r(?ll?i)tc/lmeTj'cu(AugslxirgR5rtrcss;Minneaix>iLs MN 1991)
28-29.

Notes coniinucd on page IS2
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Notes coniinucil from preceding page
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Studies, -cds. Ric hard Delgado and Jean Stelanidc (Philadel|)hia:Temple Uni^^T.sily Pa'ss, 1997) 139-144.
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Ibid, 25
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NotesJoT‘'l\eibinkin}) Dh'ersicy..."continued from Patjc 55

Notes

Allan G. Johnson, Privilege, Poner and Difjeerence (NowYork: McCJraw-l [ill, 2001). Or. Johnson was ihc

keynote speaker ol Lane s 2004 Spring Conference, and his book was I'eaUired in the RcaJingTogeth
secondary text as a part of'that program, In his hook, Johnson

credits capitalism with playing a major role in the creation of white racism as well

er

program and adopted hv instructors as a

as producing a
system of static, stratified economic classes in America forming a‘'matrix ol domination,” He attacks
with gusto the concept of individualism, calling it “the myth that everything is someljody’s fault.”

’ in a recent case that garnered some national media attention, Ahmad Al-Qloushi, an international

student from Kuwait, received the following essay topic in a Fall 2004 course at Foothill College (a
community college in California) from Professor Joseph Woolcock; “Dye and Zeigler contend that the
Constitution of the United States was not ‘ordained and established’ by ‘the people’ as we have
often been led to believe. They contend instead that it was written by a small educated and wealthy
elite in America who were i

so

‘cpresentativc of [)owerlul economic and jjolitical interests. Analyze the LI.
S. Constitution (original document), and show how its (brmulalion excluded majority of the peojile
living in America at that time, and how it dominated by America’s elite interest.”.Ahmed arguedwas

that, contrary to Dye and Zeigler, the Constitution
“symbolizes and embodies what America is today, a just and democratic society where all men and
vN’omen are created equal and.. .free to pursue tJieir own hap[)inessand fuKillment.”ProfessorWoolcock
not only refused to grade his paper, he lectured Ahmed on his mi.sguided political views, insisted he
seek psychotherapy and threatened his visa status if he did not do

progressive document for its time” andwas a

(http://so.

●.studentsforacadcmicfreedom.org/-.ucliive/200S/Januaiy2(X)5/AhmadRx)tliillartick-()l06()S.htmV
There have been several recent studies on

%\v\v\

the ideological and political leanings of college faculty, all
showing similar results. In November 2004 Klein & Stern released a nation-wide study of college
professors, finding that in the Social Sciences and Humanities, Democrats outnumbered Republic
by a ratio of at least 7 to 1, with disparities as high as 28 to I and 30 lo I in the fields of Sociology and
Anthropology, respectively (http://.swopec.hhs.se/ratioi/ahs/rat ioiQ0S3.htrnC A paper based
their research “How Politically Diverse Are the Social Sciences and Humanities? Survey Evidence from
Six Fields”is forthcoming in Academic Qiicstions. In a separate survey based on \’otcr registration, a public
and objective indicator of ideological leaning, Klein 8c Western ascertained that across 23 major
academic departments, including matiiematics, business and the hard sciences, which tend to lean less

to the left. Democrats outnumbered Republicans at Stanford by a ratio of 7 to I and at Berkeley by a
ratio of lOto f (http://swopec.hhs.se/ratioi/abs/ratioi0n34.htmV

■* Paul Greenburg, How Diversity Recamc Orwellian, July 18, 2003 (Tribune Media Services), (http://
●.townliall.com/ columnists/paulgreenberg/pg200307l S.shtmll.

ans
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Notes for'The Fiction ofiVbitencss..." continued from page 61

Notes

' The scientific literature on the fiction of race is immense, and easily accessed. For interesting and higldy
readable introductions to the notion that whiteness is fictivc, see Noel Ignatiev, How the Irish Became

White (NewYork: Routlcdge, 1995) and Paula S. Rothenberg, White Privilege:Essentia! Readings on the
Other Side of Racism (New York: Worth, 2001). For a provocative challenge to all sorts of as.sumption

see Richard Rodrigue/., 6roH'n;77ic Last Discovery (^America (NevvYork: Penguin, 2003).

on

race,

C'plle.fje.
154



Soles >L 'Cultural Taxaiion... ”continiicilJrom Po^C III

Notes

llwrra, R. A. Latina/o Lacultyancl the’K-iuire Process in Cultiu-al Context, in J. Ca.sleliano.s, & L. j
{E(.\n.),Expandinfj[be ReprcscntationofUilina/o Faculty,Administrators and Siudcncs in I lifjher EJttcai
207-219). Sterling,VA: Stylus Publishing, (2003).

^ Cooper,]. E. & Stevens, D. D. The JourneyTowardTenure. In j. E. Coopcr& I), D. Stev

and Minority /tiaii;/(pp. 6-7). New York; Stale University

A. Aguirre Jr., IVomcn and Minority Faculty in the Academic Workplace: Recruitment, Retention, and Academic
Culture. San Francisco: Jossey-Bass.(2000).

^ A. Aguirre Jr., Ibid pp. 86-87,
A. 1. Morey & M. K. Kitano, .l/u/iicu(furu/ (-oiirscTransjormation in Fiighcr -FducaiionM BroaderTnith. Boston:
.Ailvn and Bacon.(1997).

R. Hardiman & B.W. JacLson, “Conceptual Foundations for .Social Justice Courses.”In M. Adams, L..A.
Bell,& .P Griffin, (cds.). Teaching for Dieersiiy and Social Justice: A Sourcebook (pp. 16-29). New York:
Routledge.(1997).

.M. Omi & H.Winant, Racial Formation in the United Sfcifey. NewYork: Routledge.( 1994).
* R. 1. Schaefer, Racial and Ethnic Groups. Upper .Saddle River, NJ: Prentice Hall, p. 143.(2004),
' Manscn,M. TheThird Generation in .America. Commentary i-(, (493-500). (November, 1952).

Waters, M. Ethnic Options: Choosing Identities in.America. Berkclev: University of California Press. (1990),
R. A. Rhoads, Aluhictiliuralism and Border Knowledge in Higher Education. Washington, DC: Office of
Educational Research and ImpiHnement. (ERIC Document Reproduction Service No. 1-1)383370).
(April 1995).

'■ National Education .Association 1 ligher Education. “The Status of the Academic Professions: 2003-
2QOA:\\dvocate2l(5), 12-13. (2004).

' ‘ Electronic dictionary dellnilion retrieved September 1,2004 from liU]K//w\N-w.wordiq.eom/derini-
tion/Minoritv .Serving In.siitulion

Haney Lopez, 1. F. II'7j/fcM-/.uu ;7/jc legal Construction of Race. NewYork: Univ ersity Press, p. viii. (1996).
R.T., Schaefer, p. 8.

Haney Lopez, Ibid, p. xiii,

' Hanev Lopez, Ibid, pp. xiii-xiv.
R.T., Schaefer, pp. 1 36-1 37.

A. M., Padilla, “Ethnic .Minority Scholars, Researcli, and Mentoring: Current anil Future Issues.”
Educational Researcher. 23(4).p. 26. (1994),

ones

(pp-ton

(E<is.), Tenureens

in the Sacred Grove tissues and Strategies fori Vomen
Press. (2002).

( oniiniieJ on page 136
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■Votes' coniinueJ from preceding page

A. M. Padilla, Ibid, p. 26.
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C^QtUae. Ho^tnt

Call for Work
Tho "V -Wm offers a forun, for high-,,ual„y prog, essive arUeles of imeres, ,o co.o.nma.ty college instructors, ad„,in.strat„rs,and proless.o„al/dass.l,ed stafl that reflect a nctv vision of scholarship at the intersection of acadetnic, acHvist and contmnnitv interests We
mt .te articles, interviews, photographs, arlwoi-k, poel.-y and other original work that rellects the interests ofa con,n,unitv college mission and
environment. Submissions .should address a thoughtful, hut not specialised, academic audience, and mav address issues of'intercwt to local
regional, or national readers, ' ’

Submission deadline for 2006 Sustainability issue; October 7, 2005

I'or full submission guidelines including format requirements, sec our website; http:/ /teach.lanerr.t^Hn /cem

Spring 2006 Special Section: Sustainability
. ... , , , "" audience, wc invite submissions for a special section titled

Sustamabdity. While the generally recognized topic of sustainability often deals with humans’ relationship to their environment we
^^elcome work that explores a broad and inclusive notion of personal, societal, economic, political and other relationships. From
ma.stcr recycling to seventh-generation democratic principles, from hioregional food production to our fundamental
all things. The Moment i

In addition to general submissions

connection to

open to a variety oi' submis.sion formats. Examples of kinds ol' uork considered for inclusion are;
IS

' Full-length articles (5000 words

other chan Rnglish welcome)
' Collaboradve projects
● Web-based projects

■ Works-in-progress (provocadvc ideas not fully worked out)
● Collages of your work

■ Plans and reflections on innovative pedagogies
● Artworks of any kind; poetry, paintings, sculpture and chorco

grapliic projects (which we w

musical compositions (print and/or taped), etc.

maximum; work in languages

●ould feature through photographs).

over time

Wc, also invite you to submit for consideration short («)0-,vord) essays that summarize and evaluate a hook you v,ould like to share
with your community college colleagues.

Send all .submissions before October 7,2005 to; The Communin' College Moment / Atlm Editors/ Lane Community College /lil<lg. 20, Room 133/
4000 E. 30’'.Avcnuc, Eugene, Oregon 97405. For additional information, contact cditorsTracy Hcnningcr thenningerr@laneee.e diO nr Steve
McQuiddy tmcquid(lys@:lanere eduV
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